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ABSTRACT

This study investigated the factors that contribute to special education teachers’ attrition and retention in public schools. Six
special education teachers were interviewed. Initial interview and follow up interviews were implemented in order to obtain
data about the perceptions of special education teachers on attrition and retention issues. Results indicated that lack of
administrative support, excessive paper work and caseloads responsibilities, the diverse needs of students with special needs
in the classrooms, the lack of family involvement, delivery of teaching resources, role conflicts, and age and experience in the
field were found to be influential on attrition and retention of special education teachers.

Keywords: Retention, attrition, special education teachers,

INTRODUCTION

Special education teachers’ attrition and retention issues have become a critical problem in the last
decade and it has been concern of administrators and policymakers in order to keep them in the field
(Counsil for Expectional Children, 2000). One of the most critical challenges occurs in developing
qualified work forces and establishing teaching and learning environments that attract special
educators’ involvement and commitment (Billingsley, 2003). Special education and science fields
have the highest turnover rate compared to other fields and special education teachers are at the top
(Ingersoll, 2001). It is crucial to know how many special educators are leaving or staying in the field
each year. According to Ingersoll (2001), the United States needed 332,000 special education teachers
in 1990. This number of needs had increased to 453,000 at the end of 2000. By the year 2010, he
projected that “there will be a need for 611,550 special education teachers” (Ingersoll, 2001, pg. 7).
Also, approximately 13.2% of special education teachers (six percent directly leave, 7.2 % transfer to
general education) leave the field per year (Ingersoll, 2001). Therefore, he concludes that the retention
of special educators has a crucial importance as a part of solving the problem because of the fact that
recruiting thousands of new special educators is not going to solve the shortage problem of special
educators if many of them leave the field after a few short years (Ingersoll, 2001).

Attrition has a crucial importance in the way of reducing special education teachers’ shortage
problems. In order to reduce attrition, there should be an understanding of factors that contribute to
special educators’ attrition which are influenced by complex and varied reasons (Gersten, 2001).

The purpose of this study was to investigate factors that relate to the attrition and retention of special
education teachers. In order to investigate these factors, the research questions were (1) what the
specific and general factors are for special education teachers that bring attrition and, (2) what should
be done in order to retain special education teachers in the field.

LITERATURE REVIEW

Various definitions of retention and attrition have been reported by researchers. One of the researcher,
Billingsley (1993), categorized special education teachers’ retention, attrition and transfer in four
categories. The first category is “absolute retention”, which explains that teachers remain in the same
school as the previous year. The second category is “transfers to another special education teaching
position”, includes special education teachers who stay in the field but transfer to another position in
the same or different school. The third one is “transfers to general education teaching”, which is an
important concern because of the loss for the special education teaching force. The last category is
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“exit attrition”, which includes teachers who leave teaching completely such as teachers who retire or
take nonteaching positions (e.g., counseling, administration) (Billingsley, 2003). In the light of these
categories, Boe, Bobbitt, and Cook (1997) suggested that “the most troublesome component of
turnover is exit attrition, because it represents a reduction in the teaching force, requiring a
compensating inflow of replacement teachers” (p. 377).

There are several studies investigated special education teachers’ retention and attrition issues.
According to Embich’s (2001) investigation, he categorized the four major issues regarding with
special education teachers’ attritions which are beyond the control of them: perceived workload, role
conflict, principle support, and role ambiguity. In summary, role ambiguity and conflict happens
because of the unclear responsibilities, rights, status and goals of special education teachers. The
perceived workload causes emotional and physical exhaustion coming from excessive paperwork,
planning the students’ individual goals, and extracurricular activities. The principle support affects
teaching quality of special education teachers and their motivation in the field (Embich, 2001).

In another study, Kaff (2004) investigated the reasons for why the school systems are unable to retain
special education teachers in the field. The lack of administrative support for special education
teachers were found the main problem and 50% of the special education teachers voted concern about
planning to leave the profession in the next 5 years because of that. The reasons were categorized as
student issues, support for personnel, services delivery, resource-management issues, paperwork, and
monetary issues (Kaff, 2004).

Gersten, Keating, and Yovanoff (2001) found that the job design of special education teachers has a
significant role in order to increase retention among them. In many cases, special education teachers
begin teaching by assuming regular teaching conditions and assuming “they are there to teach the
children” (pg. 13). However, in reality, they learn that a large amount of paperwork, a significant
range in students’ performance levels, and endless school meetings are waiting for them to be studied.
Therefore, they might easily become stressed or burnt out. Thus, there must be an urgent job design
where they would have the opportunity to share workload and communicate with other teachers and
administration in their schools.

Classroom issues are another concern area for special education teachers because of working with
students who have diverse special needs and time issues which are spent on the job. According to
special education teachers’ reports, it was difficult to meet the diverse needs of each student while they
were displaying complex sets of behavioral problems. During teaching, significant amount of time was
lost in order to deal with behavioral problems. Besides, the expectation of parents for their children to
obtain all the services put pressure and stress on special education teachers. Teachers expressed their
concerns about extra time spending at home for school related subjects without receiving additional
pay (Kaff, 2004).

The shortage problem might have serious consequences for students with disabilities who are being
given inadequate teaching because of the lack of special educators. Darling-Hammond and Sclan
(1996) analyzed the shortage problem of special educators over their students and found that students
were demonstrating less academic, social and competition skills than their peers.

Personal Factors and Teacher Characteristics
Age
Age has been linked to attrition of special education teachers by several studies. These studies stated

that special educators who are young are more likely to leave or more intent to leave than special
educators who are older (Boe, Bobbitt, Cook, Whitener, et al., 1997; Cross & Billingsley, 1994).
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Earlier, Grissmer and Kirby (1987) found that attrition was high for younger teachers compare to
teachers who are in mid-career period. Also, Miller et al. (1999) reported that age and teaching
experience are significantly correlated. Therefore, the transfer rate from special education to general
education for younger special educators who had less experience was higher than older teachers.
Besides, Grissmer and Kirby (1987) suggested that there are some situations where younger teachers
might have fewer debt obligations and also they might have less investment than older teachers in a
specific location. Therefore, it is difficult for experienced and older teachers to leave the field because
they may face retraining costs, the loss of tenure and also an experienced teacher’s salary.

Gender

There are a few studies which reflected the relationship between gender and attrition and the findings
were mixed. One study by Boe, Bobbitt, Cook, Whitener, et al. (1997) did not report any relationship
between gender and attrition while Morvant et al. (1995) found that male special education teachers
indicated more intention to leave than female special education teachers. On the contrary, singer
(1993a) pointed out that young female special educators were more at risk for leaving the field
compare to males.

Personal Factors

Billingsley et al. (1995) reported that personal factors are highly related to leave or stay in the field in
a study with 99 special education teachers. 37% of teachers left the field because of personal factors
such as family or person move, health, retirements, and pregnancy/child-rearing. In another study,
Cross and Billingsley (1994) reported that teachers with high education and less experience are more
likely to demonstrate intention to leave compare to other teachers who have more experience and less
education because of better career and job opportunities and alternatives outside of special education.

Work Environments

Work environments have an important impact on special education teachers’ job satisfaction and
career decisions. Special educators spend their everyday work lives in school and classroom
environments which therefore defines many aspects of their lives. There are some problems come
from work environments which were explained by Ingersoll (2001) as “low salaries, inadequate
support from the school administration, student discipline problems, and limited faculty input into
school decision making all contribute to higher rates of turnover, after controlling for the
characteristics of both teachers and schools”. (p. 7). The following section addresses work
environment variables such as school climate, salary, colleague and administrative support, teacher
roles, paper work, and students and case load issues.

Salary

There are several studies examined the relationship between the teacher’s salary and attrition and the
salary was clearly associate with attrition of special educators. Three studies specifically investigated
this relationship. Boe, Bobbitt, Cook, Whitener, et al. (1997) found that the more teachers’ salaries
increased, the more their retention in the field become better. Miller et al. (1999) suggested that special
educators with higher-paying were more likely to remain their positions compare to lower-paid special
educators. Billingsley et al. (1995) specified that 10% of the reasons given for leaving the field were
because of low salaries of special education teachers. By using the consistent findings of these studies,
salary can be used as a strategy to increase retention. Henk et al. (1997) suggested that districts and
schools which cannot provide or offer sufficient salaries are more likely at risk for retaining teachers.
There are some strategies that the schools and districts can increase retention of special education
teachers as Carlson and Billingsley, 2001 suggests more than half of the U.S’s large school districts
use financial incentives as a part of recruitment strategy.
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Administrative Support

Administrative support has a crucial importance in terms of special education teachers’ attrition and
retention in schools as Billingsley (2003) stated that special education teachers who do not receive
administrative support are more likely to leave their teaching positions or indicate intent to leave than
others who receive administrative support. Boe et al. (1999) suggested that teachers who reported
achieving administrative support were four times more likely to stay in the field compare to their
colleaques who reported inadequate administrative support. Also, Miller et al. (1999) stated that
perceived administrative support was significantly related to attrition of special education teachers.
Furthermore, Billingsley and Cross (1992) found that special educators who reported perceiving
adequate support were more likely to be less stressed, more committed to their job and more satisfied
with their jobs than those perceiving less support.

Administrative support might also influence special educators’ intents to leave or stay in the field as
Gersten et al.( 2001) stated that a higher level of support from principles or administrators can be
directly or indirectly associated with special educators professional developments, job satisfactions,
stress levels, and commitments.

Administrative support might be defined differently depending on its nature and type (Gold, 1996). In
this sense, Littrell (1994) explained that emotional support such as showing appreciation, paying
attention to teachers’ works, maintaining open communication is considered as crucial to special
educators. He additionally reported that emotional and instructional support such as providing needed
materials and resources has positive effect in job satisfaction and school commitment of special
educators.

Roles problems

There have been several quantitative and qualitative studies that provided convincing evidence that
role problem plays crucial role in special educators’ attrition and their abilities to be effective in the
field (Billingsley, 2003). There might be different types of role problems such as role conflict, role
overload, role ambiguity and role dissonance and these problems cause stress and decrease job
satisfaction (Gersten et al., 2001). Billingsley et al. (1993) also reported that excessive meetings are
another important factor for attrition because special educators might feel confused between their roles
and administrative roles.

In order to provide retention and decrease attrition of special educators, their roles should be clearly
defined as Westling and Whitten (1996) identified role-related subjects that influence special
educators’ perceptions about staying or leaving the field. According to his study, special educators’
responsibilities should be clearly defined and they should not be enforced to complete tasks that are
not defined to be their responsibility. Also, adequate time to complete paper works regarding their job
should be provided. Furthermore, for the purpose of improving retention, role designs should be
identified carefully as Gersten et al. (2001) asks: “Does the job, with all it entails, make sense? Is it
feasible? Is it one that well-trained, interested, special educational professionals can manage in order
to accomplish their main objective?” (p. 551).

Paper Work

Paper work has been found as a major contributor to special educators’ attrition by several studies
(Billingsley et al., 1995; Brownell et al., 1994-1995; George et al., 1995; Morvant et al., 1995). One of
the largest study specifically investigating paper work, Paperwork in Special Education (SPeNSE,
2002) found that paper work problems have crucial importance regarding special educators’ intent to
leave the field, after controlling other work condition variables are controlled (Billingsley, 2003). In a
research by Schnorr (1995), 71% of special educators expressed that paper work is a major contributor
for attrition and deterrent to their teaching. In another study, Billingsley et al. (1995) implemented
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open-ended interviews and reported that 60% of special educators stated paper work as a main reason
to leave the field and he identified the meaning of excessive paper work as overwhelming,
unnecessary, and redundant in order to clearly identify the issue.

The amount of paper work is another contributor to attrition and to the overall manageability of special
educators’ job (Billingsley, 2003). According to his study, a typical special education teacher spends
between four to five hours per week in order to complete necessary forms and administrative paper
works. Also, over half of the special educators in his study reported that the time spend on paper work
reduces their time and effort to use in teaching.

Different states, districts, and schools may have different practices regarding paper work
responsibilities. Billingsley (2003) suggested that in some schools or systems, the school psychologists
may help and share the responsibilities for testing and identification in order to help special educators.
In another school, some of the special educators might work as a school coordinator and likely to have
paper work burden. Also, some special educators may have other effective ways to reduce their paper
work burden to a minimum.

Stress

Stress has been found as one of the most powerful predictors of attrition and intent to leave the field by
several studies and it was referred to exhaustion and depersonalization by several researchers
(Maslach, 1982, Billingsley, 2003, Miller et al., 1999, Cross & Billingsley, 1994; Gersten et al., 2001).
In a study by Morvant et al. (1995) found that almost 80% of special education teachers who planned
to leave reported a great deal of stress on a daily basis. Also, this study categorized the reasons for
stress as the diverse needs of students, bureaucratic requirements and conflicting expectations and
directives (Billinsley, 2003).

Additionally, some of the techniques designed to decrease stress and burnout have also been suggested
to improve retention such as administrative support and collegial support (Billingsley, 2003). One
study by Cooley and Yovanoff (1996) reported important outcomes of a stress management workshop
and a peer collaboration program in developing special educators’ job satisfaction, organizational
commitment and reducing stress level. After teaching stress management strategies, special educators
significantly improved their burnout control and organizational commitments.

Job Satisfaction

In order to reduce attrition of special educators, job satisfaction is considered one of the most
important ways because of the strong link between job satisfaction and attrition (Singh & Billingsley,
1996; Westling & Whitten, 1996; Whitaker, 2000). Gersten et al. (2001) reported that there is a
significant difference between special educators who intent to stay or leave the field.

Singh and Billingsley (1996) suggested that creating supportive and good relationships with teachers,
principals and school staffs, clarifying roles, providing adequate resources and building connection
with the families of students help special educators to obtain more satisfaction from their work.

Student Variables

There are several studies that identified student variables and diverse needs of students with special
needs as sources of special education teachers’ attrition (Billingsley & Cross, 1991, George,George, &
Grosenick, 1992, Gersten, 2001). Billingsley (1993) reported that because of the diverse needs and
individual learning styles of students with special needs, their teachers’ experienced high rate of
burnout and stress. Eventually, it might have caused attrition. In another study, Singer 1993 found that
when teachers had students with emotional and behavioral disorders in self contained classrooms, they
had higher attrition and stress than those in other special teachers who are in different categories.
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METHODOLOGY

The purpose of this study was to investigate factors that relate to the attrition and retention of special
education teachers. Semi-structured method was used by conducting an initial and follow up
interviews with six interviewees. After conducting first initial interviews, the data were analyzed and
common themes were categorized according to the interviewees’ responses. Then follow up interviews
were conducted in order to expand the responses that they made in the first interviews. Both interviews
were matched and categorized under different themes.

Setting and Participants

The participants were six special education teachers who are currently serving as special education
teachers. All of the teachers are obtaining their master’s degrees as graduate students in special
education program. The teachers’ ages range between 26-51 and they have different years of teaching
experiences in special education.

Research Design and Questions

A qualitative methodology including the collection of a variety of data from an open-ended interview
questionnaire as an empirical instrument and follow up interviews with special education teachers was
conducted. Semi-structured and open-ended interviews provide only a few questions to the
respondents for the purpose of gathering different kinds of information from different participants,
depending on the participants’ perspectives on a particular topic (Mertler, 2012). After conducting
initial interviews, follow up interviews regarding their responses were conducted in order to reflect
deeper understanding of specific issues and factors relating to attrition and retention of special
education teachers.

In the light of these interviews, the participants were asked questions about the factors that most likely
contribute to the high attrition rate of the special education teachers in schools. Additionally, they were
asked the reasons for retention issues of special education teachers’ and also their perspectives and
recommendations for the schools and the districts to increase special education teachers’ retention.
The interview questions were:
1. What are the factors that most likely contribute to the high attrition rate of the special
education teachers in schools?
2. How would you describe the effect of teacher characteristics and personal factors (gender,
race, and other personal factors) on special education teachers’ attrition?
3. What would be your recommendation(s) for the school and the district to increase special
education teachers’ retention in the field?

Data Collection Procedures

The participants were informed by e mail about the interview and subject prior to their meeting. Also,
a consent form was e mailed to the participants in order to explain general information about the study.
The interviews were recorded and then they were transcribed. The identities of the participants were
hidden. The follow up questions were later asked to the participants for identifying some of their
responses from their first interviews in order to obtain more detailed data. Pseudo names for
participants were used for data analyzing part.

Data Analysis Procedures
In order to analyze the data, pseudo names were used for each participant. Their responses were
analyzed in combination with the literature review findings to better understand and identify attrition
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and retention issues of special education teachers. Interview questions were separately analyzed in
order to better address the issues and responses of the participants.

Interview Question 1
What are the factors that most likely contribute to the high attrition rate of the special education
teachers in schools?

Interviewed special education teachers expressed mixed views. All of the teachers (6 of them) reported
that the lack of administrative support and excessive paper work responsibilities are two main crucial
factors on the special education teachers’ attrition. These findings are similar to the findings of
Embich’s (2001) investigation, when he categorized the four major issues regarding with special
education teachers’ attritions as: perceived workload, role conflict, principle support, and role
ambiguity. Also, according to Kaff (2004) research, the lack of administrative support was found as
the main problem and 50% of the special education teachers expressed concerns about intending to
leave the profession in the next five years because of the lack of administrative support. In relation
with this, the interviewed participant W. Harrison explains that “the biggest obstacle for me is keeping
up with the demands of the administration to constantly collect data in a variety of formats” The
importance of administrative support was further emphasized by teachers in follow up interviews that
K. Belt states “I think that communication is so important to a good working relationship with your
principal and department heads. Having a willingness to listen and incorporate what other people have
learned into how you approach teaching is very important to developing respectful, open
communication with others”.

Excessive paperwork and caseload issues were identified as another important reason for attrition by
all of the interviewees. B. Babich explains that “there is always a ton of paper work to do and I
sometimes feel like there is little time to teach” while W. Harrison says we need the data to make good
decisions, but having a more uniform way of going about the collection process from all parties would
be very helpful in terms of the time involved and being able to get what you need the first time around.
These findings are similar to the findings of one of the largest study specifically investigating paper
work, Paperwork in Special Education (SPeNSE, 2002). It found that paper work problems are
significantly related to the special educators’ intent to leave the field, after other work condition
variables are controlled (Billingsley, 2003). Excessive paper work might cause stress as one teacher
argues that endless paper work interfering with teaching is factors for attrition that she experiences a
lot and then special educators become frustrated with the deadlines and not enough time to complete
paperwork. Furthermore, in a follow up interview, T. Thomas reports paper work and caseload
responsibilities as a big factor for attrition by stating that in the PPCD (pre-school special education)
teachers take annecdotal notes on each child. This consisted of observing each child and rating how
they do in each category. Once all that is noted than that data is entered into a database. At times it
would take up to two and half hours per child to complete the data entry.

Four teachers emphasized that diversity of students with special needs have a crucial effect on special
educators’ attrition. Billingsley (1993) found that the diverse needs and individual learning styles of
students with special needs caused a high rate of burnout and stress for their teachers. In relation with
that, W. Harrison claims that “if all your students have significant demands on your time daily, then
reaching out to the next level is required in order to meet the requirement of the student’s IEP. You
can only shuffle so much until the impact begins to affect the student and then you need to reach out
for help”.

Family involvement and support was considered as a contributor for attrition by teachers which was a

different finding and not included in the literature review part. B. Babich explains that “sometimes, it
is very hard to get in touch with parents to talk about concerns. Where I teach we have a high mobility
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rate so families move, change phone numbers and do not update the school”. Therefore, the lack of
family involvement may bring stress and frustration to special educators because of the lack of
communication environment (Billingsley, 2003).

Four teachers identified that the delivery of teaching resources is a factor for attrition. One teacher
summarizes this concern stating “students with special needs is a growing population in our schools
but while population grows the resources to educate them has not grown and in many cases in a co-
teaching classroom the special educator takes a back seat to the general educator that can be frustrating
to the special education teacher.” This finding supports the findings of Kaff's (2004) study that the
lack of financial support might bring stress and frustration.

Another factor for attrition that has been reported by three teachers is role ambiguity, or unclear roles
of special education teachers. B. Babich points out that he always wants to provide the best for all of
his students but there are many extra roles for him to play in the class while another teacher
emphasizes that they know that every day is going to be a new and different experience and the roles
and demands for special educators are going to be changing. These findings support the study of
Gersten et al., 2001 that explains the more role conflict and ambiguity that special educators have, the
more they become stressed which may lead to attrition.

Interview Question 2
How would you describe the effect of teacher characteristics and personal factors (gender, race, age,
experience and other personal factors) on special education teachers’ attrition?

Special education teachers demonstrated mixed perceptions for this question. Firstly, in terms of
teacher characteristics, two teachers expressed their views as one said “I think characteristics such as
listening to the student and being open to their ideas are important” while another explained that if
teachers do not have certain characteristics such as organization, it could make teaching harder which
may lead to attrition. In terms of personal factors (gender, race, age, experience and other factors),
teachers reported different opinions. Gender and race were considered unrelated to special educators’
attrition by five teachers. Only one teacher stated that “gender and generally strength are factors for
teacher attrition because it is likely that you will have to lift a child or to multiple times a day. If you
are unable to do this then you will not be able to do your job”. These findings regarding personal
factors are similar to the findings of Boe et al. 1997 and Miller et al. 1999 studies where they did not
found any relationship between personal factors and attrition.

On the other hand, experience and age were considered significantly important for special education
teachers’ attrition and retention by five interviewees. One of them emphasized that teachers who have
more teaching experience from a cross-section of areas are better able to manage the demands of the
students .Their experiences are more tested in other areas which might suggest they are better suited
for the demands of a special education teacher. Another teacher stated that “I do think that age and
experience weight heavily on the retention of special education teachers. The more experience and
maturity a teacher has the better they are in coping with new or challenging situations”. Additionally,
Y. Martha claims that “I think that older teachers have more experiences, so they are more likely to
easily handle with problems than younger teachers”. All these findings regarding age and experience
are similar to Miller et al. (1999)’s and Gersten et al. ( 2001)’s findings in which they reported that
special educators with young age and less experience are more at risk for leaving and showing more
intent to leave the field than their more experienced and older counterparts (Gersten et al., 2001;
Miller et al., 1999).

Interview Question 3
What would be your recommendation(s) for the school and the district to increase special education
teachers’ retention in the field?
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One of the mostly recommended areas was improving special education teacher preparation programs
as one teacher stated “if new teachers were better prepared in gathering information for IEP, BIP, and
preparing for an ARD would help increase special education teachers’ attrition”. Also, W. Harrison
reports that “I think the training of special education teachers needs to be more hands on, on-the-job
training, which you get in your student teaching semester would be much more useful if you had
experience developing an IEP, or an appropriate behavioral plan”. The recommendations of teachers
regarding paying more attention to teacher preparation programs supports the findings of Billingsley
2003’s study that the better preparation that special educators receive, the better they perform and
more self-confident they become in the field (Billingsley, 2003). Another important recommendation
to increase retention was having more administrative and financial support. Five teachers reported this
area of concern as important such as one teacher said “increasing resources such as technology and
training programs would help reduce the likelihood of special education teachers leaving the field”.
Having extra trainings, mentoring system and more assistance were also recommended by five
teachers as one teacher stated that “more assistance by the school’s administration should be provided
and the number of special educators should be increased to reduce their case loads so more time can be
focused on the students”. Also, decreasing paper load of teachers, having more parental involvement
and providing good working conditions were other recommended subjects to increase retention of
special education teachers in the field. These recommendations for retention were similar to the
findings of Ingersoll 2001 that he stated inadequate support from the school and district
administrations, excessive paper work load, diverse student problems, limited teacher preparation
programs and inadequate support from family and colleagues are factors that special attention should
be paid in order to increase retention of special educators (Ingersoll, 2001).

RESULTS

Special education teachers who were interviewed mentioned several themes that contribute to a
general understanding of the factors that increase the intent to leave the field of special education or to
seek different job opportunities outside of the field. The responses of the participants were
summarized according to specific areas which were reported by them. The first theme was
administrative support and guidance, this was a concern of all of the participants. Additionally, the
lack of administrative knowledge of special education was another emphasized issue regarding
administrative support.

The second theme was excessive paper work and case load responsibilities of special educators that
were identified by all of the participants as one of the main reasons for attrition. The lack of family
and community support was another important theme that contributed attrition. Also, a wide diversity
of students’ needs was explained as an important issue, because sometimes it was difficult for special
educators to deal with their students’ individual problems.

Another theme was the lack of financial support and limited opportunities to provide input for
students. A considerable percentage of participants expressed that the lack of financial support or
delivery of teaching resources may limit their teaching and it was difficult to provide adequate input
under this circumstance.

The last theme for attrition of special educators was role ambiguity that a significant percentage of the
participants reported; this implies that when the roles of special educators are not clearly defined,
several conflicts among special educators, general educators and school administrations occur.

In order to increase retention of special educators, the interviewed special education teachers’
responses pointed out that the teacher preparation programs should be better organized in terms of
teaching quality. More experimental classes and more financial, administrative, family, and
community support should be provided. Also, providing better working conditions, decreasing the
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case loads and paper work responsibilities of special educators, increasing their salaries, and clearly
defining their roles as special educators were other recommendations for increasing retention of
special educators.

