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Abstract

The aim of the study is to examine the relationship between self-leadership and teachers' psychological well-being. Relational
screening model was used in the study. The universe of the research is 2465 teachers working at all levels of public schools in
Beykoz district of Istanbul. The sample of the study consists of 337 teachers selected from schools in all levels in Beykoz
district of Istanbul, using the simple random method. Within the framework of this research model, according to teachers'
perceptions; the relationship between teachers' self-leadership characteristics and their psychological well-being was
investigated. Data results of “Self Leadership Scale” and “Psychological Well-Being Scale” were analyzed in IBM SPSS 22.0
program. It was found that the teachers showed the most results in the sub-dimension of "self-observation™ and the least in the
"self-talk" sub-dimension. In addition, a significant and positive effect was determined according to the results of the regression
analysis in the sub-dimensions of goal setting, self-observation, and imagining successful performance. It was determined that
there was a significant negative effect in the self-punishment sub-dimension.

Keywords: Leadership, self-leadership, psychological well-being.

INTRODUCTION

There have been various influences that have mobilized human societies throughout history (Kilig
Ozkaynar, 2017). Many influences such as religion, culture, leader, geographical conditions,
meteorological conditions, ecological conditions (Diamond, 2016) have had an impact on human
societies and have caused them to progress and sometimes to disappear (Akay Erturk, 2010). Although
it changes according to the conditions, the human factor has always come to the fore. For these reasons,
it would be a correct point of view to think that the most important influence is the leaders who will lead
the groups and enable them to take action (S6zen & Sar, 2015).

Leaders have also differentiated from each other in terms of management styles. Among the reasons for
this differentiation are the industrial revolution, the Second World War, and the prominence of human
rights in our recent history (Demiryumruk Dikici, 2020). Today, it is accepted that human rights are
prioritized and every human being is valuable. With this research, "Self-Leadership”, which is accepted
as one of the contemporary leadership types in the literature, will be discussed.

Self-leadership was developed in 1991 by Manz and Sims Jr. brought to the literature. The idea they
came up with; that leadership should come mainly from within the person, not from outside. In the case
that this does not occur, the external leadership ignites a spark and each person supports this spark within
him and has the will to govern himself (Manz & Sims Jr., 1991). This is an action that shows that the
leader's leadership characteristics are developed.
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The mental world of each leader is different. There are many different elements that feed this mental
world. As mentioned before, religion, culture, geographical conditions, meteorological conditions,
ecological conditions and even genetic factors are among these factors. With the blending of all these,
the psychological state of the leader emerges. If we need to define psychology here, we can express it
as “analyzing the parts that make up the consciousness (Bakirtas, 2020).” Leaders who have different
worlds of consciousness and whose management styles are different from each other will result in
different results due to the management approach they adopt.

The concept of psychological well-being was first used in the literature by Ryff (1989a). Ryff states that
it is not enough to explain psychological well-being with a single concept. There are six sub-dimensions
of psychological well-being. These are expressed as maintaining a meaningful life purpose, controlling
the environment, establishing positive relationships with individuals, living autonomously, ensuring
Personal Growth and self-acceptance (Keyes, Shmotkin, & Ryff, 2002). In life purpose, a person
searches for the meaning of life challenges and efforts. Also, being productive, creative and emotional
helps to feel that life is important and meaningful. The ability to shape one's environment according to
one's needs and wishes is expressed as environmental control. Developing reliable and warm
relationships with individuals is considered as positive relations with individuals. The ability to maintain
one's individuality within the wider social environment is explained as autonomy. Efforts to develop
one's ability and capacity are expressed as Personal Growth. Self-acceptance refers to positive
evaluations and good feelings about oneself (Ryff, 1989a, 1989b).

From a general point of view, a person has a potential and it is accepted that if the person reveals that
potential, his/her soul will be good. It is emphasized that the person will be happy in this way. Self-
leadership also talks about the inner potentials of individuals. The emergence of this potential will cause
teachers to be happy and increase their psychological well-being (Yilmaz, 2016). This research was
chosen because of the common perspective of the concepts of self-leadership and psychological well-
being.

Purpose of the Research

The aim of this study; The aim of this study is to investigate the relationship between the self-leadership
levels and psychological well-being levels of teachers working in kindergarten, primary, secondary and
secondary education levels according to their perceptions. In the study, self-leadership characteristics
and psychological well-being according to teacher perceptions; examining whether it changes in terms
of gender, age, education, type of school and duty is also included in the research, and it is also aimed
to reveal the results and suggestions with the data obtained from the research.

METHOD

In this study, which examines the relationship between self-leadership behaviors and psychological
well-being according to the perceptions of teachers working in the public sector at pre-school, primary
(primary and secondary school) and high school levels, the relational survey model, one of the
quantitative research designs, was preferred. The relational screening model is one of the research
models that aims to find the state or level of coexistence between two or more variables in which the
research is conducted (Karasar, 2020). The independent variable of the research is "teachers' self-
leadership behaviors" and the dependent variable is "teachers' psychological well-being™.

Universe and Sample

The universe of the study includes all teachers working in public schools in the Beykoz district of
Istanbul in the 2020-2021 academic year. According to the information obtained from the Beykoz
Directorate of National Education, the number of teachers is 2465 (Beykoz MEM, 2022).

The sample of the study was determined by the random sample selection method. The sample was
formed from teachers working in 99 public schools in Beykoz district and reached by random sample
selection. In this context, people were reached online and 337 people returned. The sample consists of
337 people.

Copyright © Turkish International Journal of Special Education and Guidance & Counseling 123


http://www.tijseg.org/

ISSN: 1300 — 7432

TIJSEG

Turkish International Journal of Special Education and Guidance & Counseling 2022, volume 11, issue 2

Table 1. Number of public schools in Beykoz district

Sequence No. Institution Type Number of Schools (Universe)
1 Pre-school 5
2 Primary school 38
3 Middle School 35
4 High school 16
5 Special Education Schools 5
Total 99

Data Collection and Analysis

Data were collected online. Google form service was used. The created form was shared in the
communication groups of each school. In cases where the school administration could not be reached,
it was directly communicated to the teachers. In this way, a total of 337 responses were received. It is
stated on the form that the confidentiality of the data will be protected and it is based on volunteerism.

The results collected in the online environment within the scope of the study were transferred to the
Microsoft Excel Program, after the necessary controls were made, numerical transformations were
carried out and transferred to the IBM SPSS 22.0 version. All statistical analyzes in the study were
carried out with SPSS 22.0.

In the research findings section, the demographic and descriptive findings of the participants are
included in the first part. In the second part, there are frequency distributions, means and standard
deviation results of the scale questions. In the third part, there are descriptive statistics and normal
distribution test statistics for the variable values obtained from the mean of the items belonging to the
scale and dimensions, after reversing the reverse questions from the scale and dimension items.
According to the normal distribution test statistics of the variables, although it was seen that the variables
were not normally distributed, it was seen that the skewness coefficients of the variables were not
excessively skewed from the normal (|S|<1.5), since it was known that the normal distribution
assumption was not faulty, the variables were assumed to be normally distributed (Hair, 2013). In the
fourth part of the findings section, parametric hypothesis tests are applied for the research problems that
need to be answered by means of hypothesis tests with variables that are distributed close to normal.

Regression analyzes were used to examine the relationships between scale and dimension values, which
are continuous variables. During the regression analysis, the relationships between the explanatory
variables were examined by correlation analysis, and the problem of nearly complete multicollinearity
that could arise if the variables with high degree of correlation were defined as explanatory variables in
the same regression model were avoided.

The independent sample t-test was used for the research problems that required testing the differences
between two groups in terms of scale and dimension values, and the ANOVA Test was used to examine
the differences between more than two groups.

The independent sample t-test was used to test the hypothesis (differences by gender) based on the
detection of the difference between the two groups. The null and alternative hypotheses for the
independent sample t-test are as follows.

HO: pnl1=p2 (There is no statistically significant difference between the means of the two groups)
H1: ul#u2 (There is a statistical difference between the means of the two groups)

First of all, it is necessary to determine the variance homogeneity of the test. For this purpose, Levene
F variance homogeneity test is performed for the independent sample t-test and it will be decided which
test statistic will be taken into account according to the results. According to the Levene F test results,
if the significance value is sig. > .05, the t-test statistic calculated for the homogeneity of the variance,
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and the variance in the opposite case. The t-test results calculated for the heterogeneity condition will
be used.