CONCLUSION AND RECOMMENDATIONS

This study investigated a range of factors that contribute to the attrition of special educators and asked
for solutions to increase their retention in the field. This study found that role problems, the lack of
administration, family, and community support, excessive paper work and case load issues, the lack of
financial support and inadequate teaching resources, personal factors such as age, experience, and
gender, as well as diverse student needs can cause a high level of stress, low level of job satisfaction,
and some other negative reactions which eventually may lead them to leave the field or transfer to
other teaching positions. All these factors are linked to the attrition level of special educators.
Additionally, the age and experience of special educators might influence their attrition and retention
as the previous researches suggested that special educators who are younger and have less experience
are more likely to leave the field than others with more experience (Gersten, 2001). The school
districts and policymakers should address the problems of bad working conditions, the lack of
administrative, community and financial support, low salaries, and the personal needs of special
educators in order to ensure that teaching can be effective in their work environments and their
retention is high.

In order to increase retention, there should be a holistic look at creating better working environments
where special educators can be better focused on their work and seek ways to provide the best
education. One of the most emphasized and recommended issues by participants was the problem of
inadequate financial support and delivery of the resources. It was recommended that the school
districts should carefully deliver the resources that all schools can benefit from equally, depending on
their needs.

Another recommendation was that the excessive paper work and case load responsibilities of special
educators should be shared by other professionals in order to reduce the burden on special educators
that leads to attrition. A plan for reducing the excessive amount of required paperwork should be
prepared for this. It was recommended by participants that paraprofessionals or clerical staffs can be
trained to share standard paper work responsibly which may decrease paper work burden of special
education teachers. Additionally, role responsibilities of special educators should be clearly defined in
order to prevent possible role conflicts and ambiguities.

Limitations of this study was that few data was collected compare to other studies where a number of
national data have investigated a large body of evidence regarding attrition and retention issues of
special educators. Another limitation is that the participants were six special education teachers from
Texas schools. Therefore, the findings are limited to teachers in one state. Consequently, these
findings may not be generalized to other populations around the country.

IMPLICATIONS

This study searched the attrition and retention issues of special education teachers in Texas schools. A
small simple size data was obtained from special education teachers in one state. The future studies
could provide more broad and more representative data of the entire population of special education
teachers in the United States. Also, there were no comparison between elementary, middle, and high
school special education teachers in terms of their attrition and retention problems. Therefore, the
future researches can focus on the possible differences among these groups.
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Another important subject that should be carefully considered for the future studies might be to expand
their participants to include special education teachers who have recently left the field, who are
leaving, or retired from the field. By this way, more detailed data from different perspectives could be
gathered.

The findings in this study could help not only to special education teachers in Texas but also other
educators and personnel in related positions throughout the U.S.
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OZET

Bu arastirmanin amaci Rehberlik ve Arastirma Merkezi (RAM) Ozel Egitim Hizmetleri Boliimii'niin sorunlarim ve bu
sorunlarla iligkili degiskenleri belirlemektir. Aragtirma evrenini iilke ¢apinda hizmet veren 190 RAM miidiirii olusturmaktadir.
198 miidiir'e arastirmaci tarafindan hazirlanmis olan iki boliimden olusan toplam 93 soruluk anket internet yoluyla RAM'larin
bakanlik tarafindan verilen resmi mail adreslerine gonderilmistir. 110 Miidiir (12 bayan, 98 erkek) anketi cevaplayip
aragtirmacinin mail adresine gondermistir. Toplanan verilerin ¢oziimlenmesinde, miidiirlerin Ozel Egitim Hizmetleri
Boliimii'niin sorunlarini degerlendirmek amaciyla arastirmaci tarafindan hazirlanan anket sorularma verdikleri cevaplara
frekans, yiizde, aritmetik ortalama ve standart sapma gibi betimleyici istatistikler yapilmistir. Miidiirlerin cinsiyet, yas, mezun
olduklart lisans programi, meslekteki kidem, RAM miidiirii olarak calisma siireleri, kadro durumu, 6grenim durumu ve
Hizmetici egitim alma durumlarinin 6zel egitim Boliimii'niin sorunlarini algilamalarinda etkisinin olup olmadigini belirlemek
igin t- testi ve varyans analizi kullanilmistir. Aragtirmanin sonucunda, RAM miidiirlerinin cinsiyet, yas, mezun olduklari lisans
programi, meslekteki kidem, RAM miidiirii olarak ¢aligsma siireleri, kadro durumu, 6grenim durumu ve Hizmetigi egitim alma
durumlarma gore Ozel Egitim Hizmetleri Béliimii'niin genel dzellikleri, merkeze birey yonlendirilmesi, tibbi tanilama, egitsel
degerlendirme ve tanilama, yonlendirme, yerlestirme ve izleme, Bireysellestirilmis Egitim Programi, Kaynagtirma sorunlari ile
ilgili alt boliimlere verdikleri cevaplar arasinda anlaml bir fark gériilmemistir.

Anahtar sozciikler: Ozel Egitim, Ozel Gereksinimli Bireyler, Rehberlik ve Arastirma Merkezi

ABSTRACT

The purpose of the study was to determine the problems of Guidance and Research Centers' Special Education department and
then examining the problems in relation to administrator based variables. The participants of this study were 190
administrators, from the Guidance and Research Centers furnish services all over the country. A total of 198 administrators of
Guidance and Research Centers were asked to fill out a questionnaire developed by the researcher. The 93-item questionnaire,
consisted of two parts, was sent via internet to the official web sites of the Guidance and Research Centers. 110 administrators
(12 females, 98 males) completed and returned the questionnaires. The collected data related to the problems of the Guidance
and Research Centers were analyzed by using descriptive statistics such as frequencies, percentages, means and standard
deviations. In order to determine whether gender, age, graduated program, teaching practice, employment period of
administration, being a permanent or nominee staff, academic background, and having or not having in-service education have
an effect on their perceptions about the problems, t test and ANOVA were used. The findings indicated that there is not
significant differences among the administrators perceptions about the problems related to sub-categories—general features of
the Guidance and Research Center, in orientation of individuals, in medical diagnose, in educational evaluation and diagnose,
in orientation, accommodation and monitoring in Individualized Education Program (IEP), and in mainstreaming—according
to gender, age, graduated program, teaching practice, employment period of administration, being a permanent or nominee
staff, academic background, and having or not having in-service education any in-service education.

Keywords: Special Education, Special Needs Individuals, Guidance and Research Centers.

Bu ¢alisma birinci yazarin Abant Izzet Baysal Universitesi Egitim Bilimleri Enstitiisiinde Yrd. Dog. Dr. Hasan AVCIOGLU’ nun danigsmanliginda gerceklestirdigi
yiiksek lisans tezinden olusturulmustur. 3. Uluslararas: Egitim Bilimleri Kongresi’nde (ICES11) sozlii bildiri olarak sunulmustur.
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Tiirkiye'de 6zel gereksinimli bireylerin egitimleri bagta Anayasa olmak iizere yasalarla giivence altina
alimmustir (Eripek, 2004). Bu bireylerin sosyal ve kendi kendilerine yetebilen bireyler olarak topluma
kazandirilmalar1, onlara verilen egitim ile birebir iliskilidir (Tiirkoglu, 2007). Ozel gereksinimli
bireylere verilen 6zel egitim hizmetlerinin amaci, herhangi bir nedenle genel egitim hizmetlerinden
yararlanamayan ve gereklerini yerine getiremeyen bireylere egitimde firsat esitligi saglamaktir
(Basbakanlik Oziirliiler idaresi BaskanligifBOIB], 2000; Fisscuss ve Mandell, 2002). Egitimde firsat
esitligi ise Ozel gereksinimli bireylere gereksinimlerine dayali egitim hizmeti verme yoluyla
saglanmaktadir ve 6zel egitim, 30.05.1997 tarihli ve 573 sayil1 Kanun Hiikkmiinde Kararnamede "Ozel
egitim gerektiren bireylerin egitim ihtiyaclarimi karsilamak icin 0Ozel yetistirilmis personel,
gelistirilmis egitim programlart ve yontemleri ile onlarin yetersizlik ve Ozelliklerine uygun
ortamlarda siirdiiriilen egitim" olarak tamimlanmistir (Milli Egitim BakanligifMEB], 2009¢). Bununla
birlikte 6zel egitim, gérme, isitme, dil ve konusma, zihinsel, ortopedik, siiregen hastalik ve ruhsal ve
duygusal bozuklugu olanlar olmak {izere yetersizlik olarak kabul edilen genis bir gruba hitap eder
(BOIB, 2005). Dolayisiyla 6zel egitim, genel egitim hizmetlerinin énemli bir pargasidir ve 6zel
gereksinimli bireylere, gereksinimlerine gore egitim olanaklar1 sunarak, diger normal gelisim
gOsteren akranlart gibi yasal haklari olan egitim hizmetlerinden faydalanmalarini hedefler.

Ulkemizde Ozel Egitim Hizmetleri; Milli Egitim Temel Kanunu'nun 8. maddesi kapsaminda genel
egitim sistemi i¢inde yer almakta ve 6zel egitim gereksinimi olan bireyler ile ilgili 6zel énlemler
alinacag1 vurgulanmaktadir. Bu madde ¢ergevesinde 6zel egitim hizmetleri MEB Teskilati iginde
Ozel Egitim Rehberlik ve Danigma Hizmetleri Genel Miidiirliigii tarafindan yiiriitiilmektedir. Genel
midirligiin egitim sistemi iginde en u¢ noktalara kadar hizmet vermesini saglayan kurum ise
Rehberlik ve Arastirma Merkezleridir.

Rehberlik ve arastirma merkezleri; egitim-6gretim kurumlarindaki rehberlik ve psikolojik danigma
hizmetlerinin etkin ve verimli bir sekilde ytriitiilmesine iligkin ¢alismalarla bolgesindeki 6zel egitim
gerektiren bireylerin tanilanmasi ve bu bireylere yonelik rehberlik ve psikolojik danigma hizmetlerini
yiiriitmek amaciyla her il merkezi ile niifus ve hizmet gereklerine gore ilgelerde Bakanlikca agilir
(MEB, 2009a). Yapu, isleyis ve yasal konumlari geregi Mili Egitim Bakanlig1 orgiitii igerisinde il/ilge
diizeyindeki Milli Egitim Miidiirliigii' ne bagl kurumlar olarak hizmet vermektedirler (Ozgiiler,
2003).

Bununla birlikte Rehberlik ve Arastirma Merkezleri kendi biinyesinde iki boliimden olugmaktadir. Bu
béliimler Rehberlik ve Psikolojik Danisma Hizmetleri ve Ozel Egitim Hizmetleri Béliimleridir. Ozel
egitim hizmetleri boliimii, boliim baskaninin sorumlulugunda merkezin hizmet verdigi ¢alisma
alaninin kapsamina gore yeterli sayida gesitli alanlarda 6zel egitimci, psikolog, psikometrist, cocuk
gelisimi ve egitimcisi, sosyal ¢alismaci ve psikolojik danigsmanlardan olusur (MEB, 2006). Ad1 gecen
alan meslek uzmanlari, 6zel gereksinimli bireylerin bdliime basvurduklarinda almalar1 gereken tiim
hizmetleri saglayan kisilerdir.

Bununla birlikte bdliimiin isleyisine yonelik; Rehberlik ve Psikolojik Danigma Hizmetler
Yénetmeligi'nin 32. maddesinde belirtildigi {izere Ozel Egitim Hizmetleri Béliimiiniin gérevleri
sunlardir: (a) Ozel egitim gerektiren bireylerin tespiti amaciyla yapilacak taramalarda yer almak. (b)
Aile, okul, saglik kuruluslari, adli ve diger kurumlardan; zihin, duygu ve sosyal yonden uyumsuzluk,
gelisimdeki gerilik, 6grenme giigliigii ve okul basarisizligi, ¢esitli bedensel engeller gibi nedenlerle
gonderilen damisanlar kabul etmek, dosya agmak, gerekli hizmeti vermek. (c) Ozel egitim gerektiren
¢ocuklarin tanilanmas: siirecinde gerekli her tiirlii hizmeti vermek. (d) Ozel egitimde, ailelere yonelik
cesitli bilgilendirme ile rehberlik program ve calismalarini ilgili birim ve kurumlarin is birligiyle
planlamak, uygulamak, degerlendirmek ve izlemek. (¢) Ozel egitim kurumlar ile kaynastirma
programi uygulayan okullarin rehberlik ve psikolojik danigsma hizmetleri servislerine yonetici ile
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Ogretmenlerine 6zel egitimde rehberlik ve psikolojik danigma hizmetleri konusunda gerekli destek
hizmeti vermek. (f) Merkezin gdrev bolgesinde 6zel egitim gerektiren 6grencilerin iist 6grenim
kurumlar1 ve meslege yonelmeleri konusunda gerekli ¢calismalar1 ve es giidiimii saglamak. (g) Ozel
egitim gerektiren ¢ocuklarin gelisimlerini destekleyici nitelikte bireysel veya grupla cesitli 6zel
egitim uygulamalar1 yapmak. (h) Ozel egitim kurumlar1 ile kaynastirma programi uygulayan
okullarin rehberlik ve psikolojik danigma servislerince, engelli 6grencilere yonelik verilen rehberlik
ve psikolojik danisma hizmetlerine iliskin program ve ¢alismalari incelemek, izlemek,
degerlendirmek. (1) Bolim c¢aligsmalartyla ilgili konularda 6zel egitim kurumlar1 ve kaynastirma
programi uygulayan okullarin personeline yonelik olarak onlarin bilgi ve becerilerini artirici
konferans, panel gibi toplantilar ile ¢esitli hizmet i¢i egitim etkinlikleri diizenlemek. Gerektigin de
iiniversite ve ilgili kuruluslardan eleman saglamak. (i) Hizmet verilen 6grenci ve bireylerle ilgili
olarak merkez disina verilecek bilgilerde kisiyi ve aileyi olumsuz etkileyebilecek, yanlis
anlagilmalara yol acabilecek beyan ve yorumlardan kaginmak. (j) Boliimiin gorevlerine iliskin
konularda ¢evrenin gereksinimlerini belirlemek, hizmetleri gelistirmek, niteligi ve verimi artirmak
icin arastirmalar yapmak, bunlarin sonuglarindan yararlanmak, yetkili ve ilgililerine iletmek. (k)
Bolim etkinliklerinde kullanilacak psikolojik Ol¢me araglari ile diger arag ve tekniklerin
belirlenmesi, saglanmasi ve gelistirilmesi i¢in il i¢inde yapilabilecek caligmalari planlayarak,
yiiritme ve sonuglandirmak. (1) Ozel egitim gerektiren dgrencilerin kendilerine, ailelerine ve egitim
kurumlarina yonelik, onlarin gelismelerini destekleyecek yayinlamak, hazirlamak ve ilgililere
ulagtirmak. (m) Bo6lim hizmetleriyle ilgili bilimsel gelismeleri izlemek, bunlardan uygulamalarda
yararlanmaktir.

Ozel egitim hizmetleri yonetmeliginde RAM’larin biinyesinde yer alan 6zel egitim hizmetleri
boliimiiniin yaninda yine RAM biinyesinde olusturulan 6zel egitim degerlendirme kurulunun gorevleri
incelendiginde her iki birimin gdrevlerinin i¢ i¢e gegmis oldugu goriilecektir.

Ozel Egitim Hizmetleri Yonetmeligi'nin 16. maddesinde belirtildigi iizere Ozel egitim degerlendirme
kurulunun gorevleri sunlardir: (a) Ozel egitime ihtiyaci olan bireyin egitsel degerlendirme ve
tanilamasin1 yapmak. (b) Bireyin egitsel degerlendirme ve tanilanmasi siirecinde bireyin ailesini
ve/veya okulu/kurumu, gerektiginde tibbi degerlendirme ile RAM’da yapilamamasi durumunda
psiko-sosyal degerlendirme i¢in ilgili kurum ve kuruluslara yonlendirmek. (c) Egitsel degerlendirme ve
tanilama sonucunu dikkate alarak birey i¢in en az sinirlandirilmis egitim ortami ve ozel egitim
hizmetine iliskin ©neride bulunmak. (¢) Ozel egitime ihtiyac1 olan bireylerin egitim planlarini
hazirlamak. d) Ihtiyaci olan bireyin alacagi destek egitimin tiiriine ve siiresine karar vermek. (e) Egitsel
degerlendirme ve tanilamasi yapilan bireyler icin uygun egitim ortami, alacagi destek egitim hizmeti ve
egitim planini igeren degerlendirme sonuglarini igeren Ozel Egitim Degerlendirme Kurul Raporunu
diizenleyerek milli egitim miidiirliiklerinin onayna sunmak. (f) Bireyin egitsel degerlendirme ve
tanilama sonuglar1 ile diger bilgi ve belgelerinin yer aldigi 6zel egitim degerlendirme dosyasi
olusturmak. (g) Ozel egitim hizmetleri kurulu tarafindan verilen yerlestirme karar1 dogrultusunda ilgili
okul veya kurum ile is birligi yaparak uygulamay: takip etmek. (g) Bireyin uygun yerlestirilmedigi
durumlarda egitsel degerlendirme ve tanilamay1 tekrarlamak. (h) Ozel egitim degerlendirme kurulu
raporu dogrultusunda, yerlestirmenin yapildig1 okula/kuruma, 6zel egitime ihtiyaci olan bireylere,
egitim planimin uygulanmasi ve destek egitim hizmetlerinin yiiriitiilmesinde gorev alanlara ve aileye
rehberlik etmek. (1) Ailenin egitsel degerlendirme ve tanilama siirecine katilimini ve bilgilendirilmesini
saglamak. (i) Ailelerin ihtiyaglar1 dogrultusunda aile egitim programlar diizenlemek, diger kurum ve
kuruluslarda diizenlenen aile egitim programlar1 hakkinda aileyi bilgilendirmek. (j) Ciraklik ve mesleki
egitime devam etmek isteyen bireyleri; ilgi, istek, yeterlilik ve yetenekleri dogrultusunda saglik kurulu
raporunu da dikkate alarak uygun alanlara yonlendirmek ve bu kurumlara devam eden bireylerin
izlenmesini saglamak. (k) Yiiksek 6grenime bagvuracak 6zel egitime ihtiyaci olan dgrencilerin, meslek
secimi ile meslekler ve tiniversiteler konusunda bilgilendirilmesini saglamaktir.
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Ozel egitim hizmetleri boliimiiniin ve 6zel egitim degerlendirme kurulunun yasalarla belirlenmis olan
bu gorevlerini en saglikli sekilde yerine getirebilmesi i¢in verilen hizmeti etkileyecek her tiir olumsuz
etmenin ortadan kaldirilmasi ya da en aza indirilmesi gerekmektedir. Ancak bu sekilde hizmet
kalitesinin arttirilmas1 miimkiin olacaktir. Bu nedenle Ozel Egitim Hizmetleri Béliimlerinin
karsilastig1 sorunlarin ¢ok yonlii olarak belirlenmesi gerekmektedir. Boylece boliimiin sagladigi
hizmetlerde hangi noktalarda, hangi 6zellikte ve ne derecede sorunlar oldugu ortaya cikarilacak,
alimacak oOnlemlerde buna gore diizenlenecektir. Bu baglamda o6zellikle kurumu idare eden
miidiirlerin sorunlar1 algilamalar1 6nem kazanmaktadir. Bir idareci olarak kisisel 6zellikleri; cinsiyet,
yas, mezun oldugu lisans programi, mesleki kidem, RAM miidiirii olarak galisma siiresi, 6grenim
durumu, aldigi hizmeti¢i egitimleri, hangi nitelikte olursa olsun kurumla ilgili sorunlar
algilayabilmesi ¢6ziime giden ilk basamaktir.

Ulkemizde Rehberlik ve Arastirma Merkezlerinin sayisi giin gectikge artmakla birlikte bu
merkezlerle ilgili ¢esitli konularda az sayida arastirma goriilmektedir. Bu ¢alismalarda; Caglar (1976)
orgiin egitimimizde geri zekali ¢ocuklarin teshisi sorunlari, Kocaoglu (1991) 1985-1990 yillan
arasinda Eskisehir Rehberlik ve Arastirma Merkezi Inceleme Béliimii’ne yapilan basvurularin
incelenmesi, Ozgiiler (2003) Rehberlik ve Arastirma Merkezi miidiirlerinin karsilastiklari yonetsel
stres kaynaklarinin belirlenmesi, (BOIB, 2006) RAM'larda yasanan sorunlarin belirlenmesi, Kamen
Akkoyun (2007) Rehberlik ve Arastirma Merkezi Midiirliigli personelinin kaynastirma egitimine
iliskin goriislerinin incelenmesi, Ozak, Vural ve Avcioglu (2008) Rehberlik Arastirma Merkezi
Miidiirlerinin géonderme tanilama yerlestirme izleme ve degerlendirmeye iligkin goriis ve 6nerilerinin
incelendigi ve Bozkurt (2009) zihinsel yetersiz tanisi alan cocuklarin tanilama siireglerinin
betimlenmesi ile ilgili calismalar yapmislardir. Bu az sayida calisma igerisinde Rehberlik ve
Aragtirma Merkezlerindeki Ozel Egitim Boliimlerinin sorunlari ve bu sorunlarin miidiirler tarafindan
algilanmasina yonelik bir arastirmaya rastlanmamustir. Bu galismada, Ozel Egitim Boliimleri'nin
sorunlariin olup olmadig1 ve varsa bu sorunlarin miidiirler tarafindan nasil algilandig1 belirlenmistir.
Miidiirlerin Ozel Egitim Hizmetleri Boliimiiniin sorunlarini algilamalarinin belirlenmesiyle merkezin
daha verimli ¢aligmasina hizmet edecegi diislincesi bu aragtirmanin dayanagini olusturmaktadir.

Bu arasgtirmanin amaci Rehberlik ve Arastirma Merkezlerindeki Ozel Egitim Hizmetleri
Boliimlerinin sorunlarinin belirlenmesi ve bu sorunlarla iligkili degiskenleri belirlemektir. Bu amagla
asagidaki sorunlara cevap aranmustir. (a) Rehberlik ve Arastirma Merkezlerindeki Ozel Egitim
Hizmetleri Béliimlerinin sorunlar1 var midir? (b) Rehberlik ve Arastirma Merkezi miidiirlerinin Ozel
Egitim Boliimii sorunlarini algilamada cinsiyete gore fark var midir? (c) Rehberlik ve Arastirma
Merkezi miidiirlerinin Ozel Egitim Béliimii sorunlarini algilamada yasa gore fark var midir? (d)
Rehberlik ve Aragtirma Merkezi miidiirlerinin Ozel Egitim Boliimii sorunlarini algilamada mezun
oldugu lisans programina gore fark var midir? (e) Rehberlik ve Arastirma Merkezi miidiirlerinin Ozel
Egitim Boliimii sorunlarini algilamada mesleki kidemine gore fark var mudir? (f) Rehberlik ve
Aragtirma Merkezi miidiirlerinin Ozel Egitim Béliimii sorunlarini algilamada RAM miidiirii olarak
calisma siiresine gore fark var midir? (g) Rehberlik ve Arastirma Merkezi miidiirlerinin Ozel Egitim
Bolimil sorunlarim algilamada RAM miidiirii olarak kadro durumuna gore fark var midir? (h)
Rehberlik ve Arastirma Merkezi miidiirlerinin Ozel Egitim Boliimii sorunlarini algilamada 6grenim
durumuna gore fark var midir? (1) Rehberlik ve Arastirma Merkezi miidiirlerinin Ozel Egitim Boliimii
sorunlarni algilamada daha once Ozel Egitim ile ilgili hizmetici egitime katilmasina gore fark var
midir?

YONTEM

Bu arastirma, Rehberlik ve Arastirma Merkezlerindeki Ozel Egitim Hizmetleri Boliimii'niin
sorunlarinin belirlenmesine yonelik kurum miidiirleri ile yapilan betimsel bir ¢aligmadir.
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Arastirma Evreni

Bu ¢alismanin evrenini Ozel Egitim Rehberlik ve Damisma Hizmetleri Genel Miidiirliigii' ne baglh
iilke capindaki 198 Rehberlik ve Arastirma Merkezi miidiirii olusturmaktadir. Biitiin Rehberlik ve
Aragtirma Merkezi miidiirlerine mail yoluyla ulasilmis ve bu arastirmaya dahil edilmislerdir.
Arastirma evrenine dahil edilen miidiirlerin mail adresleri Ozel Egitim Rehberlik ve Danisma
Hizmetleri Genel Miidirliigi'ndeki Rehberlik Arastirma Merkezlerinden sorumlu sube
miidirligiinden elde edilmistir. Rehberlik ve Arastirma Merkez Miidiirlerinin 110 tanesi anketleri
doldurarak géondermis ve arastirmada bu 110 anket kullanilmistir.

Arastirmaya katilan Rehberlik ve Arastirma Merkezi miidiirlerinin cinsiyet, yas, mezun oldugu lisans
programi, meslekteki kidemi, Rehberlik ve Arastirma Merkezi Miidiirii olarak ¢alisma siiresi, kadro
durumu, 6grenim durumu, daha 6nce 6zel egitim ile ilgili hizmeti¢i egitime katilip katilmadig ile
ilgili durumlar1 Tablo 1°de gosterilmistir.