When the t-test statistic found for cases where the variance is homogeneous (t) is significant (Sig.) is
compared with the chosen significance status (5%), HO hypothesis is rejected and H1 hypothesis is
accepted when Sig. > .05, whereas HO hypothesis is accepted in the opposite case. is done. In cases
where a statistically significant difference is detected as a result of the analysis, it is decided which group
has the higher level as a result of the comparison of the group averages (Karagdz, 2016, p.383-391)

Variance (ANOVA) tests were used during the analysis of the hypothesis based on the difference
between two or more groups (differences by grade level). The null and alternative hypotheses for the
ANOVA test are presented below.

HO: p1=pu2=pu3= um (There is no statistically significant difference between m group averages.)

HI1: pl#u2#u3+#um (at least one of the m group averages is statistically significantly different from the
others.)

When compared with the chosen significance level (5%) with significance value (Sig.) in the ANOVA
test statistic (F) calculated in a similar way with the independent sample t-test, in cases where Sig. > .05,
the HO hypothesis is rejected, the H1 hypothesis is accepted, otherwise the HO hypothesis is accepted.
(Karag0z, 2016, p.419)

In case of ANOVA test, the number of members of the groups to be compared should be higher than 30.
For this reason, it was aimed to keep test reliability high by examining the number of members of all
groups (Kalayci, 2006, p.133).

RESULTS

The sub-problem of the research is "According to the teachers' views, is there a significant relationship
between teachers' self-leadership characteristics and their psychological well-being?" specified as. In
the solution of this sub-problem, the correlation between the self-leadership scale and psychological
well-being scale scores was calculated.

Calculation is between self-leadership sub-dimensions and psychological well-being sub-dimensions.

Table 2. Correlation between goal setting sub-dimension and psychological well-being sub-dimensions

Positive

Personal Purpose in - . Environmental
Self-Acceptance Growth Life Rglatlonshlps Mastery Autonomy
with Others
.343** .391** .255%* .262** .261%* .250%*
Goal Setting
.000 .000 .000 .000 .000 .000

**(1%),*(5%) denotes statistical significance at the level of significance.

.343 (p<.01) between the goal setting dimension score and the self-acceptance dimension score, .391
(p<.01) between the goal setting dimension score and the Personal Growth dimension score, .255
(p<.01) between the goal setting dimension score and the Purpose in Life dimension score, .262 (p<.01)
between goal setting dimension score and positive relationships with others dimension score, .261
(p<.01) between goal setting dimension score and environmental dominance dimension score .250
between goal setting dimension score and autonomy dimension score (p<.01) correlations were
calculated. When examined on the basis of all dimensions, positive correlations are observed between
the goal setting dimension and the dimensions of the psychological well-being scale.
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Table 3. Correlation between self-reward sub-dimension and psychological well-being sub-dimensions

. Positive .
Self- Personal Purpose in - . Environmental
- Relationships Autonomy
Acceptance Growth Life - Mastery
with Others
Self-Reward 119%* .256** .036 .072 .099 .096
.000 .000 515 .188 .069 .080

**(1%),*(5%) denotes statistical significance at the level of significance.

Correlation coefficient of .119 (p<.01) between the self-reward dimension score and the self-acceptance
dimension score and .256 (p<.01) between the Personal Growth dimension score was calculated. Other
calculated correlation coefficients are meaningless at 5% significance level (p>.05). When the
correlation coefficients are examined together, it is seen that there is a positive correlation between the
self-reward dimension and only the Personal Growth dimension.

Table 2. Correlation between self punishment and psychological well-being subdimensions

. Positive .
Self- Personal Purpose in Relationships with Environmental Autonomy
Acceptance Growth Life Others Mastery
Self- -.107 .022 .060 -.062 -.154* -.085
Punishment .059 691 273 257 .005 120

**(1%),*(5%) denotes statistical significance at the level of significance.

Correlation coefficient of -.154 (p<.01) was calculated between the self-punishment dimension score
and the Environmental Mastery dimension score. Other calculated correlation coefficients are
meaningless at 5% significance level. (p>.05). When the correlation coefficients are examined together,
it is seen that there is a negative correlation between the self-punishment dimension and only the
environmental dominance dimension.