Tablo 1. Arastirmaya Katilan Midirlerin Cinsiyet, Yas, Mezun Oldugu Lisans Programi, Meslekteki
Kidemi, Rehberlik ve Arastirma Merkezi Midiirii Olarak Caligma Siiresi, Kadro Durumu, Ogrenim
Durumu, Daha Once Ozel Egitim Ile Ilgili Hizmetigi Egitime Gore Dagilimi

TOPLAM
Ozellikler n %
Cinsiyet Kadin 12 10.9
Erkek 98 89.1
TOPLAM 110 100
Yas 26-30 13 11.8
31-35 30 27.3
36-40 39 35.5
41-45 22 20.0
46 + 5 4.5
TOPLAM 110 100
Mezun Olunan Béliim Ozel Egitim S 7.3
(Psikolojik Danigma ve 84 76.4
Rehberlik)PDR
Psikoloji 10 9.1
TOPLAM 102 02.8
Mesleki Kidem 1-3 3 2.7
4-6 12 10.9
7-9 14 12.7
10 + 30 72.2
TOPLAM 109 88.5
RAM Miidiirii Olarak Calisma 1- 9 8.2
Siiresi 1-3 43 39.1
4-6 27 24.5
7-9 14 12.7
10+ 13 11.8
TOPLAM 106 96.3
Kadro Durumu Asil 44 40.0
Vekil 62 56.4
TOPLAM 106 96.4
Ogrenim Durumu On lisans 1 9
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Lisans 88 80.0
Master 18 16.4
Doktora 1 9
TOPLAM 108 98.2

Hizmet i¢i Egitime Katilma Durumu [Katild 53 48.2
Katilmadi 57 51.8
TOPLAM 110 100

Arastirmaya dahil edilen miidiirlerden 98' inin erkek ve 12' sinin kadin oldugu belirlenirken bu
katilimcilarin 13 tanesinin 26-30 yas gurubu, 30 tanesinin 31-35 yas grubu, 39 tanesinin 36-40 yas
grubu, 22 tanesinin 41-45 yas grubu ve 5 tanesinin 46 ve iistii yas grubunda oldugu goriilmektedir.
Mezun olduklari lisans programlarina bakildiginda ise miidiirlerin 102' sin bu soruya yanit verdigi ve
8'inin Ozel Egitim, 84' iiniin Psikolojik Damismanlik ve Rehberlik, 10 tanesinin ise Psikoloji mezunu
oldugu ve mesleki kidemlerine bakildiginda ise 109 miidiiriin bu soruyu cevapladigi, 3' iiniin 1-3 yil
arasi, 12' sinin 4-6 y1l arasi, 14' {iniin 7-9 y1l arasi, 80' inin ise 10 y1l ve {istii bir mesleki kideme sahip
olduklar1 belirlenmistir.

Bununla birlikte Rehberlik ve Arastirma Merkezi Miidiirii olarak hizmet siiresi ve kadro durumu
sorusuna 106 miidiir cevap vermis ve 9 tanesinin 1 yildan az, 43 tanesinin 1-3 yil, 27 tanesinin 4-6 yil,
14 tanesinin 7-9 yil, 13 tanesinin 10 y1l ve tstii oldugu, 44 miidiiriin asil, 62 miidiiriin vekil olarak
gorevlerini slirdiirdigii tespit edilmistir.

Ayrica dgrenim durumlari incelendiginde ise 108 miidiiriin bu soruyu cevaplandirdigi ve 6n lisans ve
doktora mezunu olan 1' er kisinin oldugu, 88 tanesinin Lisans, 18 tanesinin yiiksek lisans yaptig1 ve 53
tanesinin daha once 6zel egitim ile ilgili hizmeti¢i egitime katildigi, 57 tanesinin ise katilmadigi ortaya
cikmustir.

Verilerin Toplanmasi

Bu arastirmada verilerin toplanmasinda arastirmacilar tarafindan gelistirilen anket formu
kullanilmistir. Anket formu iki béliimden olusmaktadir. I. B6liimde merkez miidiirleri ile ilgili 8 adet
kisisel bilgi sorusu bulunmaktadir. II. Béliimde Rehberlik ve Arastirma Merkezinin genel 6zellikleri
bakimindan sorunlarmin belirlenmesine yonelik 20, Rehberlik ve Arastirma Merkezi 6zel egitim
hizmetleri bdliimiine birey yonlendirme ile ilgili sorunlarin belirlenmesine yonelik 5, tibbi tanilama
ile ilgili sorunlarin belirlenmesine yonelik 8, egitsel degerlendirme ile ilgili sorunlarin belirlenmesine
yonelik 23, yonlendirme, yerlestirme ve izleme ile ilgili sorunlarin belirlenmesine yonelik 10,
bireysellestirilmis egitim programi (BEP) ile ilgili sorunlarin belirlenmesine yonelik 9, kaynastirma
ile ilgili sorunlarin belirlenmesine yonelik 10 adet soruya yer verilmistir. Anketteki sorunlarin
belirlenmesinde Rehberlik ve Arastirma Merkezi agma, isleyis, gorev, yetki ve sorumluluklar ile
ilgili yasa ve yonetmelikler incelenerek bir soru bankasi hazirlanmis, bu soru bankasindaki sorular 5
Rehberlik ve Arastirma Merkezi Miidiiriine tekrar gézden gecirmeleri i¢in gonderilmis ve Onerileri
iizerine anketten bazi sorular ¢ikarilmistir. Sonrasinda bu anket, alandan 3 uzmana degerlendirmeleri
icin gonderilerek uzman goriisli istenmis ve Onerileri iizerine anket sorularina ekleme ve ¢ikarmalar
yapilarak ankete son hali verilmistir.

Rehberlik ve Arastirma Merkezlerindeki Ozel Egitim Béliimlerinin sorunlarini belirlemeye yonelik
hazirlanan anketin I. Bélimiindeki 1, 2, 3,4, 5, 6, 7. sorular ¢oktan se¢meli olup, 8. soru agik ugludur.
Ayrica anketin II. Boliimdeki sorular 5'li derecelendirmeyi icermektedir. Buna gore 1 den 5 e kadar
puanlamaya imkan veren ankette, miidiirler i¢in diisiincesine en az uygun ile diisiincesine en uygun
arasinda bir puan verilmesi ya da uygun kutucuga isaretlenmesi istenmistir.

Anket sanal ortama aktarilarak Ozel Egitim Rehberlik ve Danisma Hizmetleri Genel
Miidiirligi'ndeki Rehberlik ve Arastirma Merkezlerinden sorumlu sube miidiirliigii tarafindan
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verilen mail adreslerine gonderilmistir. Miidiirlerin kurumsal mail adreslerine anket ile birlikte anketi
nasil dolduracaklarina dair agiklama ayrica yazilmis ve daha 6nceden MEB Egitimi Arastirma ve
Gelistirme Dairesi Baskanligi'ndan alinan arastirma izni dosya seklinde eklenerek gonderilmistir.
Miidiirlerin anketi doldurduktan sonra anketi belli bir mail adresine gondermeleri i¢in yapmalari
gereken islemler agiklanmis ve verilerin en hizli sekilde toplanabilmesi adina cevaplamalari i¢in 10
giin tayin edilmis ve anketi doldurarak agiklamada belirtildigi gibi yine sanal ortamdan gondermeleri
istenmistir. Ayrica Ozel Egitim Rehberlik ve Danisma Hizmetleri Genel Miidiirliigii biinyesindeki
Rehberlik ve Arastirma Merkezleri Subesi tarafindan tiim Rehberlik ve Arastirma Merkezi
Miidiirlerinin MEB mail adreslerine ayni agiklama ve anket gonderilmistir. 198 Rehberlik ve
Arastirma Merkezi miidiiriiniin her birine bu anket gonderilmis olup mailler giinliik takip edilmistir.
Adreslere gonderilen anketlerden sadece 110 tanesi geri gelmistir.

Verilerin Coziimlenmesi

Verilerin ¢dziimlenmesi amaciyla, Rehberlik ve Arastirma Merkezi Ozel Egitim Béliimii' niin
sorunlarini belirlemeye yonelik anket formunda yer alan soru maddelerine verdikleri cevaplarin
frekans ve ylizdesi hesaplanmistir. Sonra miidiirlerin cinsiyet, yas, mezun oldugu lisans programi,
meslekteki kidemi, Rehberlik ve Arastirma Merkezi Miidiirii olarak ¢alisma siiresi, kadro durumu,
dgrenim durumu, daha dnce 6zel egitim ile ilgili hizmetigi egitime katilip katilmadiginin Ozel Egitim
Bolimil' niin sorunlarinin belirlenmesine etkisinin olup olmadigimi belirlemek icin varyans analiz
teknigi kullanilmustir.

BULGULAR

Rehberlik ve Arastirma Merkezlerindeki Ozel Egitim Hizmetleri Béliimlerinin Sorunlarina
Iliskin Bulgular

Bu bolimde Rehberlik ve Arastirma Merkezlerindeki Ozel Egitim Béliimlerinin sorunlarinin
belirlenmesine yonelik merkez miidiirlerinin anket formunda yer alan soru maddelerine verdikleri
cevaplarin frekans ve ylizdelerine yer verilmistir. Anket sorularinda Rehberlik ve Arastirma
Merkezlerindeki Ozel Egitim Boliimiiniin sorunlarim belirlemeye yonelik 85 soru maddesi
bulunmaktadir. 85 soru maddesinin tamamina iligkin frekans ve yiizdelere yer vermenin ¢ok uzun yer
alacag1 diistincesiyle, bu boliimde bunlarin tamamina yer verilmemis, frekans ve ylizde bakimindan
dikkat ¢ekici sonuglar ortaya koyan soru maddelerine yer verilmistir.

Ozel Egitim Boliimlerinin sorunlarinin belirlenmesine yonelik ankete verilen cevaplardan miidiirlerin
yarisia yakini (%42,8) Bolimiin hizmet verdigi binanin RAM agilis standartlarina uygun fiziksel
donanima sahip olmadigini ve diger yarisi ise (%50.0) Merkezin agilis standartlarina uygun oldugunu
belirtmistir.

Merkez miidiirlerinden yarisindan fazlasi (%66,3) boliimde norm kadro personel sayisinin yeterli
olmadigini ifade ederken, bir kismi1 da (%27,3) norm kadro personel sayisinin yeterli oldugunu
belirtmistir.

Bolim bagh oldugu iist kurumlardan gerekli yardim ve damigsmanlik hizmetini yeterli diizeyde
aldigiyla ilgili sorulan soruya miidiirlerin bircogunun (%35,5) yardim almadiklari, yariya yakin
sayida ise (%42,8) yardim alabildikleri saptanmistir.

Bolim c¢aligsanlarina diizenli olarak hizmet igi egitim saglanmasi ile ilgili olarak yoneltilen soruya

miidiirlerin yarisina yakini (%49,0) hizmetici egitimin diizenli saglanmadigini, bir kismi1 da (%30,9)
diizenli hizmetici egitim alindigini ifade etmistir.
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Miidiirlerin yarisindan fazlast (%57,3) okul oncesi donemdeki bireylerin RAM Ozel Egitim
Hizmetleri Boliimiine hastaneler tarafindan yonlendirilmedigini belirtirken, ¢ok azida (%17,2) okul
oncesi donemdeki bireylerin boliime hastaneler tarafindan yonlendirildigini ifade etmislerdir.
Boliimiin hizmet verdigi bolgede tarama yaparak sorunlu 6grencilerin tespit etmesine yonelik sorulan
soruya ise Oonemli bir kismu (%32,7) tarama yapilmadigini, yaridan fazlasi da (% 52,7) tarama
yapilarak sorunlu 6grencileri tespit ettikleri cevabini vermistir.

Okullar tarafindan boliime yonlendirilen 6grenciler degerlendirme siirecinde okullari tarafindan takip
edilmesiyle ilgili sorulan soruya, miidiirlerin 6nemli bir kisminin (%34,5) takip edilmediklerini,
yariya yakininin da (%46,3) Ogrencilerin okullar1 tarafindan takip edildiklerini diistindiiklerini
belirtmislerdir.

Miidiirlerin bir boliimiiniin (%31,0) boliime ydnlendirilen bireylerin tibbi raporlarinin hastaneler
tarafindan anlasilir sekilde diizenlenmedigini ifade ederken, bir boliimiiniin de (%49,1) bireylerin
tibbi raporlarinin hastaneler tarafindan anlasilir sekilde diizenlendigini diisiindiikleri tespit edilmistir.
Bolimde egitsel tanilama i¢in 6ncelikle 6grencinin 6zelliklerine uygun uzmanlardan olusan bir ekip
olusturuldugu (psikolog, odyolog, dil bilimcisi, 6zel egitimci vb.) ile ilgili soruya biiyiik bir kism
(%39,1) egitsel tanilama i¢in uygun ekibin olusturulmadigini belirtirken, yariya yakini da (%45,5)
egitsel tanilamanin O6grencinin Ozelliklerine uygun uzmanlardan olusan bir ekip araciligi ile
yapildigini diigtinmektedir.

Bolimiin diizenledigi egitsel degerlendirme raporlarmin diizenli olarak takip edilmesi ve siireleri
dolanlarin yenilenmesi i¢in ailelerin uyarilmasina yonelik yoneltilen soruya 6grencilerin izlenmesi ile
ilgili miidiirlerin 6nemli bir kism1 (%35,5) izlenmedigi yoniinde fikir belirtitken, yarsindan fazlasi da
(%56,4) egitsel raporlarin diizenli olarak takip edilerek, siiresi dolanlarla ilgili ailelerin uyarildiklarini
belirtmislerdir.

Miidiirlerin 6nemli bir bolimii (%34,6) kaynastirma karart verilirken, simifina 6grencinin
yerlestirilecegi O0gretmenin fikrinin alinmasina yonelik soruya 6gretmenin bu konuda fikrinin
alimmadigina yonelik cevap verirken, yariya yakini (%47,4) 6gretmenlerle kaynastirma 6grencisinin
siniflarina yerlestirilmesi konusunda fikirlerinin alindigi cevabini vermislerdir.

Boliimde, kaynastirma egitimine yerlestirilen 6grenciye destek hizmetlerin verilmesi ile ilgili soruya
miidiirlerin ¢ok 6nemli bir boliimii (%40) saglanmadigi yoniinde diisiince belitmisler ve miidiirlerin
bir kismu da (%41,8) kaynastirma egitimine yerlestirilen 6grenciye destek hizmetlerin verildigini
diisinmektedirler.

Rehberlik ve Arastirma Merkezi Miidiirlerinin Cinsiyetlerine Gore Ozel Egitim Béliimii
Sorunlarim Algilamalarina Iliskin Bulgular

Ozel Egitim Boliimii sorunlarini algilamada kadin ve erkek miidiirler arasinda fark olup olmadigin
anlamak i¢in bagimsiz 6rneklemler t testi yapilmistir.

Tablo 2. Rehberlik ve Arastirma Merkezi Miidiirlerinin Cinsiyet ve Ozel Egitim Boliimii Sorunlar
Algilama T Testi Sonuclar1

Cinsiyet N X SS Sd t p
Kadin 12 322.83 37.32 108 .045 .96
Erkek 98 332.30 39.56

p<.05

Tablo 2'de goriildiigii gibi kadin ve erkek miidiirlerin Ozel Egitim Béliimii sorunlarini
algilamalarinda anlamli farklilik bulunmamaktadir[t(108)=.045, p>.005]. Tablo 2’de yer alan
bilgilerden, kadin ve erkek miidiirlerin ortalamalarinin birbirine ¢ok yakin oldugunu gériillmektedir.
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Yani, kadi miidiirler (X=322,83, S=37.32) ve erkek miidiirler (X=332,30, S=39.56) Ozel Egitim
Boliimii sorunlarii ayni bigimde algilamaktadir.

Rehberlik ve Arastirma Merkezi Miidiirlerinin Yaslarina Gére Ozel Egitim Boliimii
Sorunlarim Algilamalarina Iliskin Bulgular

Arastirmanin ikinci amaci Rehberlik ve Arastirma Merkezi miidiirlerinin Ozel Egitim Boliimii
sorunlarini algilamada yasa gore fark olup olmadigini ortaya ¢ikarmak oldugu i¢in varyans analizi
(ANOVA) yapilmustir.

Tablo 3. Rehberlik ve Arastirma Merkezi Miidiirlerinin Yaslarma Gore Ozel Egitim Boliimii Sorunlarini
Algilama Varyans Analizi Sonuglari

Varyans Kaynagi Kareler sd Kareler F P
Toplamu ortalamasi
Gruplar aras1 6225.621 4 1556.405 1.016 403
Gruplar igi 159364.379 104 1532.350
Toplam 165590.000 108
p<.005

Ik olarak katilimcilar yas gruplarina gore 6 kategoriye ayrilmistir, ancak 25 ve daha kiiciik yasta
miidiir olmadigindan 5 kategori kullamlnustir. Ozel Egitim Boliimii sorunlarini algilamada yasa gore
anlamli bir fark olmadig1 goriilmiistiir [F(4,104)=1.016, p>.005]. Tablo 3’den anlasilacag: gibi yas
gruplarina gore midiirlerin ortalamalarinin birbirine ¢ok yakindir. Yani, 26-30 yas grubundaki
miidirler (X=313,08, S=58.24), 31-35 yas grubundaki miidiirler (X=331,10, S=36.67), 36-40 yas
grubundaki miidiirler (X=337,46, S=33.67), 41-45 yas grubundaki miidiirler (X=332,77, S=40,32) ve
46 ve iistii yas grubundaki miidiirler (X=340,60, S=24.85) Ozel Egitim Boliimii sorunlarin1 benzer
sekilde algilamaktadir.

Rehberlik ve Arastirma Merkezi Miidiirlerinin Mezun Olduklar1 Lisans Programimna Gére
Ozel Egitim Boliimii Sorunlarimi Algilamalarina Iliskin Bulgular

Rehberlik ve Arastirma Merkezi miidiirlerinin Ozel Egitim Béliimii sorunlarim algilamada mezun
olunan lisans programina gore fark olup olmadigini ortaya ¢ikarmak oldugu i¢in varyans analizi
(ANOVA) yapilmustir.

Tablo 4. Rehberlik ve Arastirma Merkezi Miidiirlerinin Mezun Olduklari Lisans Programima Gére Ozel
Egitim Boliimii Sorunlarini Algilama Varyans Analizi Sonuglart

Varyans Kaynagi Kareler sd Kareler F P
Toplami ortalamast
Gruplar aras1 722,711 2 361.356 223 .801
Gruplar igi 160550.936 99 1621.727
Toplam 161273.647 101
p<.005

Ozel Egitim Béliimii sorunlarini algilamada mezun olunan lisans programina gére anlamli bir fark
olmadig1 goriilmiistiir [F(2,99)=.223, p>.005]. Tablo 4 mezun olduklar1 lisans programina gore
miidiirlerin ortalamalarimin birbirine ¢ok yakin oldugunu gdstermektedir. Yani, Ozel Egitim mezunu
miidiirler (X=331,00, S=33,81), PDR mezunu miidiirler (X=330,11, S=39,72), Psikoloji mezunu
miidiirler (X=339,10, S=48,964), Ozel Egitim Boliimii sorunlarini benzer sekilde algilamaktadir.
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Rehberlik ve Arastirma Merkezi Miidiirlerinin Mesleki Kidemlerine Gore Ozel Egitim Boliimii
Sorunlarimi Algilamalarina Iliskin Bulgular

Rehberlik ve Arastirma Merkezi miidiirlerinin Ozel Egitim Béliimii sorunlarini algilamada mesleki
kideme gore fark olup olmadigini ortaya ¢ikarmak oldugu i¢in varyans analizi (ANOV A) yapilmistir.

Tablo 5. Rehberlik ve Arastirma Merkezi Miidiirlerinin Mesleki Kideme Gére Ozel Egitim Boliimii
Sorunlarinit Algilama Varyans Analizi Sonuglari

Varyans Kaynagi Kareler sd Kareler F p
Toplami ortalamasi
Gruplar aras1 5378.190 3 1792.730 1.178 322
Gruplar igi 159796.581 105 1521.872
Toplam 165174.771 108
p<.005

Ozel Egitim Béliimii sorunlarini algilamada mesleki kideme gére anlamli bir fark olmadigi
goriilmistiir [F(3,105)=1.178, p >.005]. Tablo 5 mesleki kideme goére miidiirlerin ortalamalarinin
birbirine ¢ok yakin oldugunu gostermektedir. Yani 1-3 yil mesleki kidemi olanlar (X=296.67,
S=83.104), 4-6 yil mesleki kidemi olanlar (X=329.75, S=35.074), 7-9 yil mesleki kidemi olanlar
(X=324.14, S=44.633), 10 y1l ve iistii mesleki kidemi olanlar (X=334.98, S=36.726). Ozel Egitim
Boliimii sorunlarini benzer sekilde algilamaktadir.

Rehberlik ve Arastirma Merkezi Miidiirlerinin RAM Miidiirii Olarak Calisma Siiresine Gore
Ozel Egitim Boliimii Sorunlarini Algilamalarina Iliskin Bulgular

Rehberlik ve Arastirma Merkezi miidiirlerinin Ozel Egitim Boliimii sorunlarini algilamada RAM
miidiirii olarak caligsma siiresine gore fark olup olmadigini ortaya ¢ikarmak oldugu i¢in varyans
analizi (ANOVA) yapilmistir.

Tablo 6. Rehberlik ve Arastirma Merkezi Mudirlerinin RAM Miidiirii Olarak Calisma Siiresine Gore
Ozel Egitim Boliimii Sorunlarin1 Algilama Varyans Analizi Sonuglart

Varyans Kaynagi Kareler Toplami sd Kareler ortalamasi F p
Gruplar aras1 13412.412 4 3353.103 2.288 .065
Gruplar i¢i 148022.078 101 1465.565
Toplam 161434.491 105

p<.005

Ozel Egitim Boliimii sorunlarini algilamada RAM miidiirii olarak ¢alisma siiresine gdre gore anlaml
bir fark olmadigr goriilmiistiir [F(4.101)=2.288. p >.005]. Tablo 6 mesleki RAM miidiirii olarak
caligma siiresine gore miidiirlerin ortalamalarinin birbirine ¢ok yakin oldugunu gdstermektedir. Yani
1 yildan az calisma siiresi olanlar (X=299.11, S=41.001), 1-3 yil arasi ¢alisma siiresi olanlar
(X=331.42, S=39.236), 4-6 y1l arasi ¢aligma siiresi olanlar (X= 334.52, S=36.120), 7-9 yil arasi
calisma siiresi olanlar (X= 334.36, S=39.046), Ozel Egitim Béliimii sorunlarin1 benzer sekilde
algilamaktadir.

I}ehberlik ve Arastirma Merkezi Miidiirlerinin RAM Miidiirii Olarak Kadro Durumuna Goére
Ozel Egitim Boliimii Sorunlarini Algilamalarina Iliskin Bulgular

Rehberlik ve Arastirma Merkezi miidiirlerinin Ozel Egitim Boliimii sorunlarini algilamada RAM

miidiirii olarak kadro durumuna goére fark olup olmadigini ortaya ¢ikarmak oldugu igin bagimsiz
orneklemler t testi yapilmistir.
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Tablo 7. Rehberlik ve Arastirma Merkezi Miidiirlerinin Kadro durumu ve Ozel Egitim Béliimii
Sorunlarini Algilama t Testi Sonuglari

Miidiiriin
Kadro N X SS Sd t P
Durumu

Asil
44 336.98 38.800 104 901 74

Vekil 62 330.00 39.638

p<.05

Tablo 7'de goriildiigii gibi asil ve vekil miidiirlerin Ozel Egitim Boliimii sorunlarini algilamalarinda
anlamh farklilik bulunmamaktadir. [t(104)=.901. p> .005]. Tablo 7 asil ve vekil miidiirlerin
ortalamalarinin birbirine ¢ok yakin oldugunu gostermektedir. Yani, asil midirler (X=336.98,
S=38.80) ve vekil miidiirler (X=330.00, S=39.64) Ozel Egitim Béliimii sorunlarini ayni bigimde
algilamaktadir.

Rehberlik ve Arastirma Merkezi Miidiirlerinin Ogrenim Durumuna Gére Ozel Egitim Boliimii
Sorunlarim Algilamalarina Iliskin Bulgular

Rehberlik ve Arastirma Merkezi miidiirlerinin Ozel Egitim Boliimii sorunlarini algilamada 6grenim
durumuna gore fark olup olmadigini ortaya ¢ikarmak oldugu i¢in varyans analizi (ANOVA)
yapilmustir.

Tablo 8. Rehberlik ve Arastirma Merkezi Miidiirlerinin Ogrenim Durumuna Gore Ozel Egitim Boliimii
Sorunlarini Algilama t Testi Sonuglari

Miidiirtin
Ogrenim N X SS Sd t P
Durumu

Lisans 88 329.74 38.791 720 720

104
Yiiksek

. 18 344.17 38.538
Lisans

p<.05

On lisans ve doktora mezunu olan miidiirlerin sayis: ikiden az oldugundan dolay1 varyans analizi
yapilamamistir. Bu nedenle bu iki cevaplayici analizden ¢ikarilarak Lisans ve Yiiksek lisans mezunu
miidiirlerin Ozel Egitim Boliimii sorunlarim algilamalari aralarinda fark olup olmadigini belirlemek
igin t testi yapilmaistir.

Tablo 8'de goriildiigii gibi Ozel Egitim Boliimii sorunlarini algilamada grenim durumuna gore
anlamli bir fark yoktur [t(104)=1.439, p> .005]. Tablo 8 lisans ve Yiiksek Lisans mezunu miidiirlerin
ortalamalarinin birbirine ¢ok yakin oldugunu gostermektedir. Yani. Lisans mezunu miidiirler
(X=329.74, S=38.79) ve Yiiksek Lisans mezunu miidiirler (X=344.17, S=38.54) Ozel Egitim Boliimii
sorunlarini ayni bicimde algilamaktadir.

Rehberlik ve Arastirma Merkezi Miidiirlerinin Daha Once Ozel Egitim Ile flgili Hizmetici
Egitime Katilmasina Gore Ozel Egitim Boliimii Sorunlarim Algilamalarina Iliskin Bulgular

Rehberlik ve Aragtirma Merkezi miidiirlerinin Ozel Egitim Béliimii sorunlarini algilamada daha énce
Ozel Egitim ile ilgili hizmet i¢i egitime katilmasina gore aralarinda fark olup olmadigini ortaya

¢ikarmak oldugu igin t testi yapilmugtir.
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Tablo 9. Miidiirlerin Ozel Egitim ile ilgili Hizmet i¢i Egitime katilmasina Gore Ozel Egitim Boliimii
Sorunlarint Algilama t Testi Sonuglari

Miidiiriin
Hizmet Igi
Egitime katilma
durumu

N X SS sd t p

Katilmig 53 333.98 41.762 108
il 419 284
atilmamis 57 330.84 36.872

p<.005

Tablo 9'da goriildiigii gibi Ozel Egitim Boliimii sorunlarini algilamada daha dnce 6zel egitim ile ilgili
hizmet i¢i egitime katilmasina gére anlamli bir fark yoktur [t(108)=.419, p>.005]. Tablo 9 Hizmet ici
Egitim alan ve Hizmet i¢i Egitim almayan miidiirlerin ortalamalarinin birbirine ¢ok yakin oldugunu
gostermektedir. Yani, Hizmet I¢i Egitim alan miidiirler (X=333.98, S=41.76) ve Hizmet I¢i Egitim
almayan miidiirler (X=330.84, S=36.87) Ozel Egitim Boliimii sorunlarmi aymi bigimde
algilamaktadir.

TARTISMA

Arastirma sonuglarina gore; 6zel egitim hizmetleri boliimlerinin yasadigr sorunlarla ilgili olarak
miidiirlerin yariya yakininin bdliimiin hizmet verdigi binanin RAM acilis standartlarina uygun
fiziksel donanima sahip olmadigini belirttikleri goriilmiistiir. BOIB (2009) yayinladigi raporda dzel
egitim gerektiren bireylere hizmet veren egitim ve rehabilitasyon merkezlerinin binalarin konumu,
ulagilabilirligi ve yapisal durumunun yetersizligi olan bireylerin gereksinimlerine uygun
olmamasinin bir sorun oldugunu belirtmesi ile bu arastirma sonucu paralellik gostermektedir.
RAM'larin agilmasi asamasinda MEB’nin yayinlamis oldugu RAM A¢ma Y 6netmeligi esas alinarak
merkezler acilmaktadir. Bu arastirmanin sonucuna gére RAM'larin fiziki sartlarimin uygun
olmadigimin belirlenmesi RAM'larin RAM Ac¢ma Yonetmeligine uygun olmadiklarim
diistindiirmektedir.

Arastirmada elde edilen diger bir bulgu ise, farkli yas gruplarindaki RAM miidiirlerinden yarisindan
fazlas1 boliimde norm kadro personel sayisinin yeterli olmadigini ifade etmislerdir. Ozak ve ark.,
(2008) yaptiklar1 arastirmada buna benzer bir bulguyu ortaya ¢ikarmislardir. Arastirmaya katilan
farkli yas grubundaki midiirler, gorev yaptiklari RAM'larda yeterli personel olmadigim
belirtmislerdir. Her iki aragtirmada da farkli yas gruplarindaki miidiirlerin ayn1 sorunu algilamasi,
sorun algilamada yasa gore bir fark olmadigini ancak RAM'larda personel agigimin oldugunu
gostermektedir. RAM'larin ¢alisma saatlerinin 08:00-17:00 olmasiin ve okullarda daha az saat
calisan diger meslektaslariyla ayni iicreti almalarinin bu merkezlerin ¢aligsanlar tarafindan tercih
edilmemesinin nedenleri arasinda olabilir. Bu durumda eleman ag¢ig1 sorununa neden gosterilebilinir.
Ayrica aragtirmada, 6zel egitim hizmetleri bdliimlerinin bagl oldugu iist kurumlardan gerekli yardim
ve danigmanlik hizmetini yeterli diizeyde alamadig1 belirlenmistir. RAM'lar bulunduklar1 bolgelerde
ilk asamada dogrudan ilge Milli Egitim Miidiirliiklerine ve sonrasinda il Milli Egitim Miidiirliigiine
baghdirlar. Arastirmanin sonuglarina gére bu kurumlarin RAM'lara danisilan ya da yardim da
bulunan kurum 6zelligini tasiyamadiklar1 sdylenebilir.

Ozel egitim hizmetleri boliimiinde galisanlara diizenli olarak hizmet igi egitim saglanmasi ile ilgili
olarak yoneltilen soruya miidiirlerin yarisina yakini hizmeti¢i egitimin diizenli saglanmadigini, bir
kismi1 da diizenli hizmetigi egitim alindigini belirtmislerdir. Caglar (1976) yaptig1 bir ¢alismada, tilke
capindaki toplam 17 RAM'a uzman ve uzman yardimcisi olarak atananlarin tamamina yakiinin bu
hizmetler i¢in asgari diizeyde bir hazirlik egitimi dahi almamis oldugunu belirlemistir. Uzun zaman
once yapilan bir aragtirma ile bu arastirmanin sonuglarinin benzerlik gostermesi zaman iginde
personele hizmetigi egitim saglamada olumlu yonde Onemli gelismelerin  olmadigini
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diisiindiirmektedir. Ozel Egitim Rehberlik ve Danisma Hizmetleri Genel Miidiirliigii’niin son 3 yillik
hizmetici egitim programina bakildiginda 2006 yilinda toplamda 64 seminer ve kurs, 2007 yilda
toplam 52 seminer ve kurs, 2008 yilinda ise 20 seminer ve kurs diizenlemistir. Arastirmanin sonucu
dikkate alindiginda genel miidiirlilk tarafindan verilen bu seminerlerin tim RAM personeli igin
yeterli olmadig1 ve yillara gére azalma gosterdigi goriilmektedir.

Miidiirlerin yarisindan fazlas1 (%57,3) okul &ncesi dénemdeki gocuklarm RAM Ozel Egitim
Hizmetleri Boliimiine hastaneler tarafindan yonlendirilmedigini ifade ederken, az sayida miidiir ise
(%17,2) okul dncesi donemde ki ¢ocuklarin 6zel egitim hizmetleri boliimiine hastaneler tarafindan
yonlendirildigini belirtmislerdir. Bozkurt(2009) vyaptig1 arastirma sonuclarina bakildiginda
ogrencilerin yarisina yakiinin (%41,58) RAM'a basvurularina aile ve 6zel 6zel egitim kurumu
birlikte yapmustir. Yalnizca aileler tarafindan yapilan bagvurularin oram %21,78'dir. Basvurulari
okulun ya da yer aldig1 sahis ve/veya kurumlar tarafindan yapilan 6grenci orani %32, 04' diir. Her iki
arastirma sonuglarima bakildiginda okul 6ncesinde de, okul doneminde de c¢ocuklarin daha ¢ok
hastaneler tarafindan RAM'lara yonlendirilmedigini gorebiliriz. Hastanelerin  bireylerin
yonlendirilmesinde hizmet etmemeleri 6zel gereksinimli bireylerin tespit edilmeleri konusunda ¢ok
rol oynamadiklarinmi diigiindiirmektedir.

Ozel egitim hizmetleri bdliimiiniin hizmet verdigi bolgede tarama yaparak sorunlu égrencilerin tespit
edilmesine yonelik sorulan soruya ise dnemli bir kismi (%32,7) tarama yapilmadigini, yaridan fazlasi
da (%52,7) tarama yapilarak sorunlu 6grencileri tespit ettikleri cevabini vermistir. MEB Rehberlik ve
Psikolojik Danigsma Hizmetleri Yonetmeligine gore ise Ozel egitim hizmetleri boliimlerinin
bulunduklar1 bolgelerde 6zel gereksinimli bireylerin tespiti i¢in tarama yapma gorevi vardir.
Aragtirma sonucu yeterince tarama yapmayarak boliimlerin yasal gorevlerini geregi gibi yerine
getirmediklerini diisiindiirmektedir. Bu durum 6zel gereksinimli bireylere erken miidahale siirecinde
gecikmeye yol acabilmektedir (MEB, 2009b).

Okullar tarafindan RAM o6zel egitim boliimiine yonlendirilen 6grenciler degerlendirme siirecinde
okullar tarafindan takip edilip edilmemesiyle ilgili sorulan soruya; miidiirlerin 6énemli bir kisminin
(%34,5) takip edilmediklerini, yariya yakininin da (%46,3) 6grencilerin okullan tarafindan takip
edildiklerini belirtmislerdir. Ozel Egitim Hizmetleri Ydnetmeligi'ne gore bu okul ve kurumlarda, 6zel
egitime ihtiyaci olan bireylere sunulan egitim-6gretim hizmetlerinin etkililigini arttirmak amaciyla
0zel egitim tedbirleri alinarak gerekli diizenlemeler yapilir. Bu bireylere saglanacak her tiirlii 6zel
egitim hizmeti i¢in milli egitim miidiirliikleri, RAM'lar ve 6zel egitim okullari ile is birligi yapilmasi
gerekmektedir (MEB, 2006). Arastirmanin sonucu ise okullarin 6zel gereksinimli 6grencilerle ilgili
yapilmasi1 gerekenler konusunda yetersiz kaldiklarini gostermektedir. Okullarin sorun oldugunu
distindiikleri Ogrencileri ile ilgili olarak durumlarmin takibi konusunda hassas davranmadiklari
goriilmektedir.

RAM miidiirlerin bir bélimiiniin (%31,0), 6zel egitim hizmetleri béliimiine yonlendirilen bireylerin
tibbi raporlarinin hastaneler tarafindan anlasilir sekilde diizenlenmedigini ifade ederken, bir
bolimiiniin de (%49,1) bireylerin tibbi raporlarinin hastaneler tarafindan anlasilir sekilde
diizenlendigini belirttikleri tespit edilmistir. Bireyin egitsel tanisinda etkisi olmasa da 6zel egitim
hizmetlerinin alinmasinda tibbi tami raporlar1 belirleyici 6zellik tagimaktadir. Raporun daha sonra
okuyacak olan ve bireyle ilgilenen diger alan uzmanlarinca da anlasilmast olumlu bir durum
olacaktir.

Ozel egitim hizmetleri boliimiinde, egitsel tanilama icin dncelikle dgrencinin dzelliklerine uygun
uzmanlardan olusan bir ekip olusturuldugu (psikolog, odyolog, dil bilimcisi, 6zel egitimci vb.) ile
ilgili soruya biiyiik bir kism1 (%39,1) egitsel tanilama i¢in uygun ekibin olusturulmadiginm belirtirken,
yariya yakini da (%45,5) egitsel tanilamanin 6grencinin 6zelliklerine uygun uzmanlardan olugan bir
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ekip araciigi ile yapildigini ifade ettikleri goriilmiistiir. Yine Basbakanlik Oziirliiler Idaresi
Baskanlig1 tarafindan 2006 yilinda yaymnlanan Oziirlii Cocuklara Yonelik Rehabilitasyon ve Ozel
Egitim Hizmetleri Calismasi Raporu' nda egitsel tanilamaya yonelik sorunlar bagligi altinda
Rehberlik ve Arastirma Merkezleri ile ilgili olarak; Rehberlik ve Arastirma Merkezleri'nde egitsel
tanilama ve degerlendirme siireci i¢in ¢oklu disipliner yaklasimli bir ekibin yapilandirilamamis
olmasi, Rehberlik ve Arastirma Merkezleri'nde her yetersizlik grubuna ve ¢oklu yetersizlige sahip
bireylere gore uygun testlerin, degerlendirme materyallerinin ve bu test ve materyalleri
uygulayabilecek uzmanlarin bulunmamasi alana ait bir sorun olarak belirtilmistir. Bu arastirma
sonuglarmin ve BOIB (2006) tarafindan yayimlanan raporun sonuglarinin ayni olmasi 6zel egitim
hizmetleri bolimiinde egitsel degerlendirme ile ilgili hizmet veren ekibin yeterli olmadigini
distiindiirmektedir. Arastirmaya gdére norm kadro personel agigir oldugu bulundugu belirlenen
RAM'larda egitsel degerlendirme ekibinin de istenen uzmanlardan olusamayacagi diisiiniilebilir.

Ozel egitim hizmetleri boliimiiniin diizenledigi egitsel degerlendirme raporlarmin diizenli olarak
takip edilmesi ve stireleri dolanlarin yenilenmesi i¢in ailelerin uyarilmasina yonelik yoneltilen soruya
ogrencilerin izlenmesi ile ilgili midiirlerin énemli bir kismi (%35,5) izlenmedigi ydniinde fikir
belirtirken, yarsindan fazlasi da (%56,4) egitsel raporlarin diizenli olarak takip edilerek, siiresi
dolanlarla ilgili ailelerin uyarildiklarini belirtmislerdir. Rehberlik ve Psikolojik Danisma Hizmetleri
Yonetmeligi'ne gore ise Ozel egitim hizmetleri boliimii; 6zel egitimde, ailelere yonelik ¢esitli
bilgilendirme ile rehberlik program ve c¢aligsmalarini ilgili birim ve kurumlarin is birligiyle planlar,
uygular, degerlendirir ve izler ifadesi yer almaktadir (MEB, 2009b). Arastirma sonucu ise boliimlerin
yarisindan ¢ogunun ailelere yonelik bilgilendirmeyle ilgili eksikler oldugunu gdstermektedir. Bu
durum egitsel degerlendirme raporlarinin boliim ¢alisanlari tarafindan takip edilmedigini
diistindiirmektedir.

RAM miidiirlerinin énemli bir bolimi (%34,6) kaynastirma karar1 verilirken, sinifina 6grencinin
yerlestirilecegi O0gretmenin fikrinin alinmasina yonelik soruya 6gretmenin bu konuda fikrinin
alinmadigina yonelik cevap verirken, yariya yakini (%47,4) 6gretmenlerle kaynastirma 6grencisinin
smiflarima yerlestirilmesi konusunda fikirlerinin alindig1 cevabini vermislerdir. Bununla birlikte
RAM ozel egitim boliimiinde, kaynastirma egitimine yerlestirilen 6grenciye destek hizmetlerin
verilmesi ile ilgili soruya miidiirlerin ¢ok dnemli bir boliimii (%40,0) saglanmadig1 yoniinde goriis
belitmisler ve miidiirlerin bir kismi1 da (%41,8) kaynastirma egitimine yerlestirilen 68renciye destek
hizmetlerin verildigini sdylemislerdir. Nizamoglu’nun (2006) yaptig1 arastirma sonuglarina gore;
Ogretmenlerin Ogrencileri Rehberlik Arastirma Merkezine gonderdiklerini, Rehberlik Arastirma
Merkezi'nde tanilama yapilarak 6grencinin durumunun tespit edilmesini istediklerini ifade etmis
olduklar1 belirlenmistir. Ayrica, 6gretmenlerin Rehberlik Arastirma Merkezi'nden gelen raporlarda
bulunan o6nerileri dikkate aldiklari, bazi 6gretmenlerin ise Rehberlik ve Arastirma Merkezi'nin
tanilamadan sonra sadece rapor gondermekle yetindigini belirtikleri saptanmistir. Bu sonuglar
degerlendirildiginde RAM personeli ve sinif 6gretmeni arasinda bireyin durumu ile ilgili iletisim
saglanmasinda sikintilar yagsandigi goriilmektedir.

Rehberlik ve Arastirma Merkezi Miidiirlerinin Ozel Egitim Boliimii'niin sorunlarinin algilanmasina
iliskin goriislerinin cinsiyete gore bulgularda farklilik olup olmadigina bakilmis ve sorunlari ayni
bicimde algiladiklari sonucuna varilmistir. Yine Ozak ve ark., (2008)nin yapti1 calismada
arastirmaya katilan miidiirden her iki cinsiyetten de oldugu halde RAM miidiirlerinin tamami
RAM’lerinde tanilama siirecinde 6grencilerin gectikleri asamalarin yeterli olmadigina dair sorun
belirtmiglerdir. Yani miidiirlerin kadin ya ada erkek olmasi 6zel egitim boliimlerinin sorunlar
konusundaki hassasiyetlerinde fark yaratmamaktadir.

RAM miidiirlerinin mezun olduklar1 lisans programina gore 6zel egitim boliimii sorunlarini algilamasi
ile ilgili olarak ise Ozel Egitim, Psikoloji, Rehberlik ve Psikolojik Danigmanlik bdliimlerinden mezun

miidiirlerin, boliimiin sorunlarin1 ayni sekilde algiladiklari, aralarinda bir fakliligin olmadigi
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belirlenmistir. Sonug olarak Miidiirlerin mezuniyet alanlarinin farkli olmasinin sorunlari algilamalarina
etkide bulunmadig1, mezun olduklari lisans programlarinin miidiirleri konu hakkinda esit diizeyde bilgi
sahibi yaptig1 diisiiniilmektedir. Bununla birlikte Ozel Egitim, Psikoloji ya da Rehberlik ve psikolojik
Danismanlik boliimii mezunu olmak gibi farkli alanlardan gelmis olmalarina ragmen sorunlar1 ayni
diizeyde algilamalart alan mezunu olan 6zel egitim 6gretmenleri agisindan diislindiiriictidiir.

Bu sonuglar dogrultusunda, uygulamaya ve ileri arastirmalara yonelik su onerilerde bulunulabilir: (a)
Ozel Egitim ve Rehberlik Hizmetleri Genel Miidiirliigii' niin bu arastirmanin sonuglarin1 goz &niine
almasi1 yararli olacaktir. (b) Rehberlik ve Arastirma Merkezlerinin bu sonuglari kullanilmasi faydali
olacaktir. (¢) Bu yapilan arastirmanin bir benzeri nicel ve nitel yontemler bir arada kullanilarak
tekrarlanabilir. (d) Rehberlik ve Arastirma Merkezlerinin sorunlarinin algilanmasi ile ilgili 6zel egitim
hizmetleri boliimii ¢aliganlari ile ilgili bir ¢alisma yapilabilir.
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EXTENDED ABSTRACT

The purpose of the study was to determine the problems of Special Education Department in Guidance
and Research Centers and then examining the problems in relation to administrator based variables. For
this aim answers were sought to the questions below: (a) Are there the problems of Special Education
department in Guidance and Research Centers? (b) Do the thoughts of Guidance and Research Centers
managers about the problems that are encountered in perception of the problems of special education
department differ significantly according to gender? (c¢) Do the thoughts of Guidance and Research
Centers managers about the problems that are encountered in perception of the problems of special
education department differ significantly according to age? (c) Do the thoughts of Guidance and
Research Centers managers about the problems that are encountered in perception of the problems of
special education department differ significantly according to their undergraduate program? (d) Do the
thoughts of Guidance and Research Centers managers about the problems that are encountered in
perception of the problems of special education department differ significantly according to vocational
seniority? (e) Do the thoughts of Guidance and Research Centers managers about the problems that are
encountered in perception of the problems of special education department differ significantly according
to duration as a GRC manager. (f) Do the thoughts of Guidance and Research Centers managers about
the problems that are encountered in perception of the problems of special education department differ
significantly according to status of staff as a GRC manager? (g) Do the thoughts of Guidance and
Research Centers managers about the problems that are encountered in perception of the problems of
special education department differ significantly according to educational status? (h) Do the thoughts of
Guidance and Research Centers managers about the problems that are encountered in perception of the
problems of special education department differ significantly according to in-service training?

The participants of this study were 190 administrators, from the Guidance and Research Centers
furnish services all over the country. A total of 198 administrators of Guidance and Research Centers
were asked to fill out a questionnaire developed by the researcher. The 93-item questionnaire,
consisted of two parts, was sent via internet to the official web sites of the Guidance and Research
Centers. 110 administrators (12 females, 98 males) completed and returned the questionnaires.

The collected data related to the problems of the Guidance and Research Centers were analyzed by
using descriptive statistics such as frequencies, percentages, means and standard deviations. In order
to determine whether gender, age, graduated program, teaching practice, employment period of
administration, being a permanent or nominee staff, academic background, and having or not having
in-service education have an effect on their perceptions about the problems, t test and ANOV A were
used.

The findings indicated that there is not significant differences among the administrators perceptions
about the problems related to sub-categories—general features of the Guidance and Research Center,
in orientation of individuals, in medical diagnose, in educational evaluation and diagnose, in
orientation, accommodation and monitoring in Individualized Education Program (IEP), and in
mainstreaming—according to gender, age, graduated program, teaching practice, employment period
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of administration, being a permanent or nominee staff, academic background, and having or not
having in-service education any in-service education.

As a result of these findings, these recommendations can be given for further studies: (a) it will be
useful for National Education Ministry to take results that are determined in this study into
consideration. (b) It will be useful for the Guidance and Research Centers to take result that are
determined in this study use these results. (¢) Similar to this study, a study in which quantitative and
qualitative dimensions are integrated as it is in this study can be planned. (d) Data was collected from
110 Guidance and Research Centers managers in this study. This study can be held again by adding
all Guidance and Research Centers managers and experts and specialists who work in Guidance and
Research Centers into the study.
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ABSTRACT

The unwanted behaviors at the primary schools adversely affect both the education-learning studies and the student
development. The discipline problems get involved on the basis of these behaviors that disrupt the climate of lesson and
cause difficulties relevant to the targeted acquisition. The purpose of this study is that in the school environment what the
student’s unwanted behaviors are and why they occur are tried to be figured out with the opinions of the teacher and student
.The study has been carried out with the teacher and the students in the primary schools that have different socio-economic
features in 2012. A total of sixty-five students and thirty-six teachers have taken part in the research. The semi-structured
interview technique has been used to collect the data. The collected data have been analyzed using qualitative data analysis
technique. As a result of the work, it follows that the opinions regarding the unwanted behaviors is generally the friend circle
and teacher axis. To fix this situation, it might be useful that students’ sense of cohabitation and mutual assistance is created.
Keywords: unwanted behaviors, student opinions, discipline, teacher opinions

INTRODUCTION

The unwanted behaviors in today’s schools constitute a significant problem. This situation both
adversely affects the class climate and damages that education gains consist. The student (negative)
unwanted behaviors comprehend all kinds of behavior which we encounter the realization of the
educational purposes as an obstacle and that also affect the class members (Akcadag, 2005). Some of
the unwanted behaviors show the largest effect on somebody that makes the behavior, but beyond that
some of them adversely affect the teacher, all of the class and the lesson (Haigh, 1990). Moreover,
some negative behaviors also do harm to the school and the family. The unwanted behaviors in the
class disarrange the layout and actions of class, prevent the attainment of purposes especially cause
bad usage of time source (Basar, 2001). In other words, the student’s unwanted behaviors are the
behaviors that seriously threaten , prevent and hinder the process of teaching-learning and to be
accepted as any behavior is unwanted behavior , it need to be known in which environment it has
arisen, it’s reasons and violence (Burden,1995).

All behavior that queer the flow of lesson , make more difficult or prevent to get through to the target
behaviors are unwanted behaviors in class not only prevent education but also carry with it some
physical and psychological small pockets of unrest (Ilgar,2000). Unwanted behaviors are as follows
according to order of importance (Charles, 2002). /) Attack: students’ physical or verbal attacks to the
teacher or other students. 2) Vice: to cheat, to lie, robbery. 3) Kick against the pricks: to object to
things that teachers want them to do. 4) Indignities in class: loud speeches, strange behaviors, stroll in
the class. 5) Idle away: default given task, indifference with lesson, dealing with extracurricular jobs.

To answer of the question of what the student’s unwanted behaviors grow out ,it might be given
students’ personal and psychological properties (Gray and Richer,1988), teacher’s the inability of
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classroom management skill, instruction style, style of communication with students (Tattum,1989).
Furthermore, the experiences of the family also have great importance in the origin of the unwanted
behaviors. Another reason that the unwanted behaviors observed in the class arise from the family is
parental attitudes and mothers’ empathizing is observed to increase social and general harmony of the
children (Erden and Akman, 1995). Students’ inconsistency of the learning activities and cognitive
development levels scholastic aptitudes and the lowliness of socio-economic levels cause the student’s
unwanted behaviors (Turniiklii and Galton, 2001; Ulrich, 2003; Myers and others, 1987). Yet another
factor to the unwanted behaviors is the unwanted behaviors is the teachers’ attitude .The problems
arising from teacher might be expressed as the perception style of student role , teacher’s personal
characteristics, the specification of lowly expectation for students , teacher’s management and
education style (Oztiirk, 2002).

The unwanted behaviors might be done by students having different character for different reasons.
That relativity of behaviors also diversify actions against them (Unal and Ada, 2000). For the
prevention of the unwanted behaviors, first of all teacher should have professional and social
proficiency that might detect real reasons. The approach to be carried out by teacher should cover all
of variables that make up the problem (Ak¢adag, 2005).

When they encounter with unwanted student behavior in class or school environment, it is expected
that teachers lead that the behavior is exchanged exchanger direction to educational objectives by
giving correct responses to this style behaviors (Girmen , Anilan , Sentiirk and Oztiirk , 2006). The
teachers should base on a scientific foundation the strategies that use in order to cope with the
unwanted behaviors. A general principle for strategy selection is selection a strategy to be prevented
(Celik, 2003).

METHOD

The Purpose of the Research

In this research, what the unwanted behaviors in the school environment are and they result from have
been tried to be determined with reference to the opinions of student and teacher. By this means,
issues’ quality that occurs with discipline problems will be tried to be understood. When the data
concerning student’s unwanted behaviors assert with student and teacher sight, it is expected that the
research help educator out with the forming of active class climate.