Table 5. Correlation between self-observation sub-dimension and psychological well-being sub-
dimensions

Self- Personal Purpose in Positivg Environmental
urp Relationships with Autonomy
Acceptance Growth Life Others Mastery
Self- 177> .200** .242** .081 .031 .139*
Observation .000 .000 .000 135 574 .011

**(1%),*(5%) denotes statistical significance at the level of significance.

177 (p<.01) between the self-observation dimension score and the self-acceptance dimension score,
.200 (p<.01) between the self-observation dimension score and the Personal Growth dimension score,
.242 (p<.01) between the self-observation dimension score and the Purpose in Life dimension score,
139 (p<.05) correlations were calculated between the self-observation dimension score and the
autonomy dimension score. When examined on the basis of all dimensions, positive correlations are
observed between the self-observation dimension and the psychological well-being scale, positive
relations with others, and other dimensions except environmental dominance.

Table 3. Correlation between reminders identifying sub-dimension and psychological well-being sub-
dimensions

. Positive .
Self- Personal Purpose in - . Environmental
- Relationships Autonomy
Acceptance Growth Life - Mastery
with Others
) .183** .133* .056 .094 .052 .071
Self-cueing
.001 .014 .305 .086 .338 192

**(1%),*(5%) denotes statistical significance at the level of significance.
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Correlation of .83 (p<.01) between the Self-cueing dimension score and the self-acceptance dimension
score, and .133 (p<.05) between the reminders setting dimension score and the Personal Growth
dimension score was calculated. It is seen that the other calculated correlation coefficients are
statistically insignificant.

Table 7. Correlation between focusing reflection on natural rewards and psychological well-being
subdimensions

. Positive .
Self- Personal Purpose in - . Environmental
- Relationships Autonomy
Acceptance Growth Life - Mastery
with Others
Focusing thought .087 .079 -.011 .078 176** .120*
on natural rewards 157 145 837 153 001 028

**(1%),*(5%) denotes statistical significance at the level of significance.

Correlation of .176 (p<.01) between focusing thoughts on natural rewards and environmental dominance
dimension score, and .120 (p<.05) between focusing thoughts on natural rewards and autonomy
dimension score was calculated. It is seen that the other calculated correlation coefficients are
statistically insignificant.

Table 8. Correlation between imagination of successful performance and psychological well-being
subdimensions

Self- Personal Purpose in Positi.ve . . Environmental
: Relationships with Autonomy
Acceptance Growth Life Mastery
Others
Visualizing .229%* .234** .091 .210** .215* .230**
successful
performance .000 .000 .096 .000 .000 .000

**(1%),*(5%) denotes statistical significance at the level of significance.

Correlations were calculated .229 (p<.01) between the imagining successful performance dimension
score and the self-acceptance dimension score, .234 (p<.01) between the imagining successful
performance dimension score and the Personal Growth dimension score, the imagining successful
performance dimension score and the positive relations with others dimension score between .210
(p<.01) and between imagining successful performance and environmental dominance dimension .215
(p<.05) and .230 (p<.01) between imagining successful performance and autonomy dimension score.
When examined on the basis of all dimensions, positive correlations are observed between all
dimensions except for the dimension of dreaming of successful performance and the dimension of the
psychological well-being scale, the Purpose in Life.

Table 9. Correlation between self-talk and psychological well-being subdimensions

Positive .

Self- Personal Purpose - . Environmental
con Relationships Autonomy

Acceptance Growth in Life - Mastery

with Others
.013 .146%* .040 -.025 -.044 -.040

Self-Talk

.806 .007 462 .641 422 .940

**(1%),*(5%) denotes statistical significance at the level of significance.

Correlation coefficient of .146 (p<.01) was calculated between the self-talk dimension score and the
Personal Growth dimension score. All of the other calculated correlation coefficients are not statistically
significant.
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Table 10. Correlation between evaluation of thoughts/ideas and psychological well-being
subdimensions

Personal Purpose Positi.ve . Environmental
Self-Acceptance S on Relationships Autonomy
Growth in Life - Mastery
with Others
Evaluating 217** 173%* JA12* .153** 119* .194%**
beliefs and .000 .001 .041 .005 .029 .000

assumptions
**(1%),*(5%) denotes statistical significance at the level of significance.

The Evaluation of Thoughts/Ideas subscale score is .217 (p<.01) for self-acceptance, .173 (p<.01) for
Personal Growth, .112 (p<.05) for purpose in life, .153 for positive relationships with others. (p<.01), a
correlation coefficient of .119 (p<.05) with the environmental dominance dimension score and .194
(p<.001) with the autonomy dimension score were calculated.