The Universe and the Sample

The universe of this research consists of the teachers and students at the public schools in the 2011-
2012 school years. The sample of the research consists of 65 students and 36 teachers. In this research,
semi- structured interview technique which is a qualitative research technique was used for that the
problem status are examined as more depth and holistic (Balci, 2000).

Data Collection Tool

The data in this research have been obtained with semi- structured interview technique. A semi-
structured interview form has been prepared to use in the process of data collection. In the preparation
of the form, field scanning with regard the quality, extend and accordance of questions have been
made. Besides, in consultation with 3 faculty members who are experts in their fields and 3 primary
school teachers, insufficiencies of the form have been tried to be ironed out. After the required
correction, so that we finalize the form and prove its intelligibility, trial application of the form has
been made to 5 primary school students and 5 teachers. The interviews have been recorded by note-
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taking method. The interviews have last 15-20 minutes. The interview form consists of respective two
questions for teacher and student.
e As ateacher what could student’s unwanted behaviors be in school environment?

e As ateacher why do student’s unwanted behaviors occur in school environment?
e As a student what could student’s unwanted behaviors be in school environment?
e Asastudent why do student’s unwanted behaviors occur in school environment?

Analysis of Data

A content analysis was conducted for analysis of data. During the content analysis, the alike data
comprehensibly are put in order by being gathered as part of specific concepts and themes and the data
are commented (Yildirim and Simsek, 2005). As part of this purpose, the analysis of the research data
was carried out at four stages including that the data were coded, the themes were found, the codes and
the themes were put in order and the findings were defined and commented.

FINDINGS

In this chapter it was tried to be revealed the opinions regarding what the teachers’ and the students’
opinions concerning student’s unwanted behaviors are and why they occur. The answers oriented the
question “what could student’s unwanted behaviors that you observe in  school environment be?”
Which was asked teachers are in the Table-1? The asked questions splited to four groups in
accordance with the teacher answers. These groups are composed of educational environment, society;
students’ unwanted behaviors oriented himself (herself) and teacher.

Table 1. As a teacher what could student’s unwanted behaviors be in school environment?

The groups of unwanted The lower digits regarding unwanted The frequency of Total
behaviors behaviors lower digits frequency
Default of lesson tasks 21
Extracurricular talking without permission 30
Dealing with extracurricular things 12
Reversal of in-class climate 33
Educational environment Consumption of food and beverage 2
Cheating or having a bash at it 3
Pulling his (her) friends about something 18
Being indifferent to lesson 17
Holding off from beginning to speak 13 161
Being absent from school 1
Absenting from lesson in due time 1
Playing havoc with things 2
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Gaining the habit of cleanliness 4
Doing inappropriate jokes 4
Telling evil tongue 21
Wrangling 19
Ridicule 14
Society Exclusion 7 99
Using violence 14
Name- calling 15
Negative talking about another one 1
Breaking away from cooperating 8
Playing fast and loose 6
Student behaviors that are Deceiving oneself by indicting others without 9 20
oriented himself (herself) reason
Picking up bad habits 3
Replacement oneself with fictional character 2
Having one’s heart set against teacher’s desires 16
Student behaviors that are Negative talking 10 43
oriented teacher
Trampling on 8
Waiting teacher at the door 9

(As for that more than one answer concerning unwanted behaviors said, all of them ranked)

When the Table-1 is analyzed, it is seen that the educators mentioned the situations that derange
education environment in the majority of thoughts relevant to unwanted behaviors of students. It is
seen that reversal of in-class climate and extracurricular talking without permission are at the outset of
the student’s unwanted behaviors in class environment. Telling evil tongue and wrangling in society,
deceiving oneself by indicting others without reason in the group of student behaviors that are oriented
himself (herself) and having one’s heart set against teacher’s desires in student behaviors that are
oriented teacher rank among at the outset of the student’s unwanted behaviors. It is understood that
minimum mentioned student’s unwanted behaviors are being absent from school and absenting from
lesson in the time in educational environment, negative talking about another one in society,
replacement oneself with fictional character in the group of student behaviors that are oriented
himself(herself) and trampling on in the group of student behaviors that are oriented teacher.
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Table 2. As a teacher why do student’s unwanted behaviors occur in school environment?

The reasons of unwanted behaviors The frequency of lower digits Total frequency
Disliking branch teacher

Deriving from family life 7

Making nothing of student 7

Leaving student cold of lesson content 11

Student’s desire of conspicuousness 29

The lowliness of teacher qualification 6 129
Miscommunication between teacher and student 8

Otherness of physical development according to peer 8

groups

Exhibiting unknown behaviors 17

Having a bearing on his/her entourage 31

(As for that more than one answer concerning unwanted behaviors said, all of them ranked)

When the Table-2 is analyzed, it is seen that the factors of student’s desire of the conspicuousness and
having a bearing on his/her entourage come into prominence in the majority of teachers’ opinions
concerning student’s unwanted behaviors. Attention-grabbing another point is that educator indicated
that student’s unwanted behaviors derive from behaviors which their reason isn’t clear or strictly isn’t
known. The factor that educators indicated at the least is the opinion of disliking branch teacher.

Table 3. As a student what could student’s unwanted behaviors be in school environment?

Unwanted behaviors The frequency of lower digits Total frequency
Students’ much talking 21

Students’ telling evil tongue 47

Students’ wrangling 12

Students’ using violence 9

Name-calling each other of students 38

Victimizing of teacher 9

Having a short fuse of teacher 14

Division of lesson very much 27

Students’ throwing tools like eraser ,paper , pencil etc. each 11 383
other

Playing havoc with articles of lesson and school 12

Playing havoc with friend’s articles 21

Taking or using things without permission 52

To not listen the teacher 37

Students’ kidding around with each other 13

To not do homework’s 18

Cheating or trying to cheat 13

Lying/calumniating 19

Eating and drinking something at the lesson 10

(As for that more than one answer concerning unwanted behaviors said, all of them ranked)

When the Table-3 is analyzed, it is seen that the actions of taking articles without permission and
telling evil tongue are in the majority of opinions relevant to student’s unwanted behaviors. Otherwise
name-calling each other of students, division of lesson very much and to not listen the teacher are also
regarded as an important factor. The minimum mentioned factors are using violence and the opinion
that teacher victimize.
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Table 4. As a student why do student’s unwanted behaviors occur in school environment?

The reasons of unwanted behaviors The frequency of lower digits Total frequency
Disliking syllabus 21

Disliking teacher 41

The problems that arise from family 13

The problems that arise from his/her entourage 39 171

The problems that arise from school administration 18

The problems that arise from in-class regulations 15

The problems that their reasons are uncertain 24

(As for that more than one answer concerning unwanted behaviors said, all of them ranked)

When the Table-3 is analyzed, it is seen that disliking teacher and the problems that arise from his/her
entourage have the most effect among the reason of student’s unwanted behaviors. Besides also the
problems that their reasons are uncertain have a large share. The problems that arise from family and
in-class regulations are minimum mentioned situations about the reasons of student’s unwanted
behaviors.

CONCLUSION AND IMPLICATIONS

After all if we evaluate our research in two chapters, the first chapter is composed of the educators’
opinions relevant to unwanted behaviors, the second chapter is composed of the students’ opinions
relating to unwanted behaviors. In the first chapter, it is seen that most of educators’ opinions
regarding unwanted behaviors are in education environment. Reversal of in-class climate and
extracurricular talking without permission rank among at the outset of the most observed unwanted
behaviors in the lower digit of educational environment. Telling evil tongue mostly ranks among
unwanted behaviors originating from society that is in another lower digit and also deceiving oneself
by indicting others without reason ranks among in student behaviors that are oriented himself (herself).
It is seen that having one’s heart set against teacher’s desires is at the outset of the student behaviors
that are oriented teacher. The part that educators’ opinions about reasons of student’s unwanted
behaviors centered was having a bearing on his/her entourage and student’s desire of conspicuousness.
The remarkable point in here is that students behave some behaviors without particular reason.

Students’ opinions and reasons relating to unwanted behaviors are in the second part of our research.
Student opinions relevant to student’s unwanted behaviors mostly consist of the actions of taking or
using articles without permission and telling evil tongue. Besides that students don’t listen the teacher
and give a name each other is conspicuous as a standing out detail concerning the lower digit. It is
seen that disliking teacher and entourage are effective in most of student opinions regarding reasons of
unwanted behaviors. Furthermore, also the problems that their reasons are uncertain are in throughout
student opinions relevant to unwanted behaviors.

When the analyses of interviews that were done with students and teachers in consequence of the
study, it is seen that student’s unwanted behaviors aren’t unidimensional. For this reason, teachers,
families and school administration enter into obligation overcoming student’s unwanted behaviors.
First of all that educators orientate students in accordance with their interests and capabilities, create a
class climate that students might easily express themselves and delegate more tasks to students in
education activities might reduce student’s unwanted behaviors. School administration might prevent
student’s behavior which is telling evil tongue arising from society by forming a healthy school
culture. Families can help their children with forming a positive entourage. The reason of students’
behavior that are taking and using articles without permission should be diagnosed rightly, for this
reason a strict relationship should relate to guidance and counseling service. The unwanted behaviors
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arising from entourage might be decreased by creating a democratic school environment consisting of
students weighted control center. Being dealt with student behaviors entirely and being prescribed
according to students might help that student behaviors which their reasons are uncertain are
explained. Besides that student mostly consort with their teachers and share in common might reduce
the behavior that student hate his/her teacher. Finally students’ feelings that are cooperation and
sharing should be improved. Thus it can be provided that behaviors like botheration his/her friend or
taking friend’s articles without permission are annihilated.
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ABSTRACT

The aim of this study is to examine what the research assistants, who share this case, and administration of the faculty think
about this post grade study. Qualitative research method was applied in this study. The population of this study is comprised
of 7 administrators of the faculty and 17 research assistants who carry on their post grade study on these faculties by traveling
long distance between the university which they take lessons and the university which they are employed. Administrators
said that there are some problems with research assistants’ daily leaves and the tasks which research assistants have to do.
Research assistant say that they have some difficulties. These difficulties are daily leaves, health problems, tiredness, and
heavy working hours.

Keywords: Learning Post-Graduate, Research Assistant, administrator

INTRODUCTION

Universities are higher education institutions which take on tasks such as to provide the innovation
and delivery of the culture which is one of the functions of education, to make teenagers ready for
profession, to do scientific researches and to find solutions to social problems. Some of the principal
specialties of the universities: to have a training period which is continuously renewed in the light of
researches, to accord with training and research programs, to do planning for continuing this
accordance, to train high-grade individuals, to do scientific works internationally, to train qualified
member of profession. (Karakiitilk, 2002; Karakiitik, 1989; Adem, 1977). Universities regulate
different programs to carry out these functions. One of these programs is also postgraduate education
curriculums. The postgraduate education has a major role in training qualified manpower which is
necessary for making researchs and the country development (Karakiitiik, 1989).

The postgraduate education is described as an education which consists post-graduate and doctorate
education, qualification works in the field of art, specialty in medicine and required training, scientific
research, application activities. (Seving, 2001; Yiiksekogretim Kanunu, m.3; Lisansiisti Ogretim
Yonetmeligi, m.1). The postgraduate education is a planned and programmed education period which
products science and technology by researchs and whose target is to train scientists direct the country
development. (Varig, 1984) This is an education level which is regulated for those who have graduate
degree to provide the specialization opportunity by having postgraduate or doctorate education and
trains individuals who can make researches, are productivity and sensitive to country problems and
creativity. (Sayan and Aksu, 2005; Biilbiil, 2003).The postgraduate education is a programmed
education which is given for training required scientists, researchers and high-qualified manpower.
(Biilbiil, 2003; Ince and Korkusuz, 2006). According to this, it is stated that the postgraduate education
is an event which trains faculty members who research , product science and enlighten and not only
pass on the available information but also research new information, analyze and pass on them and
who know available works, work for obtaining new findings and spreading them (Cakar, 1997; Alhas,
2006; Karaman and Bakirci, 2010).

Copyright © Turkish International Journal of Special Education and Guidance & Counseling 37



ISSN: 1300 — 7432

TIJSEG

Turkish International Journal of Special Education and Guidance & Counseling 2013, volume 2, issue 1

The faculty members of the postgraduate education are divided into 3 groups as faculty members
(assistant professor, professor), instructors and assistant instructor (research assistant). According to
Higher education Law (33), research assistant are assistant who is one of the universities faculty
members, helps study, research and experiment conducted in higher education institutions and carry
out the tasks given by authorized body. The higher education institutions train faculty members for the
need of themselves, the need of new founded and to be founded domestic and abroad according to the
requirements and the principals stated by Higher education Law. The research assistant staff may be
reserved to another university to make research and doctorate studies done by the Council of Higher
Education temporarily. In this way, those who have doctorate degree or specialty in medicine or
qualification title in the art return to their own universities with their staffs at the end of this education
(33. and 35. Items).

As it is stated in Higher education Law, the research assistants can study their postgraduate education
in the universities where they work or in different universities and also in the universities abroad. It is
observed that the research assistants continue their education by commuting other universities because
these universities haven’t postgraduate education with opening new universities. While it is
encountered that there are literature works on research assistants who continue postgraduate education
in different universities by appointment (Ozdem, 2002; Sezgin, 2002) , it is encountered that there
isn’t any study on continuing by commuting. In this sense, the problem of this study is what the
research assistants’ problems.

The aim of this study is to reveal the opinions of the research assistants about postgraduate education,
those who have this education in an another university, 1f they have their problems, scholastic aptitude.
This study is confined to the participants (administrators and research assistants) who work in Bayburt
University in 2010-2011.

METHOD
Research Model
In this study, the research assistants’ and their managers’ opinions about their problems are revealed
by using qualitative research method. In this study, with the aim of acquiring data, the interview form
are used which is one of the qualitative data acquisition method.

Working Group

The working group of this study consists of 7 administrators of the faculty (dean, associate dean, head
of department) who works in the Faculty of Education, Faculty of Economics and Administrative
Sciences and Faculty of Engineering and 17 research assistant who carry on their postgraduate
education in these faculties by commuting.

Among the managers taking place in the research, 2 females, 5 males operate; 3 in Pedagogic Faculty,
2 in Faculty of Economics and Administrative Sciences and 2 in Engineering Faculty; 1 dean, 3
deputy deans and 3 department chairs; 3 having the experience of management, and 4 having 5-8 year
of experience. Of the 17 participants of the research assistants are 8 females and 9 males. Of the
research assistants 4 receive education in Pedagogic Institute, 9 in Natural and Applied Sciences, and
4 in Social Sciences. Moreover, of the research assistants 1 is in the lesson stage of master, 7 in thesis
stage of master, 6 in lesson stage of doctor’s degree, and 3 in thesis stage of doctor’s degree.

Data Gathering Appliance

In this research, ‘view determination form of the managers about the research assistants majoring
master out of their own university where they are working’, and ‘view determination form of the
research assistants about their master education out of their own university where they are working’
was used which was developed by researchers.
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The interview form made for getting the views of the research assistants was prepared to show the
problems they experienced on account of majoring master out of the university they work. This form
consists of two sections. In the first section personal information is required, and in the second section
the research assistants are supposed to answer 5 open end questions about their education and the
problems they experienced.

The interview form prepared for the managers aims to show what they think about the research
assistants who receive their master education out of their own university. This interview form is also
consists of two sections. In the first section personal information is required, and in the second section
there are 4 open end questions about the condition of the research assistants in the university they
work and about their contentment of the managers. On preparing the form questions, one academic
member, expert in his field, about coherence of questions to the aim, and 5 doctor’s degree students
were consulted and thus the form was developed.

Data Gathering and Analyzing

The prepared forms were applied to the academic members and managements who formed the
working group. Several categories were created in accordance with the replies the managers and the
research assistants answered by gathering interview forms. The frequencies related to these formed
categories were counted. Among the given answers, besides the only one category answers there were
also more than one category answers. Due to this, the total frequency isn’t given. Additionally, the
view of managers and the research assistants were given and evaluated exactly.

FINDINGS

The findings obtained from the analysis in accordance with the questions taking place in the
interview form which was prepared in the research for the managers are shown below.

The frequency distribution related to confronting problems for the research assistants who go to
different universities for post grade education (master / doctor’s degree) are given in chart 3.

Chart 3: the frequency distribution of the answers to no.1 question by managers

Categories Frequencies
Yes, we have problems

No, we don’t have problems

Problems about permissions

Problems with consultation, supervising
They are reactive to the management

N W WA~ W

As understood from the chart 3, 4 managers talk about the research assistants whether they confront
with problems in the universities they go for their post grade education. However, the managers (3)
implying they have problems, mostly permissions (3), implied that they had problems with work
interruption on consultation and supervising (3). Some sample expressions of the managers are
shown below:

‘There are problems with permissions, lesson tasks, consultation and supervising works.’
‘After goings and comings, adaptation problems occur, due to fatigue unproductiveness is observed,

there are problems in task distribution inside faculty and department, they confront with problems
from time to time about their studies and pursuing their attendances to universities where they go,
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and it is observed that they respond to the faculty management in the event of material loss (extra
allowance cutback) and unproductiveness as a result of their fatigue upon the goings and comings.

Frequency distribution related to the problems of research assistants in getting permission are given
in chart 4.

Chart 4: the frequency distribution of the answers to no.2 question by managers

Categories Frequencies
Yes, we have problems 4
No, we don’t have problems 3
Problems about task distribution and unproductiveness 2
Problems about asking permissions often and for long 2

While some managements (4) express that they don’t have problems about the permission of
research assistants in accordance with their department (economics and management), others (3) say
that they have. The most frequent problems about getting permission have been in subject of task
frequency distribution, unproductiveness observed in research assistants depended on fatigue and
unwillingness (2), and requesting often and long term permissions (2). The expression of managers
on this subject is below:

‘Yes, there are problems related to academic contribution, task distribution of the research
assistants in the faculty and department basis. Their goings and comings not only decrease their
productiveness but causes their fatigue too, thus causing their unhappiness and it diminishes the
contribution to their faculty and self-contribution. Their personal development is affected negatively.
In addition, the permission gets difficult.

“The research assistants prefer getting report, long term permission due to its money as well
as tiredness and unproductiveness. This situation affects the task distribution and causes their works
to be delayed.”

Another problem about the research assistants who come and go permanently to the
universities for their education has been the situation that the managers have anxieties about whether
these assistants will continue to work in their institution after finishing their education. The frequency
distribution is shown in chart 5.

Chart 5: frequency distribution of the answers to no.3 question by managers

Categories Frequency
No, [ don’t worry 4
Yes, we worry 3
To be the new established university 1
The willing to be near the university they majored 1

Whereas the faculty managers (4) who attended to the study explained that they don’t worry about
whether the assistants that have finished their education will continue to work at their place or not, the
others (3) explained that they worry. They related the reasons of their anxieties to reasons like having
disadvantages of being a new founded and developing university (1) and to the willing of the assistants
to be near the university where they realized their post grade education. The expressions of the
managers who had anxieties are given below:
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“We agree that the new founded and developing universities have vital disadvantages on this
matter.”
“Especially, I think that the assistants who major in far cities want to be in closer universities
due to the problems they have during this period. We have worries that they may tend more to
universities where they are graduated even to another universities than the university they have

finished their post grade education.”

Proposals for solution related to the problems the managers confront have been questioned. Frequency
distribution is given in chart 6 regarding to the analysis of these problems.

Chart 6: frequency distribution of the answers to no.4 question by managers
Categories Frequency

Having no proposal
Having proposal
Mutual comprehension
Facilitating the opening of new post grade programs
Charging with a duty according to 35.question
Absence of pay cutback

—_ N L N LN

We can see that when the managers are asked whether they have proposals for the solution of
problems, they (5) have some proposals by saying there are no problems, and only two managers
haven’t replied. The proposals of the managers are to make the assistants major in the universities
where they work with the opening of post grade programs (3), charging according to 35. article (2),
mutual comprehension (2), and during the periods they come and go, not to cut back their pay which is
cut per day when they are absent where they work (1). Examples of managers’ expressions are given
below:

“The conditions for opening post grade programs should be lightened for the new
universities.”

“First of all, master programs in new universities should be opened and the research
assistants should be continued to these programs. Especially, returns should be supplied for students
in doctorate stage that have to go too far universities should be assigned legally by 35. Article. I agree
that the 35. Article is not essential for round trips to near universities, but I think that it is a
punishment for the assistants to cut back their extra allocation for the days spent on goings.”

The findings related to the questions in the interview forms prepared for the research assistants are
presented below as a result of the analysis. The frequency distribution concerning the problems the

assistants confronted during their post grade education is shown in chart 7.

Chart 7: frequency distribution of the answers to no.1 question by research assistants

Categories Frequency
I don’t have problems 5
I have problems 12
Permission time is short 9

Fatigue and health problems

Charging is much and unsatisfactory on managers
We have material loss

We have unproductiveness

WD N I O

As we understand from chart 7, most of the research assistants (12) have said that they confronted with
problems, and some others say that they didn’t. They listed their problems as; the permission time is
short and it is not enough (9), excessive fatigue and health problems (9), they are not satisfied because
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the managers evaluate them as insufficient and due to much charging (7), they have material loss
because of the cutbacks, the fares, accommodation and food (6), they can’t be productive neither at
work nor in education (5). Examples of assistants’ answers are shown below:

“Yes, I have problems. First of all, taking round trips every week is too difficult. Even when it
is a short distance, it is not good to stay 4 days in place and 3 days in another, so it affects me
negatively. When we go to another place, it is clear that to find accommodation is a big problem. This
causes us a high cost. We pay our rents and spend for fares with the money we gain.

Moreover, we cannot as effectively as we want because we can talk with our counselor only
two days. When we have a lot of lessons, the work is more difficult. The frequency distributions
related to the approaches aimed at the university, the education of the administrators and faculty
members are stated in chart 8.

Chart8: Frequency distributions for second question according to answers of the research assistants

Categories Frequency
They are good and supportive 8
They are not reduce working load and not support 5
They are uninterested in educations 5
They are not supportive 4

Some of the research assistants who answer this question, it is observed that while some research says
they support the education of administrators and faculty members in a positive manner, other (4
research assistant) say they do not support them. While some of them are insensible to the education of
the administrators and faculty members (5), others state that they do not distribute works equally or
ease the work load.

Some of the statements of the research assistants:

“Administrator or faculty members working at the university provide in continues my education on
condition that i do not neglect my duties.”

“Some of administrator or faculty members working at the university do not heed the quality of
education. In my opinion they heed the duties how to do.”

The frequency distribution is shown in chart 9 related to the approach of the administrator and faculty
members towards the research assistants and their education at the university where they major.

Chart 9: Frequency distributions for third question according to answers of the research assistants

Categories Frequency
They are tolerant 8
They are not tolerant 6
They want me to be at the university which i am educated constantly 4
I lump with other students (master- doctorate) 2

According to the findings, it is seen that there is a difference in terms of behavior of administrators
and faculty members towards research assistants who continue their educations in the same
university.8 research assistants say that faculty members help them, they are tolerant,6 research
assistants also say that faculty members do not spare the time them, they are not tolerant for
homework and continuation. Some of the answers for this question:

“They are very good but very busy. We cannot talk with our counselor adequately. Within
day, we can talk with him only 10-15 minutes. This is a disadvantage to improve.”

“They assist in no way about the long distance, however 1 declare the difficulty I have about
it.”
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Chart 10: Frequency distributions for fourth question according to answers of the research assistants

Categories Frequency
It is difficult to success in a short time 9
Working load is very much, have no time to education 3
Quality of university is high 3
I am trying to become very successful 3

Some of the answers:

“If the institution in which I do my master education and 1 also work were the same, I suppose I
would have more successful academic career. The university that I do master is very rooted and has a
lot of successful teachers. But I cannot make the most of this opportunity.”

“I suppose, my education is not actually pretty good. The reason that, I have spent my much time in
attending the undergraduate lessons and working on the jobs about institution instead of doing
something about improving myself. Although I have been doing my doctorate for six years, I don’t
think 1 am qualified enough. In my opinion, this problem is about that I cannot feel comfortable in my
place, my time is always being wasted for 1 have to come and go while working .I try hard to stay on
my doctorate in these circumstances though.”

Because of the fact that the institutions in which the research assistants work and continue their
educations are different, some problems occur and the suggestions of solution about these problems
are put forward in the last question. Related with these solutions the frequency distribution is given in
chart 11.

Chart 11: Frequency distributions for fifth question according to answers of the research assistants

Categories Frequency
Have to be posted at the university that educated 9
The duty charging should be reduced at the university we work 5
Material support should be provided 2
Relations with the managers of the university should be strengthened 1
We should make an agreement with the university we majored 1

What the assistants who talk about solution proposals repeat mostly is that to supply assignments to
the universities where they major (9). There are 5 persons that thought the number of faculty members
should be raised, the task charging and their attendances to give lessons should be decreased. Among
the proposals we can see, material supply should be done (2), relations with the managers should be
strengthened (1), agreement should be done with the university (room, guest-house etc.) (1). some
examples of assistants are shown below:

“The solution of this problem is surely that the institutions should allow us to finish our post
grade education by assigning us. A program called OYP was formed for this aim but some of our
friends still have problems during this period.”

“A department shouldn’t be opened before preparing the substructure possibilities. Firstly,
the lack of academic members should be solved and then the university or the department should be
opened.”

DISCUSSION, RESULT AND PROPOSALS
The managers and the assistants have been questioned whether they have experienced problems during
their post grade education away from their university they work. Some of the managers replied that

they didn’t have problems but some others said that they had problems with permissions and task
charging. Most of the assistants said they had problems. They had the same problems as the managers,
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the permission and the task charging. While the assistants complained that the permissions weren’t
satisfying and the task charging was too much, the managers complained the delayed works due to
their permission and the task distribution which caused problems. Except for that, the assistants
experience health and economic problems due to their round trips.