Table 11. Regression analysis between teachers' self-leadership variable and psychological well-being

Variable B SH B t p Double R partial R
Constant 2,672 .203 13,135 .000

Well Being .270 .054 .264 5,000 .000 .264 .264
R=0.264 R2=.069 F=25.004 P=.000

It is seen that the psychological well-being scale can explain about 6.9% of the variance of the self-
leadership scale. When the coefficients are examined, it is seen that the psychological well-being scale
has a significant predictor on the self-leadership scale at the 5% significance level.

Correlation table, which was created to determine the correlation relations between the variables before
the regression analysis, in which the psychological well-being scale was defined as the dependent
(explained) variable and the self-leadership scale sub-dimensions as the independent (explanatory)
variable, is as in tables 12, 13 and 14. The regression analysis findings, in which the Behavior-Oriented
Strategies dimensions were defined as the dependent variable of the explanatory psychological well-
being scale, are given in Table 12.

Table 12. Regression Model 1 Prediction Results

not standardized standardized

Variable M SH W b t Sig. VIF
Constant Term 2.297 197 12,253* .000

Goal setting 335 .051 426 6.552* .000 1,586
Self-reward .022 .022 .057 1,030 .304 1,179
Self-punishment -191 .034 -.344 -5.552* .000 1.683
Self-monitoring 194 .049 .246 3,947* .000 1.998
Self-cueing -.010 .023 -.027 -.447 .655 1,287
Diagnostic Statistics

F Test Fs.331)=26,912* Sig .=.000
Determination R2=.289 DR 2=.278
Breusch Pagan Variance Test Fs,331)=2.376* Sig .=.039

Durbin Watson Autocorrelation Test DW=1.867

Error Terms Ex=0 KS(s37=.050 Sig.=.307 S=-.138 K=-.133

*(%5) signifies the rejection of the indifference hypothesis (§=0), HO at significance level, SH: Standard error, NW: Robust
Standard Error, F: F Test Statistic, (Includes Test Freedoms in Brackets (SD1, SD2)

When the diagnostic statistics are examined in the Table 12, it is observed that there is a statistically
significant problem of varying variance at the 5% significance level in the model according to the
Breusch Pagan Test of Variance (F, 331)=2.376, Sig. < .05). In this case, the model needs to be estimated
with the variable variance resistant (Robust) standard errors. On the other hand, it is seen that the Durbin
Watson test statistic is close to the value of 2. Therefore, it can be said that there is no autocorrelation
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problem in the model. It is seen that the error terms are distributed close to normal with a mean close to
zero (e =0, KS(337=.050, Sig. > .05) It was observed that all variance inflation factor values were smaller
than 10. In this case, it can be stated that there is no problem of multicollinearity in the model (VIF<10)

Looking at the results of the model F test estimated with the resistant standard errors, it is seen that the
model is a significant model with 5% significance level (F, 331=26.912 Sig. < .05) On the other hand,
it was observed that the dependent variables could explain approximately 27.6% of the changes in the
dependent variable (DR 2=.276).

When the coefficients estimated in the model are examined;

It was observed that the goal setting variable had a positive and significant effect on psychological well-
being at the 5% significance level (f=.426, Sig. < .05) In other words, it can be said that increasing the
level of goal setting of teachers causes an increase in psychological well-being levels.

It was observed that the variable of self-reward did not have a significant effect on psychological well-
being at the 5% significance level (p=.057, Sig. > .05)

It was found that the variable of self-punishment had a negative and significant effect on psychological
well-being at the 5% significance level (B=-.344 Sig. <.05) In other words, it can be said that increasing
the level of self-punishment of teachers causes a decrease in psychological well-being levels.

It was observed that the variable of self-observation had a positive and significant effect on
psychological well-being at the 5% significance level (B=.246, Sig. <.05) In other words, it can be said
that the increase in teachers' self-observation level causes an increase in their psychological well-being.

It is seen that the variable of Self-cueing does not have a significant effect on psychological well-being
at the 5% significance level (B=-.016, Sig. > .05)

The results of the regression analysis, in which the Natural Reward Strategies variable was defined as
the dependent variable of the explanatory psychological well-being scale, are as in Table 13.

Table 4. Regression Model 2 Estimation Findings

. not standardized standardized .

Variable t Sig.
B SH B

Constant Term 3,484 .180 19.310*** .000
Natural Reward 101 041 133 2,463* 014
Strategies
Diagnostic Statistics
F Test F@, 335=6.065* Sig .=.014
Determination R2=.018 DR2 =.015
Breusch Pagan Test of Variance F, 335=.091 Sig .=.763
Durbin Watson Autocorrelation Test DW=1.948
Error Terms E=0 KS(337)=0.054 Sig .=.120 S=-.207 K=.519

*(%?5) at significance level, HO denotes the rejection of the indifference hypothesis (3=0), SH: Standard error, F: F Test Statistic,
(Includes Test Freedoms in Parentheses (SD1, SD2)

When the table was analyzed, it was observed that there was no problem of varying variance in the
model according to the Breusch Pagan Test of Variance (Fq, 335=.091, Sig. >.05) and there was no
problem of autocorrelation in the model according to the Durbin Watson Autocorrelation Test . Error
terms are distributed close to normal with a mean of zero (g 0, KS(37=.054, Sig. >.05).

When the estimation model was analyzed, it was seen that the model was a significant model at the 5%
significance level (F, 335=6.065, Sig. >.05). It was observed that the variable of natural reward strategies
had a positive and significant effect on psychological well-being at the 5% significance level (B=.113,
Sig. <.05)
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The results of the regression analysis, in which the independent psychological well-being variable of the
Constructive Thinking Model Strategies dimensions was defined as the dependent variable, is as given
in Table 14.

Table 5. Regression Model 3 Estimation Findings

not standardized standardized

Variable B SH B t Sig. VIF
Constant Term 2,672 171 15,581* .000

Visualizing successful ;7 035 274 4,927* .000 1,183
performance

Self-Talk -.037 .022 -.092 -1.688 .092 1.130
Evaluating beliefsand ), 043 182 3.230* 001 1,215
assumptions

Diagnostic Statistics

F Test F(3,333=16.557* Sig .=.000
Determination R2=.130 DR 2=.122

Breusch Pagan Test of Variance F(,333=.551 Sig.=.647

Durbin Watson Autocorrelation Test DW=1.925

Error Terms e=0 KS(337=.052 Sig.=.259 S=-.220 K=.262

*(%35) signifies the rejection of the indifference hypothesis (B=0), HO at significance level, SH: Standard error, NW: Robust
Standard Error, F: F Test Statistic, (Includes Test Freedoms in Brackets (SD1, SD2)

When the diagnostic statistics are examined in the table , it is seen that there is no statistically significant
problem of varying variance in the model at the 5% significance level, according to the Breusch Pagan
Test of Variance (F, 333=.551, Sig. >.05). It is seen that Durbin Watson test statistic is close to the value
of 2. Therefore, it can be said that there is no autocorrelation problem in the model. It is seen that the
error terms are distributed close to normal with an average close to zero (¢ =0, KS37=.052, Sig. > .05)
It is seen that all variance inflation factor values are less than 10. In this case, the problem of all-in-one
multicollinearity was not observed in the model. (VIF<10)

When the results of the F test are analyzed, it is seen that the model is a significant model with 5%
significance level (Fa, 333=16.557, Sig. <.05) The model determination coefficient shows that the
dependent variables can explain approximately 12% of the changes in the dependent variable
(DR%=.122).

When the coefficients estimated in the model are examined:;

It is seen that the variable of imagining successful performance has a significant and positive effect on
psychological well-being at the 5% significance level. (p=.274 Sig. <.05) In other words, it can be said
that the increase in teachers' imagination of successful performance leads to an increase in psychological
well-being levels.

It is seen that the self-talk variable does not have a significant effect on psychological well-being at the
5% significance level (B=-.092, Sig. > .05)

Evaluating Thoughts and Ideas has a significant and positive effect on psychological well-being at the
5% significance level (B=.182, Sig. < .05) In other words, it can be said that the increase in the teachers'
level of Evaluation of Thoughts/Ideas causes an increase in their psychological well-being.

DISCUSSION

In line with the answers given by the teachers who participated in the research, teachers' self-leadership
characteristics are at a high level. According to the results of the self-leadership scale, it can be said that
the teachers' self-leadership characteristics show the most goal setting and the least self-rewarding
feature.