The assistants explained that they had problems about getting long term permission due to their health
and economic problems and that they couldn’t get. They also said that the managers and faculty
members were generally supporting but indifferent to their education and they didn’t lightened their
responsibilities. This shows that the important thing for the faculty managers is to make the works in
good order. The research assistants generally find the managers and the faculty members of the
university where they major tolerant towards themselves but not helping much. The assistants have
been broken between the two universities, to be belonging to the institution has been worn out, and
have been in dilemma to realize the two responsibilities.

The anxieties of the managers about the assistants to continue working in the same institution after
finishing their education are because of being a new university and that the assistants would want to be
near to the university where they majored. Despite all the problems that the assistants experienced,
they also support these anxieties by thinking if the university where they major is of high quality, it
would be useful for them.

When we look at the solution proposals of the managers and the assistants, the managers proposed to
open post grade programs to put an end to round trips without providing the convenient situations. But
the assistants proposed towards putting an end to their problems and more realistic proposals.

When we look at the problems of the managers and the assistants, that the assistants take education
and work at different universities, causes them to be unproductive both at work and in their studies.
The assistants should stay at the university where they major during the period of master and doctorate
which is an important step of this process to benefit as far as they can. For the same reason especially
the new founded universities should have the academic members completely before opening the
program. Therefore, both the charging of the assistants will be lightened and the willing of opening
post grade programs will be reasonable.
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OZET

Bu aragtirmanin amaci, miizik terapinin kullanildigi sosyal beceriler 6gretim programunin, zihinsel yetersizlik gosteren
ogrencilerin bagkalarin1 oyun oynamaya davet etme, baskalarindan aldigi esyayir geri getirme ve listlendigi goérev ya da
gorevleri yerine getirme becerilerini 6grenmelerine etkisini incelemektir. Bu arastirmada, tek denekli arastirma
modellerinden denekler arasi ¢oklu yoklama modeli kullanilmistir. Arastirmaya zihinsel yetersizligi olan dokuz 6grenci
katilmistir. Arastirma bulgular; kendini yOnetme stratejileri ile sunulan Ogretim paketinin zihinsel yetersizligi olan
Ogrencilerin bagkalarina zarar vermeden Ofkesini ortaya koyma, bagkalariyla olan farkliliklari konusarak ¢dzme ve
bagkalartyla olan problemlerini kavga etmeden ¢dzme becerilerini kazanmalarinda etkili oldugunu ve bu becerileri kazanan
ogrencilerin uygulama sona erdikten sonra da bu becerileri kullanmaya devam ettiklerini gostermistir.

Anahtar sozciikler: zihinsel yetersizligi olan 6grenci, miizik terapi, sosyal beceri.

ABSTRACT

Teaching social skills by using music therapy to students with intellectual disabilities was planned in this study. The aim of
the study is to evaluate the effectiveness of social skills training program, based on music therapy, on students with
intellectual disabilities. Multiple probe across subjects single subject research methodology was used in this study. The
working group of the research consists of 9 students that have middle level mentally learning inability and go to Education
Application Scholl and Vocational Education Center. The findings of this study demonstrated that the social skills training
program was effective on presenting inviting others to play, bringing back the objects that he/she borrowed and to fulfill
undertaken task or tasks on students with intellectual disabilities and they continued to used these skills after the program
ended. Besides, these skills were maintained after the intervention and generalized to different environments and people by
the students.

Keyword: intellectual disability, music therapy, social skills.

GIRIS

Her insan dogumundan itibaren sosyal ve fiziksel bir ¢evre icinde yasamakta ve bu c¢evreye uyum
saglamak durumda kalmaktadir. Insanlar, dogduklarinda toplum kurallarin1 bilmezler. Yasadiklari
cevreyi, toplum kurallarini, bagkalariyla paylagsmay1 ve duygularini agiga vurmayi sonradan dgrenirler.
Bunlarin elde edilmesi siirecine sosyallesme denir (Vural, 2006). Bireylerin yasaminda sosyallesme
siireci ayr1 bir oneme sahiptir. Ciinkii saglikli olarak sosyallesen bireyler toplumsal islevlerini saglikli,

' Bu calisma birinci yazarin Abant izzet Baysal Universitesi Egitim Bilimleri Enstitiisiinde Yrd. Dog. Dr. Hasan
AVCIOGLU’ nun danismanliginda gergeklestirdigi yiiksek lisans tezinden olusturulmustur.
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bir bicimde yerine getirebilirler. Bu durum, bireylerin sosyal hayatin her alaninda mutlu ve iiretken
olmasini saglar.

Sosyallesme siireci igerisinde insan yasaminin vazgecilmez pargalarindan biride sosyal etkilesimdir.
Bireylerin toplum icinde bagimsiz olarak yasayabilmeleri, ¢ogunlukla kurduklar kisilerarasi iliskilere
baghdir. Bireylerin yasam kalitesi sosyal becerilerindeki yeterlilikleri ile dogru orantilidir ve yasamini
bu iligkiler ag1 igerisinde siirdiiren insanin uyumunda ve mutlu olmasinda saglikli sosyal etkilesimin
g0z ard1 edilemeyecek bir énemi vardir (Sucuoglu ve Cifci, 2001). Bu yiizden sosyal etkilesim ve
sahip olunan sosyal becerilerin bireylerin yasaminda oldukca 6nemli bir yeri bulunmaktadir. Tiim
yagamimiz boyunca, diger bireylerle birlikte olmakta, benzerlikleri ve farkliliklar1 kesfetmekte ve
etkilesim icinde olmak durumundayiz. Iste bu noktada da sosyal beceriler, bireylerin baskalar1 ile
olumlu etkilesim baglatmalari ve siirdiirmeleri i¢in en 6nemli davranis elemanlaridir. Sosyal beceriler,
toplumla biitiinlesmemizi saglayan ve toplumsal hayata katilmamizi kolaylastiran beceriler olarak ta
ifade edilebilmektedir. Icinde bulunan sosyal ortama uygun davranma becerisi olarak tanimlanan
sosyal beceriler, kisiler arasi iliskilerin kurulmasinda ve sosyal amaglarin gerceklestirilmesinde 6nemli
rol oynamaktadir (Avcioglu, 2005).

Sosyallesmede 6nemli adimlarin atildigi, temel sosyal becerilerin kazanildigi donem okul siirecidir.
Okul siirecinde kazanilan sosyal becerilerin ayni zamanda okula uyum ve okul basarisinda da son
derece donemli oldugu vurgulanmaktadir. Okul dénemine diisiik sosyal yeterlilikle giren bireylerin,
yasitlari tarafindan kabul gérmeme, davranis problemleri ve diisiik akademik basar1 gibi problemlerle
karsilagmakta olduklar ifade edilmektedir. Bu yiizden, sosyal becerilerin 6zellikle okul siirecinde
kazanilmas1 olduk¢a 6nem tagimaktadir. Normal gelisim gosteren bireyler bu siire¢ igerisinde sosyal
becerileri kazanabilirken oOzellikle yetersizligi olan bireyler, akranlarn gibi sosyal becerileri
ogrenememektedir. Bu durum yetersizlik grubu igerisinde yer alan zihinsel yetersizligi olan bireyler
icinde gecerlidir. Bu durumu, Akkdk (1999), cocugun davranisi veya beceriyi sergilemekten korkmasi,
kaygi duyarak yapmasi, o beceriyi 6grenmek igin yeterince firsata sahip olamamasi veya sinirl
zihinsel becerilere sahip olmalarimin yol actiginm belirterek agiklamaktadir.

Zihinsel yetersizligi olan bireyler, giindelik iligkiler i¢indeki sosyal becerileri 6grenmede giigliik
cekmektedirler (Avcioglu, 2001). Yapilan arastirmalarin ¢ogu zihinsel yetersizligi olan bireylerin
normal gelisim gosteren akranlarindan daha az gelismis sosyal becerilere sahip oldugunu
gostermektedir (Cifci, 2001). Yetersiz sosyal beceriler yiiziinden, zihinsel yetersizligi olan bireyler ile
normal gelisim gosteren akranlari arasinda, etkilesim icin yeterli oranda firsatlar olusmamaktadir.
Zihinsel yetersizligi olan bireylerin toplum iginde aktif, {iretken ve en az diizeyde bagiml olabilmeleri
icin bircok sosyal beceriye sahip olmalar1 ve bu becerileri uygun ortam ve durumlarda
kullanabilmeleri gereklidir (Sucuoglu ve Cifci, 2001) Bu nedenle de zihinsel yetersizligi olan bireyler
icin sosyal beceri 6gretiminin yapilmasi bilylik 6nem tagimaktadir. Zihinsel yetersizligi olan bireylerde
sosyal becerileri gelistirmenin en iyi yolu bireylerin gereksinimleri dogrultusunda sosyal beceri
egitiminin verilmesidir (Avcioglu, 2005) Sosyal beceri kazandirmak i¢in ¢esitli yaklagimlara dayali
olarak sosyal beceri 6gretim programlari diizenlenmekte ve ¢esitli yontemler kullanilmaktadir. Bu
yontemlerden biri de miizik terapi yontemidir.

Miizik terapi; fiziksel, zihinsel, sosyal, duygusal ve pek ¢ok alanda gelisimi desteklemek i¢in miizik ve
seslerin organize bir bicimde kullanilmasidir (Duffy, ve Fuller, 2000). Staum (2000), miizik terapiyi;
insan davraniginda pozitif degisimler yaratarak kisisel yasamin degerini arttiran benzersiz bir miizik
uygulamast seklinde tanimlarken bu tanima sosyal-duygusal, biligsel-0grenme ve algisal-motor
alanlarinda gelisimi tesvik etmek icin miizigi bir ara¢ olarak kullanan, saglikla birlesen bir sanat
oldugunu da eklemistir. Booth (2004) da miizik terapinin bir profesyonel disiplin oldugunu, terapstik
amac1 basarmak icin miizigin kullanildigim belirtmektedir. Ozel egitimde miizik terapi fonksiyonel
olarak kullanildiginda &6zel egitim amaclarina ulagsmak ve onlart arttirmak i¢in miizigin geleneksel
Ogretim yontemlerine bir alternatif olacagi da vurgulanmaktadir.
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Miizik, zihinsel yetersizligi olan bireylerin ruhsal, duygusal ve toplumsal gelisimine katkida bulunan
en 6nemli faktorlerden biridir (Pavlicevic ve Ansdell, 2006). Okul ve 6grenme ortamlari, bir siire
sonra zihinsel yetersizligi olan bireyler i¢in sikint1 verici ve zorlayici bir ortam haline gelebilmektedir.
Bu durum bireyin 6grenmeye olan ilgi ve istegini olumsuz yonde etkileyebilmekte ve bireyleri
Ogrenme ortamindan uzaklastirabilmektedir. Bu olumsuz durumlarin 6niine gegmek i¢in bireyler i¢in
eglenceli olacak yontemlerin se¢imi olduk¢a 6nem kazanmaktadir. Berger (2002)’e gore, miizik terapi
yontemi; zihinsel yetersizligi olan bireyler i¢in &grenme ortamlarini eglenceli hale getirecek,
O0grenmeye olan ilgi ve isteklerini arttiracak yontemlerden biridir. Miizik terapi yontemi ile basit ve
eglenceli bir uygulama sayesinde bireyi yormadan, sikmadan ve korkutmadan bircok beceriyi
ogretmek miimkiin olabilecegi de belirtilmektedir.

Miizik terapi uygulamalarinda zihinsel yetersizligi olan bireylerin duygusal ve zihinsel gelisimi g6z
oniine alinarak karmasik siireclerden uzak durulur. Bununla birlikte zihinsel yetersizligi olan bireyler
miizikle ugrasirken cogu zaman baska bir 6grenme durumuna ihtiya¢ duymazlar. Bu 6zellikleriyle de
miizik terapi uygulamalari, zihinsel yetersizligi olan bireyin 6grenme motivasyonunu iist diizeye
¢ikarirken dgrenme esnasindaki sikintisim da en aza inmesini saglar. Ornegin, bir sarki 6grenirken
veya bir miizige el ¢irparak katilirken eszamanli olarak géz kontaginda artma, dikkat siiresinde uzama,
sOylenenleri takip etmede kolaylagsma, sozel taklit becerisinde gelisme, bellekte kuvvetlenme, ince
motor becerilerinde ve duyulan sesleri ayirt etme becerisinde ilerleme goriilebilir. En basit bir miizikal
aktivite sirasinda bile bir¢ok alanla ilgili gelisim elde edilebilmektedir. Klasik yontemlerle yukaridaki
becerilerin geligim siireci uzun bir zaman alabilmektedir. Miizik bu siirenin azaltilmasina yardime1
olmaktadir (Berger, 2002).

Zihinsel yetersizligi olan bireyler miizik terapi ortamlarinda akademik becerilerde, sosyal ve
davranigsal becerilerde ilerlemeler kaydedebilirler (Pavlicevic, ve Ansdell, 2006). Bireysel miizik
terapi seanslariyla birey kendisini hissetmeye baglayabilir. Kendi kapasitesinin, neler yapabileceginin
farkina varabilir. Grup miizik terapileri ile ise otomatik olarak bir sosyal etkilesimin igine girmis olur.
Miizikal deneyim ve miizikal uyari, ileri derece zihinsel yetersizligi olan bireylerde bile ¢evreyle
iletisimi ve ¢cevreye cevap verme becerisini artirir (Berger, 2002). Ayni sekilde Staum, (2000)’gore de,
zihinsel yetersizligi olan bireylerde miizik terapi, fiziksel becerilerin, dil becerilerinin gelisiminde,
sosyal becerilerin gelismesinde bir ara¢ olarak kullanilabilir. Miizik terapi 6zellikle s6zsiiz olmasi ve
tehditkar olmayan dogasi sebebiyle yetersizligi olan bireyler icin faydalidir.

Pavlicevic ve Andsdell (2006), miizik terapinin hem bir egitim hem de terapi aracit olarak
kullanilabilecegini belirtirlerken ayni zamanda bireylerin; (a) kendini ifade etme becerisini gelistirdigi,
(b) estetik duygusunu gelistirdigi, (c) motor becerilerinin gelisimine katkida bulundugu, (d) ses ve dil
gelisimine katkida bulundugu ve (e) sosyal beceri kazanmasina yardimci oldugunu da ifade
etmislerdir. Ayn1 sekilde Baker ve Wigram (2005) miizik terapi igerisinde, bir bireyin miizik aletini
calmasi ya da miizik esliginde hareket etmesinin, motor gelisimlerini olumlu yonde etkilemesinin
disinda, duymayi ve dinlemeyi 6gretecegini de belirtmislerdir. Grup miizik terapi etkinlikleri, bireylere
insan olarak, bir gruba ait oldugu duygusunu da yasatir. Arkadaslariyla birlikte sarki sdyleyen ya da
bir miizik aleti ¢alan birey, digerlerinin ne ¢alip sOyledigine dikkat ederken ve kendini onlara
uydurmaya ¢alisirken sosyallesir.

Uluslar arasi alanyazinda sosyal beceri 6gretimine yonelik daha ¢ok otizmi olan ¢ocuklarda olmak
iizere miizik terapiyle ilgili yapilan arastirmalarla karsilasilmaktadir(Boso, Emanuele, Minazzi,
Abbamonte ve Politi, 2007; Duffy ve Fuller, 2000; Gattino, Riesgo, Longo, Leite ve Faccini, 2011;
Kim, Wigram ve Gold, 2009 ve Silverman, 2008). Ancak, Tiirkiye’de 6zel gereksinimli bireylerle
yapilmis sosyal beceri ¢aligmalari incelendiginde, akran destekli (Ozaydin, Tekin-Iftar ve Kaner,
2008; Sazak, 2003), biligsel siire¢ (Cifci, 2001; Dagseven-Emecen, 2008), dogrudan 6gretim (Cakar,
2006; Ozokeu, 2008), drama (Akfirat, 2004; Eldeniz, 2005; ipek, 1998) ve isbirligine dayali 6grenme
(Avcioglu, 2001) yontemlerinin kullanildigi goriilmesine ragmen zihinsel yetersizligi olan bireylere
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miizik terapi yoOntemi kullanilarak sosyal beceri Ogretiminin yapildigt herhangi bir calismaya
rastlanilmamistir. Bu calismada, zihinsel yetersizligi olan bireylere miizik terapi araciligiyla sosyal
becerilerin 6gretilmesi planlanmustir.

Bu arastirmanin amaci, miizik terapi yontemine dayali olarak hazirlanan 6gretim siirecinin zihinsel
yetersizlik gdsteren 6grencilerin; bagkalarin1 oyun oynamaya davet etme, baskalarindan aldig1 esyay1
geri getirme ve Ustlendigi gorevi yerine getirme gibi sosyal becerileri 6grenmeleri lizerindeki etkilerini
degerlendirmektir. Bu amagla, miizik terapi dogrultusunda hazirlanan sosyal beceri 6gretim programi
ile sunulan 6gretim siireci; (a) zihinsel yetersizlik gosteren 6grencilerin bagkalarini oyun oynamaya
davet etme becerisini kazanmalarinda, siirdiirmelerinde ve farkli kisi ile ortama genellemelerinde etkili
midir? (b) zihinsel yetersizlik gosteren 6grencilerin bagkalarindan aldig1 esyay1 geri getirme becerisini
kazanmalarinda, siirdiirmelerinde ve farkli kisi ile ortama genellemelerinde etkili midir? (c) zihinsel
yetersizlik gosteren Ogrencilerin istlendigi goérev ya da gorevleri yerine getirme becerisini
kazanmalarinda, stirdiirmelerinde ve farkli kisi ile ortama genellemelerinde etkili midir? sorularina
cevap aranmigtir.

YONTEM
Arastirma Modeli
Bu arastirmada, tek denekli arastrma modellerinden denekler arasi c¢oklu yoklama modeli
kullanilmigtir. aragtirmanin deneysel kontrolii, baslama diizeyinde hedef Ggrencilerin akranlari ile
girdikleri etkilesim iginde gozlenen hedef becerilerde, miizik terapi yontemine dayali olarak hazirlanan
Ogretim programinin uygulanmasindan sonra artig goriilmesi ile saglanmustir.

Bagimh Degisken

Aragtirmanin bagimli degiskeni, hedef Ogrencilerin bagkalarini oyun oynamaya davet etme,
bagkalarindan aldig1 esyay1 geri getirme ve iistlendigi goérev ya da gorevleri yerine getirme becerilerini
ogrenme diizeyleridir. Arastirmada hedef beceriler asagidaki sekilde tanimlanmis ve bu ise vuruk
tanim temel alinarak degerlendirilmistir. Baskalarini oyun oynamaya davet etme becerisi; (1) oyun
oynarken cevresindeki kisilerin farkinda olma, (2) g¢evresindeki kisileri oyun oynamaya jest veya
mimiklerle ¢agirma, (3) ¢evresindeki kisileri oyun oynamaya sozel olarak cagirma ve (4) ¢evresindeki
kisileri oyun oynamak icin elinden tutup(fiziksel olarak) oyun alanina getirme. Baskalarindan aldig1
esyay1 geri getirme becerisi; (1) tanidig1 kisilerden bir esya isteme, (2) aldig1 esyayi(esyalar aragtirma
icerisinde, kalem, kitap vb. bigcimde sinirlandirilacaktir) amaca yonelik kullanma ve (3) aldig1 esyayz,
aldig1 kisiye geri getirme. Ustlendigi gorev ya da gorevleri yerine getirme becerisi; (1) verilen gorev
iceren yonergeyi dinleme, (2) gorevini tamamlamak icin g¢aligmaya baglama ve (3) gorevini
tamamlamasi gereken zamanda bitirme.

Bagimsiz Degisken

Aragtirmanin bagimsiz degiskeni; hedef Ogrencilerin; baskalarin1i oyun oynamaya davet etme,
bagkalarindan aldig1 esyay1 geri getirme ve iistlendigi gorev ya da gorevleri yerine getirme becerilerini
gelistirmeyi amaclayan miizik terapi yontemine dayali olarak hazirlanan sosyal beceri Ogretim
programidir.

Katihmeilar
Bu aragtirmanin katilimeilari; hedef 6grenciler, uygulamaci ve gézlemcilerden olugmaktadir.

Hedef 6grenciler: Ogretilecek olan becerilerin seciminde, siif dgretmenlerinin gériislerinden
yararlanilmistir. Bunun igin 6ncelikli olarak siif 6gretmenlerinin, ¢ocuklarin okul ve okul disindaki
sosyal ¢evrelerinde hangi sosyal becerilere gereksinimleri oldugunu belirtmeleri ve bu becerileri 6nem
sirasina gore siralamalari istenmistir. Buna gore bagkalarini oyun oynamaya davet etme, bagkalarindan
aldig1 esyay1 geri getirme ve lUstlendigi gorev ya da gorevleri yerine getirme Oncelikli gereksinim
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duyduklar1 beceriler olarak belirlenmistir. Bu beceriler oncelikli gereksinim duyulan beceriler
oldugundan bu ¢aligmada hedef beceriler olarak secilmistir.

Arastirma, Egitim Uygulama Okulu ve Is Egitim Merkezine devam eden zihinsel yetersizligi olan
Ogrenciler iizerinde yapildigindan, ogretilecek olan hedef becerilere iliskin calisma 6ncesinde ve
sirasinda hedef 6grencilerin sosyal beceri egitimi almiyor olmalarina dikkat edilmistir. Bu amagla simif
Ogretmeni ve aileler ile konusularak bu arastirma siiresince, bu becerilere iliskin herhangi bir egitim
vermemeleri istenmistir.

Egitim Uygulama Okulu ve Is Egitim Merkezine devam eden gocuklar arasindan 5 erkek 4 kiz ¢ocuk
olmak {izere dokuz c¢ocuk belirlenmis ve bu cocuklar arastirma kapsamina dahil edilmislerdir.
Arastirma kapsamina dahil olan c¢ocuklarin bazi onkosul becerilere sahip olmasi beklenmis ve
cocuklar arasindan bu becerilere sahip olanlar secilmistir. Bu beceriler; (a) alic1 ve ifade edici dil
becerilerine sahip olma, (b) verilen sozel yonergeleri yerine getirme, (c) caligmaya istekli olma, (d) en
az 20 dk. bir etkinlige katilabilme, (e) dinleme becerisine sahip olma ve (f) dgretilecek olan hedef
becerilere sahip olmama seklinde siralanmustir.

Onkosul becerilerine sahip olan cocuklarin segiminde, birinci arastirmacinin gozlemlerinden ve
ogrencilerin simif 6gretmenlerinden yararlanilmistir. Bunun igin 6gretmenler ile goriisme yapilmis ve
yapilan bu goriismede arastirma kapsamina alinacak ¢ocuklarda aranan onkosul beceriler belirtilerek
Ogretmenlerden yardim alinmistir. Ayrica birinci arastirmaci tarafindan 6grenciler ders i¢i ve ders disi
etkinliklerle gozlemlenmistir. Bu gozlem ve goriisme sonucunda arastirma icin 6nkosul becerilere
sahip dokuz ¢ocuk, hedef ¢ocuk olarak segilmistir. Arastirma siirecinde hedef ¢ocuk yitimi olma
ihtimali g6z Oniinde tutularak bir ¢ocukta yedek olarak segilmistir. Asagida arastirmaya katilan
cocuklar ile ilgili bilgilere yer verilmektedir. Arastirma raporunda hedef dgrenciler i¢in kullanilan
isimler, cocuklarin gercek isimleri degildir. Cocuklarin ¢aligmaya katilimi i¢in anne-babalarindan
yazili izin alinmigtir.

Emre, 10 yasinda, orta derecede zihinsel yetersizlik tanist almig ve egitim uygulama okuluna
yerlestirilmis olan bir 6grencidir. 4. sinifa devam eden Emre’nin, birinci arastirmacinin yaptigi gézlem
ve smif dgretmeninden; iki eylem bildiren yonergeler verildiginde yerine getirdigi, iic dort sozciikten
olusan ciimleler kurarak kendini ifade ettigi, sorulan sorulara cevap verdigi, 6gretmenin verdigi
gorevleri yapmaya istekli oldugu, arkadaslariyla birlikte c¢alismalara katildigi, katildigi etkinlikte
sikilmadan uzun siire(yaklasik 20-25 dk.) kalabildigi, konusan kisiyi sikilmadan dinledigi, konusan
kisiyle goz iliskisi kurabildigi, sinifta parmak kaldirarak s6z aldigi, sinifi temiz tuttugu, derste smif
kurallarma uydugu bilgisi alinmistir.

Furkan, 10 yasinda olup egitim uygulama okulunda 4. sinifa devam etmektedir. Birinci aragtirmacinin
yaptig1 gozlem ve sinif dgretmeninden alinan bilgilere gore Furkan; iki eylem bildiren yonergeler
verildiginde yerine getirmekte, iki li¢ sozciikten olusan ciimleler kurarak kendini ifade etmekte,
sorulan sorulara cevap vermekte, 6gretmenin verdigi gorevleri yapmaya istekli oldugu ve zor olmayan
baz1 gorevleri yerine getirmekte oldugu, arkadaslariyla birlikte c¢aligmalara katilmakta, katildig:
etkinlikte sikilmadan uzun siire(yaklasik 25-30 dk.) kalabilmekte, konusan kisiyi dinlemekte ancak
uzun siire dinleme durumunda dikkati dagilmakta, konusan kisiyle goz iligkisi kurabilmekte, sinifta
parmak kaldirarak s6z almakta ve derste sinif kurallarina uymaktadir.

10 yasinda olan Ezgi, egitim uygulama okulunda 4. sinifina devam etmektedir. Birinci aragtirmacinin
yaptigl gézlem ve simif 6gretmeninden alinan bilgilere gore; Ezgi’nin, iki eylem bildiren yonergeler
verildiginde yerine getirdigi, lic sozciikten olusan climleler kurarak kendini ifade ettigi, dinledigi
olayla ilgili sorulan sorulara cevap verdigi, 6gretmenin verdigi gorevleri yapmaya istekli oldugu,
arkadaslariyla birlikte ¢aligmalara katildigi, katildig etkinlikte sikilmadan uzun siire(yaklagik 25 dk.)
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kaldigi, konusan kisiyi dinledigi, konusan kisiyle goz iligkisi kurdugu ve derste sinif kurallarina
uydugu belirlenmistir.

Cemre, 10 yasinda olup egitim uygulama okulunda 3. sinifa devam etmektedir. Birinci aragtirmacinin
yaptig1 gozlem ve siif 6gretmeninden alinan bilgilere gore; Cemre, nin iki eylem bildiren yonergeler
verildiginde yerine getirdigi, iki ii¢ sdzciikten olusan climleler kurarak kendini ifade ettigi, sorulan
sorulara cevap verdigi, verilen gorevleri yapmaya istekli oldugu ve istlendigi gorevleri yerine
getirmekte oldugu, arkadaslariyla birlikte caligmalara katildigi, katildigi etkinlikte sikilmadan uzun
siire(yaklasik 20 dk.) kalabildigi, konusan kisiyi dinledigi, dinlediklerine iliskin soru soruldugunda
cevaplandirdigi, konusan kisiyle goz iligkisi kurdugu, ve sinif kurallarina uydugu belirlenmistir.

Faruk, 10 yasinda olup egitim uygulama okulunda 3. sinifa devam etmektedir. Birinci aragtirmacinin
yaptig1 gozlem ve smif 6gretmeninden alinan bilgilere gore Faruk,un iki eylem bildiren yonergeler
verildiginde yerine getirdigi, ii¢ dort sozciikten olusan ciimleler kurarak kendini ifade ettigi, derste
anlatillanlara iligkin sorulan basit sorulara cevap verdigi, bagkalar tarafindan verilen gorevleri
yapmaya istekli oldugu, smnif i¢inde ve disinda katildig: etkinliklerde sikilmadan uzun siire(yaklasik
20-25 dk.) kalabildigi, konusan kisiyi dinledigi ve derste sinif kurallarina uydugu anlasilmaktadir.

Ela, 10 yasinda olup egitim uygulama okulunda 3. smifa devam etmektedir. Birinci arastirmacinin
yaptigr gozlem ve simif Ogretmeninden alinan bilgilere gore Ela; iki eylem bildiren yonergeler
verildiginde yerine getirmekte, li¢ sozclikten olusan ciimleler kurarak kendini ifade etmekte, sorulan
sorulara cevap vermekte, verilen gorevlerden kendisi i¢cin zor olmayan bazi gorevleri yerine
getirmekte, arkadaslariyla birlikte c¢aligmalara katilmakta, katildigi etkinlikte sikilmadan uzun
siire(yaklasitk 25 dk.) kalabilmekte, konusan kisiyi dinlemekte, konusan kisiyle goz iliskisi
kurabilmekte ve sinif kurallarina uymaktadir.

11 yasinda olan Cem, egitim uygulama okulunda 4. sinifina devam etmektedir. Birinci aragtirmacinin
yaptig1 gézlem ve smif 6gretmeninden alinan bilgilere gére; Cem’in, iki {i¢ sdzciikten olusan ciimleler
kurarak kendini ifade ettigi, dinledigi olayla ilgili sorulan basit sorulara cevap verdigi, 6gretmenin
verdigi gorevleri yapmaya istekli oldugu, ancak yerine getiremedigi, arkadaslariyla birlikte caligmalara
katildig1, katildigr etkinlikte sikilmadan uzun siire(yaklasik 20 dk.) kaldigi, konusan kisiyi dinledigi,
konusan kisiyle goz iliskisi kurdugu ve derste sinif kurallarina uydugu belirlenmistir.

11 yasinda olan Hakan, egitim uygulama okulunda 4. smifina devam etmektedir. Hakan i¢in birinci
arastirmacinin_yaptigr gozlem ve smif 6gretmeninden alinan bilgilere gore; {i¢ sdzciikten olusan
climleler kurarak kendini ifade ettigi, dinledigi olayla ilgili sorulan basit sorulara cevap verdigi,
Ogretmenin verdigi gorevleri yapmaya istekli oldugu ancak yerine getiremedigi, arkadaglartyla birlikte
caligmalara katildig1, katildig etkinlikte sikilmadan uzun siire(yaklasik 20 dk.) kaldigi, konusan kisiyi
dinledigi ve derste sinif kurallarina uydugu belirlenmistir.

11 yasinda olan Hale egitim uygulama okulunda 4. siifina devam etmektedir. Birinci aragtirmacinin
yaptig1 gozlem ve sinif 6gretmeninden alinan bilgilere gore; Hale’nin, {i¢ sézciikten olusan ciimleler
kurarak kendini ifade ettigi, dinledigi olayla ilgili sorulan basit sorulara cevap verdigi, 6gretmenin
verdigi gorevleri yapmaya istekli oldugu ancak yerine getiremedigi, arkadaslariyla birlikte calismalara
katildig1, katildigr etkinlikte sikilmadan uzun siire(yaklasik 20 dk.) kaldigi, konusan kisiyi dinledigi,
konusan kisiyle goz iliskisi kurdugu ve derste sinif kurallarina uydugu belirlenmistir.

Uygulamact: Uygulamaci 6zel egitim alaminda lisans derecesini almis olup, bir Egitim Uygulama
Okulu ve I Egitim Merkezinde 6zel egitim sinif 6gretmeni olarak gérev yapmaktadir.

Gozlemci: Arastirmada bagimli ve bagimsiz degiskene iliskin giivenirlik verileri toplanmistir.
Arastirmanin gozlemciler arasi giivenirlik ve uygulama giivenirligi verileri; Egitim Uygulama Okulu
ve Is Egitim Merkezi'nde Zihinsel Engelliler Sinif Ogretmeni olarak ¢alisan iki kisi tarafindan
toplanmistir. Gozlemcilere sosyal beceri 6gretim programi hakkinda ve giivenirlik verisi toplama
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konusunda bilgi verilmistir. Her iki gézlemci, ayn1 zamanda ancak birbirinden bagimsiz olarak tiim
oturumlar birlikte izleyerek deneklerin hedef davranmiglara sahip olup olmadigina iliskin veriler
toplamislardir. Her iki gozlemciden dogrudan goézlem yoluyla elde edilen veriler birbirleriyle
karsilagtirilarak tutarli olup olmadiklarina bakilmigtir,

Ortam ve Arac-Gerecler

Aragtirmanin uygulama calismalari, hedef dgrencilerin devam ettigi Egitim Uygulama Okulu ve Is
Egitim Merkezi biinyesinde yer alan ve kurum tarafindan kullanilmasina izin verilen simf ortaminda
yapilmistir. Dikkati dagitan uyaranlarin az oldugu smifta 1 masa 3 sandalye bulunmaktadir. Tiim
uygulama siireci bu sinifta gergeklesmistir. Caligmalar haftada 5 giin ve 12.00—12.35 saatleri arasinda
gerceklestirilmistir. Arastirma verilerinin toplanabilmesi i¢in ses ve goriintii kayitlar1 gerektiginden;
ortamda bir video kamerada bulundurulmustur. Bu kamera calisma masasini gorebilecek ve miimkiin
oldugunca dgrencinin dikkatini dagitmayacak bir sekilde sinifa konulmustur. Ogrencinin baslama,
yoklama, uygulama ve izleme oturumlarma iligkin biitiin verilerinin toplanmasi ayni ortamda
gerceklesmistir.

Sosyal becerilerin 6gretiminde kullanmak amaciyla arastirmaci tarafindan sarkilar yazilmig, miizik ile
birlikte seslendirilerek kasete kayit edilmistir. Bunun yani sira miizik aletleri deneklere uygun onlarin
kullanabilecegi bir bicimde segilmistir. Sosyal becerilerle ilgili hikaye kartlar1 hazirlanmistir.
Uygulama i¢in Mozart’mn cesitli eserleri segilerek kasete kayit edilmistir. Yazilan sarki sozleri
seslendirildikten sonra bu sarkilar1 betimleyen resimli hikaye kartlar1 hazirlanmistir.

Ug farkli hedef becerinin zihinsel engelli Ogrencilere Ogretilme siirecinde &nceden belirlenen
pekistireglerden yararlanilmistir. Pekistireclerin belirlenmesinde, aile ve 6gretmen goriisleri goz oniine
almmus, 6grencilere de nelerden hoslandiklart sorulmustur. Bu dogrultuda belirlenen pekistirecler; sag
tokasi, tag, sa¢ bandi, oyuncak, sakiz, maske, kalem, boya kalemi, silgi, oyuncak, sakiz ve bonibon
olarak belirlenmistir. Her dogru tepki sonucunda belirlenen pekistireglerin yani sira sozel pekistiregler
de verilmistir.

Uygulama Siireci
Baslama Diizeyi Oturumlari: Baslama diizeyi oturumlari video kamera kullanilarak kaydedilmis ve
baglama diizeyi verileri uygulamaci tarafindan bu kayitlar izlenerek, hedef davraniglarin (bagiml
degisken baghgi altinda belirtilmis olan hedef beceriler) gozlenmesi yolu ile toplanmustir. Bu
oturumlarda Ogrencinin dogru tepkileri sozel olarak pekistirilmis ve yanlis tepkileri gdérmezden
gelinmistir. Bu oturumlarda, uygulamay:1 gergeklestiren arastirmaci ile 6grenci bir araya gelmis,
ogretim oturumlarinda kullanilacak olan etkinlige benzer durum yaratilmis ve 6grenciden buna uygun
davranislarda bulunmas: istenmistir. Bu asamada etkinlikte gegcen duruma uygun davraniglarin neler
olacagina iliskin arastirmaci model olmamis sadece dgrenciye eslik etmistir. Ogrenci i¢in en az ii¢
oturum art arda kararli veri alinana kadar baglama diizeyi verisi toplanmistir. Yoklama oturumlari,
baglama diizeyi oturumlarina benzer bi¢imde yiirtitiilmiistiir.

Ogretim Oturumlar: Ogrencilerin baskalarim oyun oynamaya davet etme, baskalarindan aldig
esyayl geri getirme ve Ustlendigi gorev ya da gorevleri yerine getirme becerilerinin dgretimine es
zamanli olarak baglanmis ve haftanin bes giinii, 40 dakikadan olusan birer 6gretim oturumu seklinde
devam edilmistir. Ogretim oturumlarma art arda ii¢ oturum % 100 diizeyinde &lciit karsilanincaya
kadar devam edilmistir. Uygulamada, hedef becerilerin 6gretim planinda yer alan etkinliklerdeki siire¢
izlenmistir. Ogretim oturumlar1 sirasinda, miizik terapi yontemi ile desenlenmis miizik etkinlikleriyle
sosyal beceri 6gretim programi asagida verilen basamaklar dogrultusunda uygulanmustir.

Uygulamay1 yapan arastirmaci, etkinliklerin ilk oturumunda kendini tanitmis ve uygulamaya katilan
ogrenciden kisaca kendisini tanitmasini istemistir. Sonra, yapilan ¢alismaya iliskin kisaca bilgi vermis
ve bir takim etkinlikleri gergeklestirmek amaciyla belirli bir siire birlikte ¢alismak istedigini
sOylemistir. Gergeklestirecekleri etkinliklerin miizik etkinlikleri seklinde olacagi ve bu etkinlikler
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icerisinde Ogrencinin rolleri (gorevleri) olacagi da belirtilmistir. Bu roller arasinda sarki sdyleme,
miizik aleti ¢alma vb. gibi gorevler oldugu ve bunlarin 6grenci tarafindan gerceklestirilmesi
saglanacagl da ifade edilmistir. Calisma sirasinda bu rollerdeki goérevleri istenilen Olgiide yerine
getirmesi durumunda bagarili olacagi ve basarili olmasi durumunda bazi odiiller kazanacagi
anlatilmistir. Bu durum her oturum basinda tekrarlanmis ve caligsmaya iliskin belirtilenlerin anlasilip
anlagilmadigma iliskin sorular sorulmus anlagilmayan gorevler oldugunda yeniden agiklama
yapilmistir. Uygulamaya iligkin agiklamalar yapildiktan sonra hedef beceriye iligkin Onceden
hazirlanmig olan (hedef becerinin igerigine uygun olarak yazilarak, miizikle beraber seslendirilmis)
sarki s6zll ve miizik esliginde etkinligin gerceklestirilmesine baslanmistir.

Uygulamay1 yapan arastirmaci tarafindan, “Simdi miizik calacak, ben miizikle beraber sarkiy1
sOyleyecegim ve seninle beraber miizik i¢inde yapmamiz gereken bazi hareketler olacak. Ben sana
sarki ile birlikte baz1 yonergeler verecegim, bunlar1 ilk dnce ben sana gosterecegim, sonra ikimiz
beraber yapacagiz ve sonra sen sarkiyla beraber yalmiz olarak yapacaksin” diye Ogrenciye neler
yapacag aciklanmustir. Ogrencinin bu agiklamaya iliskin, yani, etkinlik icerisinde neler yapacagim
anlayip anlamadigr sorulmus, eger yapilacak olan goérevler anlasilmamigsa yeniden agiklama
yapilmistir. Arastirmact miizikle beraber sarkiy1 sdylemis ve Ogrenciye beceriye iliskin ipuglarinin
lizerinde durarak, beceriyi 6gretmeye ¢aligmistir. Etkinlik tamamen oyun ortaminda eglenceli bir
bicimde miizik esliginde gerceklestirilmistir. Etkinlikte yer alan rolleri 6grenci yerine getirdikten sonra
etkinlige son verilmistir. Bu asamada Ogrenciye yeniden uygulama yaptirilarak yapilanlarin
degerlendirilmesi saglannustir. Ogrencinin, etkinlikte yasanilanlari 6zetleyerek, etkinlikte yer alan
becerileri, yasantisinda nerelerde, nasil kullanacagi hakkinda konusmasi saglanmistir. Bu yonergeleri
yerine getiren 6grenciye, hedef beceriyle ilgili resimli kartlar gosterilir ve resmin igerigine yonelik
onceden hazirlanmis olan sorular sorularak 6grencinin dikkati, hedef beceriyle ilgili icerige sahip
resme ¢ekilir. Bu islemlerden sonra 6grenciye, etkinlige katildigindan, uyum igerisinde ¢alistigindan
ve verilen gorevleri yerine getirmeye calistigindan dolayi tesekkiir edilmis oturum sonlandirilmustir.
Bu siireg tiim 6grenci ve hedef becerilerde aym sekilde uygulanmustir.

izleme Oturumlar: izleme oturumlari; Ogretim oturumlarindan sonraki ikinci, tigiincii ve dordiincii
haftalarda baslama diizeyi oturumlarina benzer sekilde diizenlenmistir. Bu oturumlarda 6grencinin
dogru tepkileri sdzel olarak pekistirilmis ve yanlis tepkileri gdormezden gelinmistir. izleme
oturumlarinda; ogrenciye Ogretim oturumlarindaki miizik ve miizik esliginde gerceklestirilen
etkinliklere yer verilmemistir. Yani bu asamadaki siire¢ baslama ve yoklama oturumlarindaki siireg
gibi gergeklestirilmistir.

Genelleme Oturumlari: Hedef 6grencilerin 6gretim oturumlarinin sonunda 6grenmis olduklari hedef
becerileri farkli ortam ve kisilere genelleyip genellemediklerini degerlendirmek igin, genelleme
oturumlarina yer verilmistir. Genelleme verileri, tim ¢ocuklarin 6gretim caligmalarinda Olgiitii
karsilamalarindan on giin sonra iic oturum arka arkaya toplanmustir. Ogrencilerin = sinif
Ogretmenlerinden miizik derslerinde Ogretim oturumlarina benzer durum olusturmalart istenmistir.
Ancak d6grenciye 6gretim oturumlarindaki gibi miizik ve miizik esliginde gergeklestirilen etkinliklere
yer verilmemistir. Her bir hedef 6grencinin ders icerisinde diger 6grencilerle birlikte sergiledikleri
hedef beceriler ile davraniglar kaydedilmis ve ortalamalar1 alinarak hedef 6grencilerin hedef becerileri
genelleme verileri olarak degerlendirilmistir. Sif 6gretmenlerinden uygulamalar esnasinda hedef
ogrencilerin sergilemis olduklar1 hedef beceriler i¢in sozel pekistireglerle ddiillendirmeleri istenmistir.

Verilerin toplanmasi
Arastirmada sirasiyla etkililik, giivenirlik ve sosyal gegerlik verileri toplanmugtir.
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Etkililik Verileri

Tim oturumlar video kamera kullanilarak kaydedilmis ve arastirma verileri birinci arastirmaci
tarafindan bu kayitlar izlenerek toplanmistir. Kayitlar izlenerek, oOgrencilerin hedef becerileri
sergileyip sergilemedikleri gdzlenmistir.

Baskalarini oyun oynamaya davet etme becerisinin degerlendirilmesi asamasinda dort davranigin
sergilenmesine iligkin veri toplanmistir. Bunlar; (1) oyun oynarken cevresindeki kisilerin farkinda
olma, (2) ¢evresindeki kisileri oyun oynamaya jest veya mimiklerle ¢agirma, (3) gevresindeki kisileri
oyun oynamaya soOzel olarak cagirma ve (4) cevresindeki kisileri oyun oynamak icin elinden
tutup(fiziksel olarak) oyun alanina getirme.

Baskalarindan aldig1 esyay1r geri getirme becerisinin degerlendirilmesi asamasinda ii¢ davranisin
sergilenmesine iliskin veri toplanmistir. Bunlar; (1) tamidigi kisilerden bir esya isteme, (2) aldigi
esyayi(esyalar arastirma igerisinde, kalem, kitap vb. bigimde sinirlandirilacaktir) amacina yonelik
kullanma ve (3) aldig1 esyayi, aldig: kisiye geri getirme.

Ustlendigi gorev ya da gorevleri yerine getirme becerisinin degerlendirilmesi asamasinda {ic
davranigin sergilenmesine iligkin veri toplanmistir. Bunlar; (1) verilen gérev igeren yonergeyi dinleme,
(2) gorevini tamamlamak i¢in calismaya baslama ve (3) goérevini tamamlamasi gereken zamanda
bitirme.

Ogretim sirasindaki her oturumda hedef becerileri ortaya koyma becerisi yukarida belirtilen asamalar
acisindan degerlendirilmistir. Her durumda; (1) 68renci beceriyi sergileyemedi, (2) 6grenci beceriyi
sergiledi, ancak kabul edilebilir diizeyde degil ve (3) O0grenci beceriyi kabul edilebilir diizeyde
sergiledi” olmak {izere ii¢ tiir 6grenci davranisi tammlanmstir. Ogrenci beceriyi kabul edilebilir
diizeyde sergilediginde veri toplama formuna “+”, diger durumlar i¢in “-” koyularak, dogru sergilenen
davranislarin yiizdesi hesaplanmis ve elde edilen veriler grafige islenmistir.

Giivenirlik Verileri
Arastirmada giivenirlik verileri olarak; (a) gozlemciler arasi giivenirlik ve (b) uygulama giivenirligi
verileri toplanmstir.

Arastirmanin gozlemciler arasi giivenirlik verileri, zihin engelliler sinif 6gretmenligi yapan iki kisi
tarafindan toplanmistir. Gozlemcilere sosyal beceri dgretim programi hakkinda ve giivenirlik verisi
toplama konusunda bilgi verilmistir. Her iki gozlemci, ayn1 zamanda ancak birbirinden bagimsiz
olarak tiim oturumlar1 birlikte izleyerek 6grencilerin hedef davranislara sahip olup olmadigina iliskin
veriler toplamislardir. Her iki gézlemciden dogrudan gézlem yoluyla elde edilen veriler birbirleriyle
kargilastirilarak tutarli olup olmadiklarina bakilmistir. Baglama, uygulama, yoklama, genelleme ve
kalicilik evresine iligkin tiim oturumlarm en az %30’unda arastirmanin video kayitlari, gézlemciler
tarafindan izlenerek, gozlemciler arasi gilivenirlik verileri toplanmistir. Gozlemciler arasi giivenirlik
hesab1 [(gorls birligi) / (goriis birligi + gortis ayriligr)] x 100 formiili kullanilarak hesaplanmstir.
Ogretim oturumlari, birbirinden farkli sayida oldugundan, giivenirlik igin izlenen oturumlarin sayisi da
her bir hedef ¢ocuk i¢in farklilik gostermistir. Her iki bagimsiz gozlemciden elde edilen gézlemciler
arasi glivenirlik katsayilar1 agagida belirtilmistir.

Baskalarin1 oyun oynamaya davet etme becerisi igin her {i¢ denegin baslama, yoklama, genelleme ve
kalicilik diizeyi oturumlarina iligkin glivenirlik yilizdesi %100 bulunmustur. Ezgi’nin uygulama
oturumlarina iligkin gilivenirlik yiizdesi %96 (%80-%100) iken Emre ve Furkan’in %100 oldugu
saptanmistir. Bagkalarindan aldig1 esyay1 geri getirme becerisi i¢in her {i¢ denegin baslama, yoklama,
genelleme ve kalicilik diizeyi oturumlarina iliskin gilivenirlik ytlizdesi %100 bulunmustur. Cem ve
Hakan’in uygulama oturumlarina iligkin giivenirlik yiizdeleri %100 iken Ela’ninkinde %96 olarak
belirlenmistir. Ustlendigi gorev ya da gorevleri yerine getirme becerisi igin her ii¢ denegin baslama,
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yoklama, uygulama, genelleme ve kalicilik diizeyi oturumlarma iliskin giivenirlik yiizdesi %100
bulunmustur.

Uygulama giivenirligi, uygulamacimin uygulamayr &gretim planina uygun olarak gergeklestirip
gerceklestirmedigini ya da ne derece gerceklestirdigini degerlendirmek icin yapilan giivenirlik
hesaplamasidir (Billingsley, White ve Munson, 1980). Bu ¢alismada, uygulama giivenirligi verileri,
uygulamay1 yapan kisinin 6gretim planinda yapmasi gereken davranislarin gézlenmesiyle toplanmustir.
Uygulamaci tarafindan yapilmasi gereken bu davraniglar: (a) etkinliklerin ilk oturumunda
uygulamacinin kendini tanitmasi ve uygulamaya katilan 6grenciden kisaca kendisini tanitmasini
istemesi, (b) calismaya katilan 6grenciye etkinlik igerisindeki gorevlerini nasil yerine getireceginin
aciklanmasi, (c) O0gretimsel amaclar belirlenerek bu amaclarin 6grenciye agiklanmasi, (d) ¢alismaya
katilan o6grenciye etkinlik igerisindeki gorevlerini nasil yerine getireceginin agiklanmasi, (e)
uygulamaci miizik esliginde sarki sOyleyip Ogrenciyle birlikte sarki sozlerine uygun davraniglar
sergilenmesi, (f) sarki esliginde 6grencinin yapmasi gereken davraniglara iliskin yonergeler verilmesi,
(g) verilen yonergeleri 6nce uygulamacinin yerine getirmesi sonra 6grenci ile birlikte yapilmasi, (h)
Ogrencinin yonergeleri tek basina yerine getirmesi ve (1) 0grenci, etkinlikte yer alan rolii yerine
getirdiginde ddiillendirilmesinin saglanmasi olarak tanimlanmustir. Belirtilen bu davraniglar gézlenmis
ve bu gozlemlere gore uygulamacinin dogru davraniglari (+) isareti ile yanlis davranislari (-) isareti ile
forma islenmistir. Daha sonra dogru davranis sayilar1 belirlenmis ve yiizdelikleri hesaplanarak forma
islenmistir. Uygulama giivenirligi verileri tiim deneysel oturumlarda toplanmistir. Gozlemci tarafindan
tiim oturumlarin %30 unda uygulama giivenirligi verileri toplanmistir (Tekin ve Kircaali-Iftar, 2001).
Uygulama giivenirligi verilerinin sonuglari, her denek igin 6gretilmeye calisilan beceriler ile ilgili
ogretim planlarinin uygulanisinda %100 olarak bulunmustur.

Sosyal Gecerlik Verilerinin Toplanmasi: Bu arastirmada, zihinsel yetersizligi olan Ogrencilere;
bagkalarin1 oyun oynamaya davet etme, baskalarindan aldig1 esyay1 geri getirme ve iistlendigi gorev ya
da gorevleri yerine getirme becerilerinin 6gretimi siirecinde elde edilen sonuglarin 6grenciler agisindan
onemini belirleyebilmek amaciyla, dgrencilerin devam ettikleri okuldaki dgretmenleri ile goriismeler
yapilmistir. Aragtirma sona erdikten sonra arastirmanin baglama diizeyindeki ve en son Ogretim
oturumundaki goriintiiller 6gretmenlere ayr1 ayri izletilmis, daha sonra elde edilen bulgularin
uygunlugunu degerlendirmek tizere oOgrencilerin Ogretmenlerinin gorisleri alinmistir. Alinan bu
gorilislere gore; arastirmaya katilan 6grencilerin tiimiiniin 6gretmenler, 6grencilere hedef becerilerin
ogretilmesinden memnun olduklarin1 ayrica &gretilen becerilerin 6grenciler igin olduk¢a Onemli
beceriler oldugunu ifade ettikleri belirlenmistir.