In Ugurluoglu's (2010) study titled "Self-Leadership Strategy", it was seen that behavior-oriented
strategies were used at a high level as x = 3.89, natural reward strategies x = 4.22, and constructive
thinking model strategies as x = 3.88. This study was carried out with the participation of 145 people.
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In the master's thesis prepared by Akkus (2018) with the participation of 309 teachers, there are findings
that teachers' self-leadership perceptions are high, the task type factor does not make a significant
difference, and there is a significant difference between the first and last periods of the professional
seniority variable. These findings are consistent with this study. In the study titled "The Role of Positive
Psychological Capital on Self-Leadership Skills" conducted by Sar1 (2021) with 336 participants, in all
sub-dimensions according to gender in the self-leadership scale; speaking according to age, rewarding,
punishing, observing sub-dimensions; in the sub-dimensions of reminder, natural reward, reward,
speaking; significant difference in successful performance sub-dimension according to income status
has found. There are points of overlap and divergence with this study.

As a result of the psychological well-being scale of the teachers participating in the research, it can be
said that in line with the answers they gave, they showed the feature of "individual development" the
most and the feature of "autonomy" the least. Studies on psychological well-being are increasing day by
day. In this context, Cemaloglu and Coban (2018) stated that there are more relationships with leadership
behaviors in other dimensions (individual development, environmental dominance, positive relations
with others, purpose of life, self-acceptance) except autonomy.

At the point of comparing the results of the psychological well-being scale with other studies, there was
a significant difference in this study according to the variables of gender, education level, professional
seniority and school type, while Parvazi (2021) stated that there was a significant difference according
to the age variable in the master's thesis study conducted with 328 students. In addition, Bayraktar (2021)
found a significant difference in the variables of gender and education level in the master's thesis with
500 teachers. Education level shows similar results in this study. In the study titled "Examination of the
Relationship between University Students' Time Perspectives and Psychological Well-Being and Self-
efficacy" conducted by Tiirkdogan (2021), with the participation of 421 university students, a significant
difference was observed in psychological well-being scores only according to the variables of gender
and school type.

In this study, a significant difference was found according to the school type variable. In the thesis study
conducted by Kepenek (2021) with 497 young adults, while psychological well-being levels differed
significantly according to educational status, income status, employment status and marital status, no
significant difference was found according to gender. The fact that the gender variable did not show a
significant difference in other dimensions except for one dimension and the education level variable
showed a significant difference showed similar results with this study. In Er6zyirek's (2019) study, it
was seen that the psychological well-being level of female teachers was higher than male teachers, and
there were no significant differences in terms of marital status, professional seniority, educational status
and school type variables. In addition, the psychological well-being of employees of 6 years or more
was significantly different. According to these results, while there is no significant difference according
to the psychological well-being level of teachers, age and job type variables; A significant difference
was observed according to gender, education level, professional seniority and school type variables.

Conclusion and Recommendations

= A positive and low level correlation was obtained between the goal setting sub-dimension of self-
leadership and all sub-dimensions of psychological well-being.

= Self-reward and self-acceptance and self-reward and Personal Growth were positively and low-
correlated in the sub-dimensions.

= A negative and low level correlation was obtained in the sub-dimensions of self-punishment and
environmental dominance.

= A positive and low level correlation was found between the sub-dimension of self-observation and
the sub-dimensions of self-acceptance, Personal Growth, purpose in life and autonomy.

= Correlation was found between the sub-dimension of Self-cueing and the sub-dimensions of self-
acceptance and Personal Growth.
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= A positive and weak correlation was found between the sub-dimension of focusing thought on
natural rewards and the sub-dimension of environmental dominance.

= Correlation was found in all sub-dimensions except for the sub-dimension of imagining successful
performance and the Purpose in Life.

= A positive and weak correlation was found between the self-talk sub-dimension and the Personal
Growth sub-dimension.

= A positive and weak correlation was found between Evaluation of Thoughts/Ideas and all sub-
dimensions of psychological well-being.

Self-leadership has a common aspect at the level of .289 between the title of behavior-oriented strategies
and psychological well-being. In this case, it can be stated that 28.9% of the total variance regarding
behavior-focused strategies is explained by behavior-focused strategies. There is a common aspect of
self-leadership at the level of .018 between the title of natural reward strategies and psychological well-
being. In this case, it can be stated that 1.8% of the total variance regarding natural reward strategies is
explained by natural reward strategies. There is a .13 level commonality between self-leadership's
constructive thinking model strategies and psychological well-being. In this case, it can be stated that
13% of the total variance regarding the constructive thinking model strategies is explained.

Since the psychological well-being levels of postgraduate teachers are found to be higher, other teachers
should also be encouraged to postgraduate education.
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