Verilerin analizi

Arastirmada gergeklestirilen sosyal beceri 6gretim ¢alismalar1 sonucunda elde edilen veriler grafiksel
olarak ¢oOziimlenmistir. Verilerin ¢dziimlenmesinde, grafiksel analiz tekniklerinden ¢izgi grafigi
kullanilmistir. Ogrencilerin becerileri yerine getirmesine iliskin puanlar1 yiizde olarak y ekseni
iizerinde 0-100 arasinda esit araliklarla gdsterilmis, baslama, 6gretim, yoklama, izleme ve genelleme
verileri x ekseninde numaralandirilmis ve esit araliklarla gdsterilmistir. Yar1 yapilandirilmig
gorlismeler ile Ogretmenlerden elde edilen sosyal gecerlik verileri betimsel analiz teknigi ile
coziimlenmistir. Sosyal gecerlik verilerinin analizi frekans ve yiizdelik hesaplarina dayali olarak
yapilmustir.

BULGULAR
Bu boliimde; 6grencilerin bagkalarini oyun oynamaya davet etme, bagkalarindan aldigi esyayr geri
getirme ve iistlendigi gérev ya da gorevleri yerine getirme becerilerini kazanma, siirdiirme bulgulariyla

birlikte farkli kisi ve ortama genellemelerine iligkin bulgulara da yer verilmistir. Uygulama siirecinde
evre degistirme karar1 hedef becerilerde dl¢iitiin (% 100) karsilanmasina gore alinmisgtir.
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Baskalarim1 Oyun Oynamaya Davet Etme Becerisini Kazanma, Siirdiirme ve Genelleme
Diizeyine Iliskin Bulgular
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Sekil 1. Ogrencilerin, baskalari oyun oynamaya davet etme becerisinin miizik terapi yontemi ile
kazandirilmasina iligkin baglama diizeyi (BD), uygulama (U), genelleme (G) ve izleme (I) oturumlari
verileri

Arastirmaya katilan Ogrencilerin her birinin baskalarini oyun oynamaya davet etme becerisini
kazanma, siirdiirme ve genelleme diizeylerine iliskin bulgular Sekil 1°de gosterilmistir.

Sekilde gorildiigii gibi, baslama diizeyi evresinde birinci &grenci Emre’nin bagkalarini oyun
oynamaya davet etme becerisine sahip olmadigi goézlenmistir. Diizenlenen ii¢ baslama diizeyi
oturumunda kararl veri elde edildigi i¢in hedef becerinin dgretimine gecilmistir. Ogretim evresinde
hedef becerideki dogru tepki ylizdesinin %50 ile %100 arasinda degisiklik gosterdigi belirlenmistir.
Emre uygulama evresinde diizenlenen 2., 3. ve 4. oturumlarda hedef beceriyi kabul edilebilir diizey
olan %100 ol¢iitiinde sergilemistir. Bu diizey, istenilen dlgiide performans oldugundan belirlenen 6lgiit
kargilanmig ve becerinin 6gretim evresi sonlandirilmustir.

Baslama diizeyi evresinde ikinci 6grenci Furkan’in bagkalarini oyun oynamaya davet etme becerisine
sahip olmadig1 gozlenmistir. Hedef becerinin 6gretimine diizenlenen ii¢ baslama diizeyi oturumunda
kararh veri elde edildikten sonra gecilmistir. Ogretim evresinde baskalarin1 oyun oynamaya davet
etme becerisindeki dogru tepki ylizdesinin %40 ile %100 arasinda degisiklik gosterdigi belirlenmistir.
Furkan uygulama evresinde diizenlenen 3., 4. ve 5. oturumlarda hedef beceriyi kabul edilebilir diizey
olan %100 olgiitiinde sergilemistir. Bu diizey, istenilen 6l¢giide performans oldugundan belirlenen Slgiit
karsilanmis ve becerinin 6gretim evresi sonlandirilmstir.
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Sekilden anlasildigi gibi, baslama diizeyi evresinde {iglincii 6grenci Ezgi’nin baskalarini oyun
oynamaya davet etme becerisine sahip olmadigi gozlenmistir. Diizenlenen ii¢ baslama diizeyi
oturumunda kararli veri elde edildigi i¢in baskalarini oyun oynamaya davet etme becerisinin
ogretimine gegilmistir. Ogretim evresinde baskalarin1 oyun oynamaya davet etme becerisindeki dogru
tepki yiizdesinin %50 ile %100 arasinda degisiklik gosterdigi belirlenmistir. Ezgi uygulama evresinde
diizenlenen 2., 3. ve 4. oturumlarda %100 diizeyinde hedef beceriyi kabul edilebilir diizeyde
sergilemistir. Bu diizey istenilen diizeyde performans oldugundan belirlenen 6lgiitii karsilamis ve
becerinin 0gretim evresi sonlandirtlmigtir.

Ogrencilerin iiciiniin de (Emre, Furkan ve Ezgi) baskalarim oyun oynamaya davet etme becerisinin
Ogretimine iliskin 6gretim sona erdikten iki, {i¢ ve dort hafta sonra diizenlenen izleme oturumlarinin
iictinde de %100 diizeyinde hedef sosyal beceriyi kabul edilebilir diizeyde sergiledikleri gdzlenmistir.
Sekil 1°de goriildiigi gibi, arastirmaya katilan Ogrencilerin ii¢liniin de (Emre, Furkan ve Ezgi)
genelleme oturumlarindaki bagkalarini oyun oynamaya davet etme becerisini farkli kisi ve ortama
genellemede dogru tepki ylizde ortalamalarinin %100 oldugu bulunmustur. Hedef o6grencilerin
tamaminin 6gretim sonu verileri ve genelleme verilerinin ayni diizeyde oldugu gézlenmistir.

Baskalarindan Aldig1 Esyay1 Geri Getirme Becerisini Kazanma, Siirdiirme ve Genelleme
Diizeyine Iliskin Bulgular

E.IDL o L= I

109 Jjﬂm i OO
50

1 3|5 7 & 1113 15 1719 21 23 25 27 28 51

Canre

|
L R
Gonon

Faruk

50
a0
30
20
i
-1

1 3 5 7 9 p1 1315 1719 21 23235 27 29 31

100 EJI:-: (==

1 3 5 7 9 1113151719 21 2325 27 2931

Soxyal Beverd Gargeddegme Yikedesi

|
L
COpDoanooo

Sekil 2. Ogrencilerin, baskalarindan aldig1 esyay: geri getirme becerisinin miizik terapi yontemi ile
kazandirilmasina iliskin baglama diizeyi (BD), uygulama (U), genelleme (G) ve izleme (I) oturumlari
verileri

Aragtirmaya katilan Ogrencilerin her birinin bagkalarindan aldigi esyayr geri getirme becerisinin
ogretimine gecilmistir. Ogretim evresinde baskalarindan aldig1 esyay geri getirme becerisini kazanma,
siirdiirme ve genelleme diizeylerine iliskin bulgular Sekil 1°de gosterilmistir.

Sekilde goriildiigli gibi, baglama diizeyi evresinde birinci 6grenci Cemre’nin baskalarindan aldig

esyayl geri getirme becerisinin Ogretimine gecilmistir. Baslama diizeyi evresinde birinci 6grenci
Cemre’nin baskalarindan aldigi esyayr geri getirme becerisine sahip olmadigr gozlenmistir.
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Diizenlenen ii¢ baglama diizeyi oturumunda kararli veri elde edildigi i¢in baskalarindan aldig1 esyayi
geri getirme becerisinin dgretimine gecilmistir. Ogretim evresinde hedef becerideki dogru tepki
yiizdesinin %40 ile %100 arasinda degisiklik gosterdigi belirlenmistir. Cemre uygulama evresinde
diizenlenen 3., 4. ve 5. oturumlarda hedef beceriyi kabul edilebilir diizey olan %100 oOlgiitiinde
sergilemistir. Bu diizey, istenilen Olciide performans oldugundan belirlenen Olgiit karsilanmis ve
becerinin 6gretim evresi sonlandirtlmistir.

Baglama diizeyi evresinde ikinci 6grenci Faruk’un baskalarindan aldig1 esyay1 geri getirme becerisinin
dgretimine gegilmistir. Ogretim evresinde baskalarindan aldig1 esyay1 geri getirme becerisine sahip
olmadig1 gézlenmistir. Hedef becerinin 6gretimine diizenlenen ii¢ baslama diizeyi oturumunda kararli
veri elde edildikten sonra gegilmistir. Ogretim evresinde baskalarindan aldig1 esyay: geri getirme
becerisindeki dogru tepki yiizdesinin %30 ile %100 arasinda degisiklik gosterdigi belirlenmistir. Faruk
uygulama evresinde diizenlenen 4., 5. ve 6. oturumlarda hedef beceriyi kabul edilebilir diizey olan
%100 olgiitiinde sergilemistir. Bu diizey, istenilen 06l¢iide performans oldugundan belirlenen Slgiit
karsilanmis ve becerinin 6gretim evresi sonlandirilmstir.

Sekilden anlasildigi gibi, baslama diizeyi evresinde li¢iincii 6grenci Ela’nin bagkalarindan aldigi esyay1
geri getirme becerisine sahip olmadigi gozlenmistir. Diizenlenen ii¢ baslama diizeyi oturumunda
kararli veri elde edildigi icin baskalarindan aldigi esyayr geri getirme becerisinin &gretimine
gecilmistir. Ogretim evresinde baskalarindan aldigi esyayr geri getirme becerisindeki dogru tepki
yiizdesinin %40 ile %100 arasinda degisiklik gosterdigi belirlenmistir. Ela uygulama evresinde
diizenlenen 5., 6. ve 7. oturumlarda %100 diizeyinde hedef beceriyi kabul edilebilir diizeyde
sergilemistir. Bu diizey istenilen diizeyde performans oldugundan belirlenen oSlgiitii karsilamis ve
becerinin 0gretim evresi sonlandirilmigtir.

Ogrencilerin iiciiniin de (Cemre, Faruk ve Ela) baskalarindan aldig1 esyay: geri getirme becerisinin
Ogretimine iliskin 6gretim sona erdikten iki, {i¢ ve dort hafta sonra diizenlenen izleme oturumlarinin
iiclinde de %100 diizeyinde hedef sosyal beceriyi kabul edilebilir diizeyde sergiledikleri gdzlenmistir.
Sekil 2’de goriildiigli gibi, arastirmaya katilan o6grencilerin ii¢liniin de (Cemre, Faruk ve Ela)
genelleme oturumlarindaki basgkalarindan aldii esyayir geri getirme becerisini farkli kisi ve ortama
genellemede dogru tepki yiizde ortalamalarinin %100 oldugu bulunmustur. Hedef o6grencilerin
tamaminin 6gretim sonu verileri ve genelleme verilerinin ayni diizeyde oldugu gézlenmistir.

Ustlendigi Gorev ya da Gorevleri Yerine Getirme Becerisini Kazanma, Siirdiirme ve Genelleme
Diizeyine Iliskin Bulgular

Arastirmaya katilan 6grencilerin her birinin {istlendigi gorev ya da gorevleri yerine getirme becerisini
kazanma, siirdiirme ve genelleme diizeylerine iliskin bulgular Sekil 1’de gosterilmistir.

Sekilde goriildiigli gibi, baglama diizeyi evresinde birinci dgrenci Cem’in istlendigi gorev ya da
gorevleri yerine getirme becerisine sahip olmadigi gézlenmistir. Diizenlenen ii¢ baslama diizeyi
oturumunda kararli veri elde edildigi i¢in hedef becerinin 6gretimine gecilmistir. Ogretim evresinde
hedef becerideki dogru tepki yiizdesinin %50 ile %100 arasinda degisiklik gosterdigi belirlenmistir.
Cem uygulama evresinde diizenlenen 5., 6. ve 7. oturumlarda hedef beceriyi kabul edilebilir diizey
olan %100 olciitiinde sergilemistir. Bu diizey, istenilen 6l¢giide performans oldugundan belirlenen Slgiit
karsilanmig ve becerinin 6gretim evresi sonlandirilmstir.
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Sekil 3. Ogrencilerin, iistlendigi gorev ya da gorevleri yerine getirme becerisinin miizik terapi yontemi
ile kazandirilmasia iliskin baglama diizeyi (BD), uygulama (U), genelleme (G) ve izleme (I)
oturumlari verileri

Baglama diizeyi evresinde ikinci 6grenci Hakan’in iistlendigi gorev ya da goérevleri yerine getirme
becerisine sahip olmadigi gbézlenmistir. Hedef becerinin 6gretimine diizenlenen ii¢ baslama diizeyi
oturumunda kararl veri elde edildikten sonra gecilmistir. Ogretim evresinde iistlendigi gérev ya da
gorevleri yerine getirme becerisindeki dogru tepki yiizdesinin %30 ile %100 arasinda degisiklik
gosterdigi belirlenmistir. Hakan uygulama evresinde diizenlenen 4., 5. ve 6. oturumlarda hedef
beceriyi kabul edilebilir diizey olan %100 oOlgiitiinde sergilemistir. Bu diizey, istenilen olgiide
performans oldugundan belirlenen 6lgiit karsilanmis ve becerinin 6gretim evresi sonlandirilmigtir.
Sekilden anlasildigr gibi, baslama diizeyi evresinde ii¢iincii 6grenci Hale’nin {istlendigi gorev ya da
gorevleri yerine getirme becerisine sahip olmadigi gozlenmistir. Diizenlenen {i¢ baslama diizeyi
oturumunda kararli veri elde edildigi icin iistlendigi gorev ya da gorevleri yerine getirme becerisinin
ogretimine gegilmistir. Ogretim evresinde {istlendigi gdrev ya da gorevleri yerine getirme
becerisindeki dogru tepki yiizdesinin %30 ile %100 arasinda degisiklik gosterdigi belirlenmistir. Hale
uygulama evresinde diizenlenen 5., 6. ve 7. oturumlarda %100 diizeyinde hedef beceriyi kabul
edilebilir diizeyde sergilemistir. Bu diizey istenilen diizeyde performans oldugundan belirlenen o6lgiitii
karsilamis ve becerinin 6gretim evresi sonlandirtlmistir.

Ogrencilerin iigiiniin de (Cem, Hakan ve Hale) iistlendigi gorev ya da gorevleri yerine getirme
becerisinin 6gretimine iligkin 0gretim sona erdikten iki, {i¢ ve dort hafta sonra diizenlenen izleme
oturumlarinin ii¢iinde de %100 diizeyinde hedef sosyal beceriyi kabul edilebilir diizeyde sergiledikleri
gdzlenmistir.
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Sekil 3’te goriildiigii gibi, arastirmaya katilan 6grencilerin ii¢liniin de (Cem, Hakan ve Hale) genelleme
oturumlarindaki istlendigi gorev ya da gorevleri yerine getirme becerisini farkli kisi ve ortama
genellemede dogru tepki yiizde ortalamalarinin %100 oldugu bulunmustur. Hedef Ogrencilerin
tamaminin 6gretim sonu verileri ve genelleme verilerinin ayni1 diizeyde oldugu goézlenmistir.

TARTISMA

Arastirma bulgulari; miizik terapi yontem ile sunulan O6gretim paketinin zihinsel yetersizligi olan
Ogrencilerin Bagkalarin1 oyun oynamaya davet etme, baskalarindan aldigi esyayr geri getirme ve
iistlendigi gorev ya da gorevleri yerine getirme becerilerini kazanmalarinda etkili oldugunu ve bu
becerileri kazanan Ogrencilerin uygulama sona erdikten sonra da bu becerileri kullanmaya devam
ettiklerini gOstermistir. Ayrica, bu becerilerin uygulama sona erdikten sonra korunmasiyla birlikte
farkli ortam ve kisilere genellendigi de ortaya konmustur. Arastirmada belirlenen 6lgiite ulasmak i¢in
gergeklestirilen oturum sayist becerilere gore farkliliklar gostermistir. Baskalarini oyun oynamaya
davet etme becerisi i¢in ger¢eklestirilen oturum sayist 4 ve 5 olurken baskalarindan aldig1 esyay1 geri
getirme becerisi i¢in 5 ile 7 ve ustlendigi gorev ya da gorevleri yerine getirme becerisi i¢in ise 6 ile 7
oturum arasinda degismektedir. Ozellikle baskalarimi oyun oynamaya davet etme becerisinin
kazandirilmasinda Ogrencilerden birinde ikinci oturumda diger iki 6grenci igin ise 2. ve 3. Oturum
sonunda % 100 Olgiitiine ulasilmistir. Becerilerin kazandirilmasinda gerceklestirilen oturumlarinin
sayisinin az olmasi, miizik terapi yontemiyle yapilan 6gretimin 6grenme ortamini eglenceli bir hale
getirmesine ve oOgrencilerin hedef becerileri 6grenmelerine karsi ilgi ve isteklerini artirmis
olabilecegine baglanabilir. Bu sonuglara yol acan bu yontemin 6zelli§inden kaynaklanabilecegine
iligkin literatiir bilgileriyle tutarlik gostermektedir. Berger, (2002) e gore miizik terapi, zihinsel
yetersizligi olan bireyler igin 6grenme ortamlarini eglenceli hale getirecek, 6grenmeye olan ilgi ve
isteklerini arttiracak yontemlerden biridir. Bu yontem ile basit ve eglenceli bir uygulama sayesinde
bireyi yormadan, sikmadan ve korkutmadan birgok beceriyi 6gretmek miimkiindiir. Bu 6zellikten
dolay1 bu yontem uygulanirken bireylerin kaginma ve sikilma davranislart en aza indirgenmektedir.
Bdylece bireylerin duygusal, hareketsel, iletisimsel ve sosyal becerileri artmaktadir. Bu ¢alismadan
elde edilen bu bulgularin; zihinsel yetersizligi olan bireylere egitim veren kisilere 6nemli katki
saglayacagi diisiiniilmektedir. Cilinkii egitim veren kisiler miizik terapi sayesinde farkli, motive edici
ve eglenceli bir bicimde bu faaliyetlerini diizenleyebilirler.

Miizik terapi, zihinsel yetersizligi olan 6grencilerde, akademik ve sosyal becerilerin 6gretilmesinin
yani sira davranig bozukluklarinda, hiperaktivite ve 6grenme bozukluklarinda bir ¢ok yetersizlik
guruplarinda alternatif bir yontem olarak kullanilabilmektedir. (Berger, 2002). Miizik terapinin
profesyonel bir disiplin olmasi, terapdtik amaci bagarmak igin kullanilmasini da saglayabilmektedir.
Biitlin bu 6zelliklerinden dolayr miizik terapi islevsel olarak kullanildiginda 6zellikle 6zel egitim
alaninda hedeflenen amagclara ulasilmasinda ve o hedeflerin artirilmasinda geleneksel yontemlere
alternatif olacak olan bir yontemdir (Booth, 2004). Bu bilgiler dogrultusunda hedef becerilerin kisa
stirede ¢ocuklara kazandirilmis olmasi bu yontemin alternatif bir yontem olarak etkili olarak
kullanilabilecegini diisiindiirmektedir. Bu dogrultuda sadece 6zel egitim alaninda degil genel egitim
siniflarinda gorev yapan Ogretmenler de derslerinde sadece sosyal becerilerin 6gretimi ve
gelistirilmesinde degil diger gelisim alanlarinda da bu yontemi kullanmalari, 6gretmenlere katki
saglayacaktir.

Arastirmada, arastirmaya katilan Ogrencilerin tamaminin, kazandiklar1 becerileri farkli kisi ve
ortamlara %100 diizeyinde genelleyebildikleri de bulunmustur. Bu bulgudan, miizik terapi yontemi ile
kazandirilan becerilerin farkli kisi ve ortamlara kolayca genellenebilecegini sdylemek mimkiindiir.
Elde edilen bu bulgu, miizik terapinin farkli davranislara, farkli durumlara ya da farkli ortamlara
genellenebildigini ortaya koyan ve Duffy ve Fuller (2000), Thaut (1988), Trevarthen, Aitken, Papoudi
ve Robarts (1998), Wimpory ve Nash (1999) arastirmalarla da tutarlilik gostermektedir. Sosyal beceri
Ogretiminde, dogal ortamlarda ve bunun yani sira yar1 yapilandirilmis ortamlarda cesitli yaklagimlara
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dayali 6gretim programlarinin hazirlandigi bilinmektedir. Miizik terapi dgretim yontemiyle dgretilen
beceriler yapilandirilmis ortamlarda 6gretilmesine karsin, miizikle desenlenen etkinliklerin eglenceli,
dogal, yalin olmasi nedeniyle sosyal becerilerin 6grenilmesini ve genellenmesini kolaylagtirmaktadir.
Bunun nedeni, miizik terapi 6gretim yontemine dayali olarak hazirlanan ve miizik etkinlikleriyle
desteklenen sosyal beceri dgretim programinin dogal ortama uygun bir zemin islevi gorebilecek
sekilde, olumlu isbirligine dayal1 etkilesimler kurma firsatlarin1 saglamasidir. Bu aragtirmada, dogal
ortama uygun olan oyun ortaminda, sosyal becerilerin 6gretilmeye c¢alisilmis olmasi becerilerin
genellenmesini saglamig olabilir.

Bu sonuglar dogrultusunda uygulamaya ve ileri arastirmalara yonelik asagidaki Onerilerde
bulunulabilir: Hem 6zel egitim sinif 6gretmenleri hem de genel egitim simif gretmenleri yetersizligi
olan 6grencilere farkli disiplin alanlarinin 6gretiminde miizige yer verebilirler. Zihinsel yetersizligi
olan Ogrencilere egitim veren Ogretmenlerin geleneksel yontemlerden farkli olarak 6grencilerin
caligilan konulara daha motive olmalarini saglamak ve eglenerek dgrenmelerini saglamak igin bu
yonteme yer verebilirler. Aragtirma bulgulariin genellenebilirligini arttirmak amaciyla; arastirma
farkli ogrencilerle, farkli ortamlarda, farkli arastirmacilar tarafindan ve farkli becerilerin
ogretilmesiyle tekrarlanabilir. Bu arastirmada zihinsel yetersizligi olan 6grenciler igin miizik terapi
yontemine gore hazirlanmis olan Ogretim paketi farkli yetersizlik gruplarindaki = 6grencilere
uygulanarak sonuglar karsilastirilabilir. Belli davraniglarin artirilmasi ya da azaltilmasinda 6gretmen
merkezli geleneksel dgretim yontemleriyle miizik terapi yontemini etkililik ve verimlilik agisindan
karsilagtiran aragtirmalar yiiriitiilebilir. Hazirlanan sosyal beceri Ogretim paketinin etkiliginin
incelenmesinin yaninda niteliksel boyut da katilarak, niteliksel veriler toplanabilir. Bu calismada
sosyal gecerlik verileri Ogretmenlerden toplanmustir. Ileri arastirmalarda, arastirmaya katilan
ogrencilerin kendilerinden, kardeslerinden, arkadaslarindan ve anne-babalarindan sosyal gecerlik
verilerinin toplanmasi Onerilebilir.
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EXTENDED ABSTRACT

Teaching social skills by using music therapy to students with intellectual disabilities was planned in
this study. The aim of the study is to evaluate the effectiveness of social skills training program, based
on music therapy, on students with intellectual disabilities. For this purpose, questions below were
tried to be answered in this study; (a) Is the social skills training program effective for students with
intellectual disabilities to acquire, maintain and generalize inviting others to play skill? (b) Is the social
skills training program effective for students with intellectual disabilities to acquire, maintain and
generalize bringing back the objects that he/she borrowed skill? (c) Is the social skills training
program effective for students with intellectual disabilities to acquire, maintain and generalize to fulfill
undertaken task or tasks skill?
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Multiple probe across subjects single subject research methodology was used in this study.
Experimental control of this study was obtained by observing an increase on the target skills of the
target students’ interaction with their peers at baseline period, after the implementation of social skills
training program. Dependent variable of this study is the acquisition level of target students’ social
skills. Independent variable of the research is the social skills training program that aims to improve
the social skills of the target students.

The working group of the research consists of 9 students that have middle level mentally learning
inability and go to Education Application Scholl and Vocational Education Center. In order to reach
the social skills education target, learning programs through music therapy method were prepared.
This learning program was applied in week days for 5 times in 30-35 minutes classes.

Findings related to acquisition, maintenance and generalization of presenting inviting others to play,
solving bringing back the objects that he/she borrowed and to fulfill undertaken task or tasks skills to
different environment and people were mentioned at this section. It was observed that the students did
not have presenting anger without harming others, solving dissimilarities by talking and solving
conflicts without fighting skills at baseline level of the study. Percentage of correct responses changed
from 30% to 100% and students reached the acceptable criterion (100%) at two or seven sessions
during intervention. It was observed that students reached the acceptable criterion (100%) at all three
of the follow-up sessions that were conducted at the two, third and the fourth weeks after the
intervention ended. Correct rate of generalization of the target skills to different environment and
people was also 100%. The data from the end of intervention and generalization periods were at the
same level.

The findings of this study demonstrated that the social skills training program was effective on
presenting inviting others to play, bringing back the objects that he/she borrowed and to fulfill
undertaken task or tasks on students with intellectual disabilities and they continued to used these
skills after the program ended. Besides, these skills were maintained after the intervention and
generalized to different environments and people by the students.
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